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Challenge Statement 


I am a New York state-certified teacher, Certified Holistic Health Coach, have earned a Master’s 
degree in Youth Ministry, and am the owner of an online educational platform, 
educationcreatesmastermind.com in New York for adolescents. I ascertain that the emotional 
and behavioral development of African American boys between the ages of 12-15 is adversely 
affected by undue anguish. A medical study of 58% African American youth (45.7% boys) with 
a mean age of 8.3 and median age of 7:33 years, impacted by adverse childhood experiences, 
showed an increase in emotional and behavioral problems that last well into adulthood.! This 
demonstration project will create an online mentoring program for youth (12-15) with healing 
techniques that foster positive self-identities and feelings of worthiness. 
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ABSTRACT 
NEW YORK THEOLOGICAL SEMINARY, I CAN BREATHE! 
YOUTH LIVING IN THE SHOES OF GOD, EXERCISING THEIR TALENTS 
& BRINGING THEIR CONSCIOUSNESS TO A NEW LEVEL 


BY: 
CYNTHIA MARIE WHITLEY 


Previous research and literature have focused on the many contributing factors that 
illuminate the causes of stress and undue anguish imposed upon African American Male 
Adolescents (AAMA) between the ages of 12 -15. Scientific and theoretical research identifies 
the multiple pandemic issues in the lives of innocent developing adolescents whose ultimate desire 
is to grow and develop freely in their social setting. In addition, biblical hermeneutics describes 
the result of systemic abandonment upon the feelings, behavior, and residual effects of toxic stress 
on teens that last well into their adult lives, including the impact on their descendants. Like other 
programs created to lessen the effects of disparities found in the lives of AAMA, the resultant 
project completed with this research is a mentoring program offering resilience to AAMA. 
Through its healing techniques, fostering positive self-identities leads to feelings of worthiness 


and emancipatory hope. 
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INTRODUCTION 

While sitting in a class to complete my master's in Youth Ministry at New York 
Theological Seminary (NYTS) and attentively listening to the past and current murders of unarmed 
African American youth and adults, I became fed up with the countless massacres of these brutal 
lives’ executions. The class was Theology of Urban Youth Ministry, which goal was to shape and 
enrich its students to practice the art of Urban Youth Ministry effectively. It was true to its purpose 
because it forced me to further my study of the Urban Youth culture, of which I was a product in 
the 60s and 70s. I experienced marginalization and discrimination in the first public housing 
projects in the ghetto of New York, where I grew up. I witnessed young men drinking and 
drowning themselves with cheap liquor called Gypsy Rose found only in the poorest 
neighborhoods. I also saw the introduction of crack when it first showed up in the 70s in the 
Brownsville projects in my area. 

I can write a book of the young men I knew and their demise from all the paraphernalia introduced 
in my neighborhood, which created a rippling effect of unwed mothers and children who became 
neglected and abused. 

While in class, an angry disgust began to well up inside me as crisis after crisis of 
defenseless killing of teens suffering brutality and used as targets as though their bodies were the 
bullseye in a recreational shooting range. Another evening with my head bowed low, I shouted 
out loud, “What are we supposed to do about this?” 1 needed to know why the professor kept 
informing us about the gut-wrenching current events of our youth and older African American 


males and females. It was a reminder of the horrible hate perpetrated on African American people 


from slavery in the U.S. and the discrimination I witnessed during my upbringing in the ghetto in 
the 60s and 70s. When would African Americans stop being treated as dishonored citizens living 
in the ghettos and suburban areas of America? I stayed away from the newspapers and television 
news because of the emotional stress, which led to feelings of hopelessness and helplessness that 
I felt every time something terrible would occur. I did not know how to stop the behavior of those 
imposing these unfair transgressions upon minorities. The inability to protect the body and feelings 
of the youth, which was causing them undue stress, agitated my heart. As much of the harassment 
became televised, I empathized more and more with the teens and feared for my grandsons, sons, 
and nephews not living freely or at peace anywhere in America that they would venture. I raised 
four young men that I worried about and still worry about until this very day because of the 
interrogation and the discrimination that I knew they would not escape. Each son shared their 
encounters with the community and the police with me. 

My theological studies were emotionally stirring and stressful because of the content we 
discovered about our chosen religions, which challenged my lifetime beliefs. I successfully made 
it through my courses and changed my perspective in many theological areas. Now I felt compelled 
to take on the task of sharing the transformational techniques I had learned during my ‘walk-in life' 
with this new set of youth in this generation. Finally, I knew beyond a shadow of a doubt that 
mentoring, comforting, and teachings were my calling and the labor of love that my heart needed 
to fulfill. I just did not know how I was going to do it. I learned in life that if a person poses a 
question like I did that night in class, then the solution must also come from that same person. A 
few months later, after enrolling in the Doctorate program at NYTS, the words of wisdom that 


kept recurring were, ‘search your soul to determine what makes your heart sing.’ 


Additionally, the professors kept repeating, ‘/t’s time to take inventory of your life’s work and 
create something new.' | did not have to search far to know that I needed to create something new 
and original to comfort the hearts of the youth and those who loved them. Before the abundance 
of scientific evidence readily available in 2021, the children were traumatized by overwhelming 
familial and social issues without scientific proof of the damaging effect on their mental and 
physical health, which greatly helped my project. During the Critical Interpretation Mentoring 
and Leadership Formation and Proposal and Research Development Seminar, I began to develop 
a plan to positively contribute to African American male adolescents (AAMA). AAMA will be 
used throughout this dissertation henceforth. Concurrently while completing this project and 
dissertation, the 2019 world pandemic (covid-19) began infiltrating and attacking people's health 
worldwide, disrupting whatever semblance of peace we had in America. AAMA already lived in 
its pandemonium due to race discrimination. So, as we created our site teams and attended lectures 
to prepare the doctoral candidates for their projects, all live communication in NYTS ended 
abruptly. I think it is safe to say, 'it was the day our doctoral projects and the world stood still,’ 
at least it felt that way. 

We were shocked as a cohort and shaken as a nation. All that constituted the world as we 
knew it was expected to carry on as usual, including our proposals, as alarming social changes 
were happening rapidly. Panic and devasting occurrences were happening around us, especially 
in proximity of everyone's life, including a high death volume. Covid-19 was a disease epidemic 
of significant proportions that reached far and wide. My concern heightened to the safety of the 
youth now that they were required to wear a mask. There was already a preexisting stigma of 


hoods and masks or ‘covering up' negatively associated with AAMA. My concern broadened from 


? https://www.cdc.gov/ncs/products/citations.htm. 


my children to all Black youth affected by undue stress, especially the Black disparity related to 
youth incarceration and alternate home living situations.? How did they fare the imposed mask- 
wearing mandate in the streets, and how did they fare in prison? 

Thanks to media, the same technology I tried to avoid, at the height of the pandemic, the 
world witnessed the horrifying murder of George Floyd* during a police arrest in Minneapolis on 
May 25, 2020. His murder, with the knee of Derek Chauvin, a police officer, on his neck for over 
nine minutes, sparked outrage and global protest for justice as the police were ignoring social 
distancing, which had become a mandate.* The international outrage against police brutality and 
racism worldwide was the largest since the civil rights protest questioning the United States police 
force's abuse of power. The slogan associated with the rally and protest, ‘I Can’t Breathe,’ kindled 
because of Floyd’s cry before his death. It became one of the political slogans of the Black Lives 
Matter Social Movement.® In response to the continuing killings of unarmed African Americans 
in the United States, emotional indignation began rearing up in me again as my project came into 
focus -'l CAN BREATHE’ would become the title of my project. I would caution the youth about 
declaring that they could not breathe, even though I understood that it was their way of expressing 


their rage at another inequitable death. During my religious and metaphysical studies, I learned 


3 The Sentencing Project: Washington, D.C. 20036: Staff@sentencingproject.org. 


4 Nubras Samayeen, Adrian Wong & McCarthy (2020) Space to Breathe: George Floyd, BLM plaza and the 
moumentalization of divided American Urban landscapes, Educational Philosophy and Theory. 


5 Nubras Samayeen, Adrian Wong & Cameron McCarthy (2020) Space to Breathe: George Floyd, BLM plaza and 
the moumentalization of divided American Urban landscapes, Educational Philosophy and _ Theory, 
DOI:10.1080/00131857.2020.1795980. 


® Clayton D.M. Black Lives Matter and the Civil Movements: A Comparative Analysis of Two Social Movements in 
the United States. Journal of Black Studies. 2018;49(5):448-480. doi:10.1177/002193471764099. 


that words carry enormous power to heal or wound,’ Furthermore, with the utterance of our words, 
we attract the things we pronounce. Now, they needed to become aware of this power within them, 
now! So, they would shout through the medium of self-development and powerful proclamations 
as they continued to persevere as other measures were used to stop opposing forces from 
annihilating African American young men. 

My project would consist of many positive tools, especially learning the knowledge of 
positive and negative affirmations and mental techniques, that were instrumental in helping me 
escape a life of doom associated with coming up in the underprivileged underserved 'hood' of 
Brooklyn, N.Y. My family moved to Brownsville, Brooklyn as the Jewish population that 
dominated the area in the 1950s began transferring to other areas. New York City Housing 
Authority (NYCHA) began the public housing development experiment. NYCHA seemed like 
the answer to an area designated as a slum area before the heavy migration of Blacks to the area.® 
I can so vividly remember watching the new project buildings towering over the six-story first 
public housing [the Brownsville project], where I was currently living. After that, the 
demographics changed from Jews to eventually all blacks as Brownsville became known for its 
growing high crime and poverty rates.? There were almost no community institutions or economic 
opportunities in Brownsville at the time. However, different organizations were beginning to offer 
help to the Jews and Blacks living together in the neighborhood for a short while. I would take 


the tools that helped me escape a life of isolation and miseducation, engage the teens, and influence 


7 Morris, Robert, The Power of Words (Minneapolis, Minnesota: Bethany House 2006.) 
8 Hymowitz, Kay S., The New Brooklyn (Lanham, Maryland: The Rowan & Littlefield Publishing Group, 2017), 108. 


* Ibid, 107. 


their thinking positively.!° It was time for me to answer that calling on my life, that I spoke into 
existence, yet had already been working towards, that very night in Dr. Vernon C. Mason's class, 
Theology of Urban Youth Ministry. My mission became to uplift AAMA in a mentoring program 
that would offer comfort, and guidance despite the domineering evidence of and belief in 
inequality and the hostile and callous enforcement by opposing forces, that until now, occurs as to 
be a permanent fabric in these United States of America. 

Unless otherwise noted, all scriptures used throughout this dissertation are from The New 


Oxford Annotated Bible — with the Apocrypha, college addition (NSRV) Oxford Fourth Edition. 


'° Horton, Lindsey, The Neuroscience Behind Our Words: https://brm.institute/neuroscience-behind- 
words. 


CHAPTER 1 
INTRODUCTION TO THE SETTING 

I am a New York state certified teacher, Certified Holistic Health Coach, have earned a 
Master’s degree in Youth Ministry and am the owner of an online educational platform, 
educationcreatesmastermind.com in New York for adolescents. I ascertain that the emotional and 
behavioral development of African American boys between the ages of 12-15 is adversely affected 
by undue anguish. A medical study of 58% African American youth (45.7% boys) with a mean 
age of 8.3 and median age of 7:33 years, impacted by adverse childhood experiences, showed an 
increase in emotional and behavioral problems that last well into adulthood.'! This demonstration 
project will create an online mentoring program for youth (12-15) with healing techniques that 
foster positive self-identities and feelings of worthiness. 

Celebration Spiritual Center (CSC), located in The College of New Rochelle, Brooklyn 
Campus at 1368 Fulton Street in Restoration Plaza in Brooklyn, New York, is my current 
congregation in 2021. Once a milk bottling plant, Restoration Plaza was the first early established 
community development corporation in the United States in 1967 created in proximity of my 
housing development. Senator Robert F. Kennedy, Mayor John Lindsay, Jacob K. Javits, and 
Thomas R. Jones contributed to this project.!? It was an anti-poverty program meant to revive a 


neighborhood that had deteriorated during the 1960s as race riots ensued, especially in 1967 and 


'! Burke, N.J., J.L. Hellman, B.G. Scott, C. F. Weems, V. G. Carrion (2011) The impact of adverse childhood 
experiences on an urban pediatric population. Child Abuse & Neglect, 35(6), 408-413. 


2 Hymowitz, 96. 


1968.!3 It partnered with residents and businesses to improve the quality of Central Brooklyn. It 
has economic development programs focusing on many things, including community services, 
youth employment, and education. It also rents spaces to organizations and faith-based 
organizations, which explains why Celebration Spiritual Center holds Sunday services there.'* As 
of the writing of this dissertation (2019-2022), in-person services, classes, and events were 
canceled because of mandatory government shutdowns to limit the spread of the Covid-19 viral 
contraction in all physical churches. The services are now streamed live every Sunday on 
Facebook and YouTube. It is a Church whose dedicated goal is delivering the message of Jesus, 
ancient Biblical characters, and modern and ancient men of wisdom to the masses according to the 
Pastors' beliefs. Our motto is, "Celebrating the Magnificence of God in You and as You!” It 
promises to bring reassuring, engaging, authoritative, and life-changing topics to its congregants. 
Our second motto is, “In Worship, we celebrate God, in Meditation, we contact God, in Prayer, 
we know God, and in Living, we activate God,” and all four practices are emphasized each week. 

The music at Celebration Spiritual Center is contemporary Gospel mixed with New 
Thought.'> Lyrics that are supportive, uplifting, moving, and compelling are sung each week. 
Under the leadership of Pastor Greg Stamper, a graduate of the New York Theological Seminary, 
CSC has created a musical sound, unlike any other spiritual center. It is a mixture of old Gospel 
and new Gospel with a twist of what many have named 'New Thought.' Clumping all churches 


'3 Corrigan, Lisa M., Black Feelings — Race and Affect In The Long Sixties (Jackson, Florida: University Press of 
Mississippi,) 2020. 


'4 Restorationplaza.org. 


'S "New Thought." ReligionFacts.com. January 28, 2021. Web. Accessed August 9, 2021. <religionfacts.com/new- 
thought> https://religionfacts.com/new-thought - “The New Thought movement has roots in American Christianity as 
well as the metaphysical and romantic climate of the 19" century that came as a reaction against the religious 
skepticism of the previous century. This fruitful period saw the birth of New Thought Christian Science, 
Transcendental Meditation, theosophy, and other related movements.” 


that claim 'new thought' as one belief system is almost impossible to do, as is the case in many 
religious denominations. However, one concept that classifies all New Thought religion practices 
is the following agreement by the 1916 International New Thought Alliance which is: “To teach 
the Infinitude of the Supreme One; the Divinity of Man and his Infinite Possibilities through the 
creative power of constructive thinking and obedience to the voice of the indwelling Presence 
which is our source of Inspiration, Power, Health and Prosperity.”'® The New Thought 
movement originated in the 19" century. Howbeit, even Jesus' style and method of teaching the 
Gospel might have been considered New Thought during his generation. New Thought’s central 
premise is that the Spirit over-rules matter and a belief that the mind has the power to heal our 
emotional states. The Church that I am now a part of has as its infrastructure Christianity, and this 
is important to note because I was a part of the Hebrew-Israelite Judaic religion for 27 years of my 
adult life, which I will discuss shortly. My project will include AAMA from both walks of life. 
For now, further description of Celebration Spiritual Center is in order. Lyrics are sung 
each week, which lifts the congregants emotionally. It causes them to reflect actionably and 
positively on current events and look at how they are responding to the events so that they are 
mentally and emotionally prepared to get into action and begin a new week in our sometimes- 
harsh society in 2020. During the writing of this discourse, world conditions have reached a point 
of overwhelming deadly occurrences daily, reaching one of its peaks and downfalls with the 
worldwide 2020 epidemic Covid-19 crisis. Each Sunday begins with a song called "J Am Here 
Now" to assure parishioners that we are in a safe place spiritually as we acknowledge the present 


moment we are experiencing as we are highly advised to leave all 'our worries at the door.’ We 


‘6 Britannica, T. Editors of Encyclopedia, “New Thought.” Encyclopedia Britannica May 1, 2018. 


https://www.britannica.com/event/New-/thought. 
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are not to occupy our minds with worry but remember that the God that made the world and the 
God that lives within us has the answer to all our perceived problems. We are present at CSC at 
any given moment to Celebrate our lives and recall Jesus’ words in (Luke 17:21) NSRV, “For, in 
fact, the kingdom of God is among you.” In addition, when speaking about where to find the Law 
or the word of God, in Deuteronomy (30:11-14), we are to recall the following words, “Surely, 
this commandment that Iam commanding you today is not too hard for you, nor is it too far away. 
12) It is not in heaven that you should say, Who will go up to heaven for us, and get it for us so 
that we may hear it and observe it? 13) Neither is it beyond the sea that you should say, Who will 
cross to the other side of the sea for us, and get it for us so that we may hear it and observe it? 14) 
No, the word is very near to you; it is in your mouth and in your heart for you to observe.” Both 
scriptures emphasize the presence and the immediate availability of God within everyone. Next, 
we listen to an opening prayer by one of the prayer champions that support the same message of 
being present with God inside and outside of ourselves. Following the prayer, we greet all 
newcomers as guests, emphasizing that they are then family when they return. 

Pastor Greg Stamper and Pastor Yolanda Batts!’ are the cofounders of Celebration Spiritual 
Center, created in March of 2013. Pastor Greg Stamper is a fourth-generation ordained interfaith 
minister. After studying at New York Theological Seminary, Pastor Greg left his lifetime 
Presbyterian Church and some of his lifetime beliefs and began his new journey into 'New 
Thought’ in further search and study of theology. It is more succinct for me to quote our mission 
statement here because it is a precise understanding of our purpose: “Zo awaken the world to the 
presence of God within and all around us, celebrate this Truth as one family, embody 


unconditional love, equip humanity to live our greatest lives, and serve all creation.” And our 


'7 Celebrationsc.org. 
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vision is: “Celebration Spiritual Center is a God Experience that turns on the heart, mind, and 
soul of the world. A God Experience is the realization of Oneness that transcends material 


sense,”’!8 


Here I will bullet the beliefs of the Church taken directly from our online portal.!? 


e God Is: God is the All in All. God is named, nameless, and beyond all names. God is 
form, formless, and beyond all forms. God is beyond all theories, hypotheses, theologies, 
and religions. God is One. 

e Weare one with God: This Oneness is the Truth of all life. It is through knowing that we 
are "One with God" that we come to understand our Oneness with each other and all living 
things. We all emanate from the One Cause: the very Mind of God. The perfection of God 
within us cannot be changed by our past, the opinions of others, or our thoughts about 
ourselves. 

e Love is the more excellent way: Love is the highest choice we can make. We must learn 
to love God within us and ourselves unconditionally. We freely extend this love to our 
neighbor because our neighbor is ourselves. As we choose to love and embody it, we 
recognize that every action of our brothers and sisters is either love or a call for love. 

e Allscripture, both ancient and modern, has the power to awaken the heart and mind 
of any seeker of Truth: Celebration Spiritual Center honors the holy scriptures of all 
spiritual traditions. Some of the texts we focus on for the growth and unfoldment of our 


community are: 


'8 Celebrationsc.org. 


'? Celebrationsc.org. 
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e a) A Course in Miracles, 

e b) The Bible (NSRV), 

e c) The teachings of Abraham-Hicks and The Law of Attraction, 

e d) The Work by Byron Katie and 

e e) The Kybalion 

e There is a great Vision and Purpose for every life: We believe that God is always 
seeking willing vessels to carry ITS unwavering message of Unconditional Love on the 
Earth. To that end, we must remain receptive through prayer, meditation, and visioning to 
the messages of God revealed in the realm of the Spirit. Inspired by Rev. Michael 
Beckwith's Life Visioning Process, we practice visioning for our Church, our families, and 
our individual lives. This is the path to realizing a life beyond our material expectations. 

e Weare here to serve: We are here to change our world and leave it better than we found 
it. We believe that service must be at the heart of every life’s purpose. We take joy in 
knowing that the specific way in which service is given will look different through 
everyone’s expression of life. This adds to the warm tapestry of uniqueness that is inherent 
in all life. 

e Daily Spiritual Practice is not an option: To come to a full realization of who and what 
we are like the very "image and likeness" of God, we must engage in a daily spiritual 
practice that keeps us in touch with the world beyond our five senses. At Celebration 
Spiritual Center, we teach: "Jn Worship, we Celebrate, in Meditation we Contact God, in 
Prayer, we know God, and in Living, we Activate God.” 

After obtaining my degree in Youth Ministry and before the mandatory shutdown, I was asked 


to head the youth program at CSC by Pastor Yolanda Batts. At present, what is missing from 
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Celebration Spiritual Center is an abundance of AAMA. The congregation embraces all 
nationalities, and occasionally we see a teenager, but rarely do we see them more than once, so a 
program that engages AAMA would prove to be of extreme worth. 

Now I must make mention of the religious organization that shaped my religious life and 
thinking for twenty-seven years - the Black Hebrew Israelite Judaic sector in New York City, of 
which there are many sects with specific beliefs and practices. The sect I raised my children under 
believed and taught that we are the direct descendants of Abraham, Isaac, and Jacob or the lost 
tribes of Israel. Accepting and believing that Israel was my heritage helped me on my spiritual 
journey. I started on my spiritual journey to understand why African Americans were poor and 
why African American peers were treated harshly by authority. As time went on, I watched the 
slum tenements become replaced by the densest concentration of public housing in the United 
States. I could not understand why there were beautiful houses in neighborhoods a few miles away 
from Brownsville, like those in the neighborhood of Canarsie that my friends and I would walk 
through, marvel and desire, or the Brownstones of Bedford Stuyvesant in the opposite direction.” 
Why were the police extremely harsh to my African American peers, and why did the African 
American children in my neighborhood feel like we had to sing and shout to the top of our lungs 
the lyrics of James Brown song, 'Say it Loud -I Black and I’m Proud.*! 


“Uh! With your bad self! 


Say it loud: I’m Black and I’m Proud 


2° Vitullo-Martin, Julia (January 17, 2013). “Js Brownsville Brooklyn Ready for its Jane Jacobsian Comeback?" 
Untapped Cities. Retrieved October 6, 2016. 


21 “Say it Loud-I’m Black and I’m Proud” is a funk song performed by James Brown and written with his bandleader 
Alfred “Pee Wee” Ellis in 1968. It was released as a two-part single which held the number-one spot on the R&B 
singles chart for six weeks and peaked at number ten on the Billboard Hot 100.” 
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Say it loud: I’m Black and I’m proud 

Some people say we have got a lot of malice 

Some say it’s a lot of nerve 

But I say we won’t quit moving until we get what we deserve 
We have been ‘buked and we have been scorned 

We’ve been treated bad, talked about as sure as you’re born 
But just as sure as it takes two eyes to make a pair, 

Brother we can’t quit until we get our share 

Say it loud: I’m Black and I’m Proud!” 


I know now that it was a source of pride and the only way we knew how to fight back. It 
was the same as holding up banners that read, J Can ’t Breathe. It never dawned on me, at nineteen 
years old to research the history of Brownsville. Certainly, local school did not teach us to be 
scholars. I had a massive lesson of just how uneducated I was after my generation was forced to 
integrate into James Madison High School in a white neighborhood. Research shows me now that 
Brownsville was one of the lowest-performing schools during my era of the 60s and in 2022.” 
We certainly could not get education from home because most, if not all my peers came from 
homes with parents who were poorly educated themselves and who had not finished high school, 


as was the case with my beloved mother and father. I yearned to know why gang members who 


22 NYU Furman Center, “State of New York City’s Housing and Neighborhoods  201.,”103. 
https:////furmancenter.org/files/. 
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attended the same schools, lived in the same neighborhood, and played with each other brought 
shame to the race by killing one another? What was the Cause? I needed answers, and the 
Churches did not have any answers. They seemed clueless of the impasse that existed outside their 
doors, and if they did know, they were very, very closemouthed. 

A recent study paints a clearer picture for me now. First, my family moved from the South 
to Harlem and then to Brooklyn, New York, as thousands of African Americans families did during 
that time of the 50s, escaping the Jim Crow enormity in the South.”? In the early 1950s, when the 
Jews vacated the neighborhood and as public housing was beginning to multiply, the blacks 
migrated to Brooklyn to better their lives. Unbeknownst to me, we were classified as economically 
poor, uneducated, and socially disadvantaged yet not one bone in my body felt poor. I was 
enjoying life as what I believed I was - a free citizen. My family arrived in the slums of Brooklyn 
around 1953, where research shows that the worse of slums were present before my parents’ 
migration. Jews had inhabited the neighborhood in large numbers after escaping the holocaust in 
Russia.*4 I watched as high-rise public housing projects became death traps to the very tenants 
that inhabited it. African Americans replaced the Jews as they left because either they requested 
transfers because of the rising crime that began to escalate, or they had reached income ceilings 
that would not allow them to stay as journalists began journaling the demoralizing neighborhood.”> 
Many days when I was as young as 7 and 8 years old, my sister and I woke to yet another peer that 


jumped out of the window to their death. It was customary for my friends and me to casually 


°3 Hymowitz, Kay S. The New Brooklyn — What it Takes to Bring A City Back. Rowman & Littlefield Publishers: 
2017. 


4 Thomas, J.A., Wendell E. Pritchett, C.F. Vater. Brownsville, Brooklyn: Blacks, Jews, and the Changing Face of the 
Ghetto. Historical Studies of Urban America. University of Chicago Press. 


°5 Pritchett, Wendell. Brownsville, Brooklyn — Blacks, Jews, and the Changing Face of the Ghetto. (Chicago, Ill: The 
University of Chicago Press, 2002). 
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discuss what should have been an alarming event. We would look at the chalk markings that 
outlined their bodies on the ground, wonder why they would kill themselves, discuss it for a few 
moments, maybe even a day or two, and carry on with our days' activity, usually jumping rope or 
racing. I am convinced that we suffered from Post Traumatic Experiences (PTSD), which is later 
found in the chapter titled, Analysis of the Problem. 1 am not sure if some of my surviving friends 
escaped this trauma, and I am not sure if I did either as memories resurface. At the time, it was 
just regular occurrences that we did not get the answers to, and we did not see solutions to the 
problems that existed in the neighborhood. What I do know is that many of my associates died at 
young ages — too many that I knew by name — they were either shot, stabbed, or died from overuse 
of liquor and drugs from heroin to crack. We all imagined the brutality that our fellow teens and 
young boys and girls suffered in the local 73" precinct because the cruel stories we heard were 
devasting. Brownsville’s rise in crime totaling 4,015 a year made it the fourteenth highest in crime 
in New York in 1962.76 Until today riding and walking by the abandoned Police Department 
brings up bad memories as I recall the stories I heard while growing up in Brownsville. They have 
a larger new, and more beautiful-looking police precinct a few blocks over. We witnessed the 
NYPD behave more harshly toward blacks than any of the Jews left in the neighborhood. I was in 
the heart of Brownsville during its most debilitating years and never could understand why people 
(like my classmates at James Madison High School) were feeling sorry for me when we transferred 
to their school. I had never felt discussed aimed at me by my immediate family and neighbors, 
and I never felt poor nor sorry for myself. My mind was always in some imaginary place, like 


living in a beautiful area with the good feelings evoked by beautiful house magazines and 


26 Taub, Taylor, and Dunham, Paths of Neighborhood Change, 12; New York Police Department, Crime Statistics, 
1/1/62-6/30/62," Papers of the New City Housing Authority, La Guardia and Wagner Archives, Queens, New York 
(hereinafter, “NYCHA Papers”), box 66C7, folder 5. 
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neighboring communities. The houses look like they cost over millions of dollars, which is like 
the neighborhood I live in now. Next, I lived in another development in Brownsville created in 
the 70s (Marcus Garvey Village) whose craftsmanship, that I witnessed personally was faulty, 
while the activities of the youth included robbery as it became home base for local gang members, 
so I had to flee.2” The third development I moved into in Brownsville was the Noble Drew 
Development sponsored by the Brownsville Community Council and the Moorish Science 
Temple*® Noble Drew was part of an urban renewal project which was also a low-income living 
development where I felt unsafe every day because of the debilitating energy of most of its tenants, 
so I had to leave this development also. 

My search for answers led me to visit the local churches in the neighborhood. I began with 
my mother's newly found Church (Lutheran Church - Risen Christ on Blake Avenue), which left 
me feeling a bit odd because it was led by a Caucasian. Years earlier my mother was not a 
churchgoer. She sent my sister and I with the neighborhood pastor during the week and on 
Sundays. Her new pastor did not live in the neighborhood, so I did not understand their 
relationship with the parishioners of the Church, and to be honest, it bothered me that he was not 
an African American Minister. I could not see how he and his wife could relate to the problems 
of the now almost exclusively black population of the East Brownsville neighborhood. I did not 
stay long because the services did not pique my interest. It did not speak to the problems that were 
tugging at my heart, namely, why were their injustices in my neighborhood, why African 


Americans' energy was so wired, and why did my peers behave the way they did? I left my 


°7 Bellafante, Ginia. In Marcus Garvey Village, a Housing Solution Gone Awry. The New York Times. Retrieved 
October 4, 2016. 


28 “A Minister Spurs Housing in Brownsville,” New York Times, April 8, 1973; $16 Million Project Starts in 
Brownsville," Daily News, June 21, 1971. 
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mother's Church and started a campaign of visiting other churches in the neighborhood. However, 
I always left because they were not answering my questions either even though these churches had 
African American preachers. I tried a Muslim church, but the separation of men and women in 
their places of worship did not sit well with me. I did not want to see segregation in any other form 
because it reminded me of the injustices I was already experiencing, especially in my segregated 
High school. Oddly enough, it was the Jehovah's Witness congregation that I settled into for two 
years. They did not speak to the injustices of the black community, but they had a more expanded 
teaching of the bible as opposed to the other churches that used one verse per Sunday which made 
their teaching seem incomplete. The teaching style made me eager to attend as I took in this new 
knowledge I was finding in the Jehovah Witness congregation.”? Something was still missing, so 
I reached that point of departure again. One of the central concepts I walked away with from the 
Jehovah’s witness church was the name of God which they introduced to me as Jehovah. When 
asked why they credited all their worship to Jesus when Jesus prayed to his Father Jehovah as 
written in their bible as in the Lord’s prayer which we read in (Matthew 6:9) when Jesus was asked, 
how we should pray, Jesus' says, “Pray then in this way: Our Father in heaven, hallowed be your 
name...."I never received the answer to this question, so I was led away from this congregation. 
Many of my questions remained unanswered, so I kept searching. As sweet and temporal as the 
music was and as kind, as the people were, this was not where I was going to stay. My prayer 
became: "Lord send me a drop-out Jehovah Witness — a partner that called on your name, Jehovah, 
but not an active Jehovah Witness." I could not in good conscience follow and pretend to teach 


from door to door when there was so much scripture that I did not understand. 


2° “Jehovah Witness congregation is one of several groups from the Bible Student movement headed by Charles Taze 
Russell in 1931. Jehovah’s Witnesses is a millenarian restorationist Christian denomination with beliefs distinct from 
mainstream Christianity.” 
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Finally, I found that partner in the early 80s, a priest in the Israelite Congregation, who 
became my husband and called on Jehovah and was not a Jehovah's Witness. Before then, I did 
not know that people called on Jehovah other than the Jehovah's Witnesses. I do vaguely remember 
meeting a young married couple on one of my summer youths’ jobs,*° a job program created to 
keep Black and Latinos off the street and out of trouble, even though we had to hurry home before 
we were robbed on payday. This couple stood out as exceptional compared to other young adults 
in the neighborhood because of their placid demeanor. I found African Americans that called 
themselves Israelites, and I found them to be an intelligent group of people. I did not agree with 
all their practices, but my questions were beginning to be answered - questions I longed to get 
answered, almost line by line as they expounded on the Torah. I started getting the answers to: 
‘Why were African Americans treated like lower class citizens? Why did AAMA seem hated as a 
group? Why was my neighborhood different from surrounding neighborhoods? Why did I have 
to shout so loud that "I am Black, and I am proud!” besides being a lover of music. 1 began 
attending Temple Ha-Shabbat and Temple Beth Shalom in Brooklyn, where I settled, mothered, 
and raised my eight children. Black Hebrew Israelites, sometimes called Black Jews, where there 
were variations in the practice from Hasidic Judaism, was my learning ground. We went by the 
name of Black Hebrews, Black Israelites, or most notably Hebrew Israelites. Although there are 
different sects as there are in any religion, our general belief is that we were the descendants of the 
lost tribes of Israel and the God we served was the God of Moses from the ancient days — The Lord 
God Jehovah. Understanding Ancient Israel's plight made the most sense in my search, especially 
after reading Deuteronomy 28:65-67. I rehearsed the entire book of Deuteronomy year after year, 


and it became plain to me what happened to ancient Israel as punishment for not keeping God's 


3° David R. Jones, “A Summer Job Program for the 21° Century," Community Service Society (November 3, 2016). 


20 


commandments while in Jerusalem. Year after year, we studied the five books of Moses, but this 
verse is what cemented me to this school of learning, which reads, "Among those nations you shall 
find no ease, no resting place for the sole of your foot. There the Lord will give you a trembling 
heart, failing eyes, and a languishing spirit, your life shall hang in doubt before you; night and 
day you shall be in dread with no assurance of your life.” (Deuteronomy 28: 47-50) completed the 
thought: “Because you did not serve the Lord your God joyfully and with gladness of heart for the 
abundance of everything 48) Therefore, you shall serve your enemies whom the Lord will send 
against you, in hunger and thirst, in nakedness and lack of everything. He will put an iron yoke 
on your neck until he has destroyed you. The Lord will bring a nation from far away, from the end 
of the earth, to swoop down on you like an eagle, a nation from far away, from the end of the earth, 
to swoop down on you like an eagle, a nation whose language you do not understand.” I 
understand the context of the biblical captivity of Israel by the Greeks and Romans, but this verse 
made sense to me in my era because nothing else explained the ill-treatment my people were 
experiencing. I tried to avoid the grueling details of slavery because I knew it would be hard to 
stomach. However, I knew that African Americans experienced unthinkable cruelty for hundreds 
of years. The social and political signs of the time during which I lived matched the continued 
discrimination that I witnessed until this day, especially with the senseless killings of young and 
old African Americans. The puzzle pieces were beginning to match. It was comforting to be 
around people who studied from sunup to sundown. Even though the punishment portion for 
Israel was harbored on a bit too much, parts of the first testament offered comfort for the future of 


the African American people. 
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Edith Bruder*!, a French ethnologist, who specializes in African Judaism, and Tudor Parfitt 
a British Historian says that African Americans' identification with Judaism was informed "by the 
social and political orientations of black people in the United States and was often embedded in 
response to discrimination,” 1 agree with this because the social and political climate of my 
upbringing from 1955-1981 in Brownsville led me to find solace in this religion whose proposed 
lineage I now identify as my African heritage. Additionally, finding a group of people who not 
only knew the name of Jehovah but worshipped, using the name of Jehovah was an answered 
prayer that spoke to my heart and resonated within me as accurate as I continued to read and study 
from the Torah - day and night. 

It was not all gloom in this new religion. This newfound religion and heritage shocked my 
family because of my attire and the changing of many family traditions. I saw the opportunity for 
redemption of African American people through the prophetic imagination of the prophet Jerimiah 
of what would happen when Israel returned and started to obey the Law of God that was seated in 
their hearts and as near as their very breath. I felt solace and believed that turning away from the 
Lord God Jehovah in the land of Israel and being hauled to America was a just punishment. In 
retrospect, I do not believe that slavery was the answer to a nation’s mistake because that would 
not be any different than believing in the Slave Bible.*> With its orientation towards slavery being 
justified or ordained by God. The hope of salvation for Israel after they turned back and recognized 
the God of their salvation was comforting: It was written in Jeremiah (30:1-3), “The word that 


3! JW. Fernheimer (2010). [Review of The Black Jews of Africa: History, Religion, Identity, by E. Bruder]. AJS 
Review, 34(1), 152-155. http://www.jstor.org/stable/40982821. 


32 Joe Carter, 9 Things You Should Know About Black Hebrew Israelites, The Gospel Coalition Inc. U.S. Edition, May 
19, 2017, issue. 


33 Adelle M. Banks, Museum highlights ‘Slave Bible’ that focuses on servitude, leaves out freedom. 
https://religionnews.com/2018/1 1/27/museum-highlights-slave-bible. 
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came to Jeremiah from the Lord: 2) Thus says the Lord, the God of Israel: Write in a book all the 
words that I have spoken to you. 3) For the days are surely coming, says the Lord, when I will 
restore the fortunes of my people, Israel, and Judah, says the Lord, and I will bring them back to 
the land that I gave to their ancestors, and they shall take possession of it." Moreover, in (Jeremiah 
30:8-11) “On that day, says the Lord of hosts, I will break the yoke from off his neck, and I will 
burst his bonds and strangers shall no more make a servant of him. 9) But they shall serve the 
Lord their God and David their king, whom I will raise for them. 10) But as for you, have no fear, 
my servant Jacob, says the Lord, and do not be dismayed, O Israel; for I am going to save you 
from far away, and your offspring from the land of their captivity. Jacob shall return and have 
quiet and ease, and no one shall make him afraid. 11) For I am with you, says the Lord, to save 
you.” The prophetic imagination of Jeremiah of the divine ‘imagined’ deliverance was a blessing 
that rang true in my heart. It enabled me to envision the possibility of deliverance from America, 
the land of the selected free citizens, and as a result, I settled for 27 years in this religion before I 
proceeded to take another direction on my journey. 

My story of why the acceptance of the Hebrew Israelite culture was the answer for me 
would not be complete unless I include the verse that follows. It explains why my children have 
all been given biblical names, and it allowed me to feel safe in a land away from home (the 
homeland of Africa) because it too spoke of God’s salvation. My children's names are Michael, 
Solomon, Tovyah (God is Good), Miriam, Moshe, Halelyah (Praise God), Gabrielle, and 
Gershonah (stranger in a strange land). Gershonah is also a name I go by within the Hebrew 
congregation. (Isaiah 44:1-5) reads, “But now hear, O Jacob my servant, Israel whom I have 
chosen! 2) Thus says the Lord who made you, who formed you in the womb and will help you: Do 


not fear, O Jacob my servant, Jeshurun whom I have chosen. 3) For I will pour water on the thirsty 
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land, and streams on the very dry ground; I will pour my Spirit upon your descendants, and my 
blessing on your offspring. 40)They shall spring up like green tamarisks, like willows by flowing 


” 


streams. 5) This one will say, "I am the Lord's," another will be called by the name of Jacob, yet 
another will write on the hand, "The Lord's," and adopt the name of Israel." 

Although several things led me away from my Hebrew Israelite Congregation, I can no 
more dismiss my lineage of being a descendant of Israel just because I was born in a land away 
from home. In comparison, the children of a person born in China, Japan, and Russia cannot 
dismiss their lineage because they are citizens in America. They are still Chinese, Japanese, and 
Russian. Black, Negro, and Colored folks are not nations but imposed identities by one upon 
another. After a 7-year hiatus from the Israelite temple along with my husband’s passing - now of 
12 years, I sought to return to worship in a congregation setting. My next stop had to have a high 
element of truth teaching that would satisfy my appetite because I continued to study daily on my 
own after I departed from the congregation. I was no longer searching for why African Americans 
were mistreated because I had found and accepted the identity of myself as the lost tribe of Israel. 
After much self-study, I knew that the world was bigger than I had imagined. It was bigger than 
the slum area of Brownsville and the poor living that I experienced there moving from project to 
project. After searching, I knew that God Loved all his creations regardless of the color of their 
skin. I also began to understand that all of God's creations were free to expand after acknowledging 
HIM, even in a land away from home. I knew that at the core of all of God’s creation was God, 
and without HIM, no one could exist. My next stop was Celebration Spiritual Center and NYTS, 
and I have been at CSC from 2016 until the present and NYTS since 2017, continuing my study 
of theology. Settling in CSC happened after much solitude, prayer, and meditation because of its 


Christian orientation, which I had encountered unfavorable and alternate views of while studying 
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in the temple. I hesitated and contemplated entering the Church building on Riverside because of 
its massive size and structure. Israelites were frowned upon if they entered Churches for fear of 
being engulfed in Christianity and disobeying God. Nevertheless, I have always been very 
opinionated, so I pressed past the views I had adopted to learn for myself what this teaching had 
to offer. I also was not sure whether I would be accepted in a similar community so different from 
what I had come to know. 

In this present time, neither congregation operates out of a brick-and-mortar building in 
2020, so the setting for my project will take place by way of the global system of the internet. It 
is already a part of the adolescent's world, and even though it can have negative consequences, it 
can also be positive. It can prove harmful because of the vast array of information available to 
teens, which may not be factual or healthy because it is a platform that can be used to form 
friendships that is vital to the growing teen. The use of social media has become a crucial 
communication tool, establishing a global youth culture before covid -19 and especially during 
this pandemic when they cannot take advantage of face-to-face communication. The internet has 
become more of a saving grace during this epidemic. Communication is essential for the continued 
development of our youth during this crucial multi pandemic time in AAMA life. During this 
online program, they will be able to communicate, learn, explore, get information, share their 
feelings, develop intimacy with their peers, all much-needed networks as they develop through the 
stages of adolescence.** Another benefactor of this medium is that I will have the opportunity to 
conduct the mentoring exercises, which will mitigate isolation problems and act as a resilient force 


to some of the negative concerns which our teens are faced with daily. The added concern of the 


34 Schwartz, H.A., Eichstaedt JC, Kern ML, et al. Personality, gender, and age in the language of social media: the 
open-vocabulary approach. Plus One. 2013;8(9): e7379 |pmid: 24086296. PubMed Google Scholar. 
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negative impact from a lack of physical association amongst peers can be offset by zoom 
communication at such a crucial time in their life. A leading scholar and professor of Art and 
Education, Elliot W. Eisner, says that technology can increase the use of imagination, an area we 
will explore in this dissertation, and creative expression.*> We will look more thoroughly at the 
positive use of their imagination and the allowance of creative expression through imagination and 
its vitality to survival in a research question in Chapter three. Leading practitioners and educators 
in the fields of social work and computer technology, Murphy and Pardeck believed that 
technology could enrich the breadth and depth of the human spirit rather than reducing users to 
robotic computer users.*° 

The mentoring and education of our youth using technology will allow for the sharing of 
personal experiences and perspectives, the safe exchange of ideas, a sense of familiarity with 
others, and the cultivation of the coming together of like minds. Through it all, my concern has 
been and still is the well-being of AAMA and the unraveling of undue anguish that many have not 
managed to escape, even though they may have religious affiliations and resilient forces from 
many other areas in their lives. In ‘Analysis of the Problem,' we will get a glimpse into the lives 
of these teens that reveal some of the anguish and concerns they endure. With a background in 
mentoring, one-on-one instruction with my eight children, now four young men and four young 
women, twenty-three years of teaching classrooms room of up to twenty-eight students per year, 


and as a personal coach in a worldwide professional growth and training program, Landmark 


35 Eisner, Elliot W. “What Can Education Learn from the Arts about the Practice of Education?” in Reimagining 
Schools: The Selected Works of Elliot W. Eisner, ed. Elliot W. Eisner (New York: Routledge, 2005) 205-14. 


3° Murphy, John W. & John T. Pardeck, “The Technological World-View and the Responsible Use of Computers in 
the Classroom,” in Hlynka and Belland, Paradigms Regained, 385-99. 
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Worldwide,*’I am more than prepared to comprise a program that offers solutions in this capacity. 
The goal is to intercept and provide resilience against the stress factors that science has now given 
credence to as, Adverse Childhood Experiences (ACEs), Post Traumatic Stress Disorder (PTSD), 
and Posttraumatic Stress Syndrome (PTSS)*® A relatively new study that the youth continue to 
encounter. 

Techniques and tools that I have found instrumental to my survival as an African American 
adolescent are; forgiveness, unraveling the mindset of victimhood, the use of positive affirmations, 
meditation, and creating or imagining positive futures for themselves. All of which will be the 
makeup of this project. The goal is to share my research and act as a facilitator to the teens as they 
come to realize that they have many of the answers to obtain peace and growth within themselves 
because the Creator has placed it within their hearts, and God lives inside of them. This program 
is for those who are conscious of their belief in God and for those who are not. My hand is 
extended to AAMA, who yearn to develop their God-given potential to express the God that lives 
inside of them. Finding peace in their lives can uplift their energy, Spirit, and enhance healthy 
self-esteem for their growing needs. My goal is to meet them where they are, as they are searching 
for their identity, by having them become present to their energy and feelings and by listening and 
hearing their concerns. My intention is to acknowledge and support them in an often-unresponsive 


world to their need to be seen and recognized as upstanding and contributing citizens to the 


37 www.landmarkworldwide.com "A fundamental principle of Landmark's work is that people and the communities 
organizations, and institutions with which they are engaged have the possibility not only of success but also of 
fulfillment and greatness. It is to this possibility that Landmark and its work are committed. Landmark's programs 
are designed to bring about breakthroughs-not mere insights or improvements, but powerful, lasting results that expand 
and unfold over time." 


38DeGruy, Dr. Joy, Post Traumatic Slave Syndrome — America’s Legacy of Enduring Injury & Healing (U.S.: Uptone 
Press, 2005). 
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communities in which they live. My mission is to offer resiliency as they break down barriers as 
they begin to understand and navigate through the different systems that are a part of their society, 
that may or may not accept their innocence and true value as children of God. Through the 
understanding of Emancipatory Hope*’as explained by Assistant Professor of Christian Education 
at Perkins School of Theology, Evelyn L. Parker. Parker quotes, ““ Emancipatory hope is an 
expectation that the forms of hegemonic relations — race, class, and gender dominance — will 
topple, and to have emancipatory hope is to acknowledge one’s personal agency in God’s vision 
for human equality.” Emancipatory hope is knowing beyond a shadow of a doubt, not wishing, 
but being proactive and having faith that this realization will happen. It is with this type of charge 
that facilitating and broadening the horizon of AAMA will ‘bring their consciousness to a whole 


new level.' 


3° Parker, Evelyn L., Trouble Don’t Last Always (Cleveland, Ohio: The Pilgrim Press, 2003), 11. 
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CHAPTER 2 
ANALYSIS OF THE CHALLENGE 


ACE's study and its proof of negative Effect on Behavior and Emotional Development 

African American male adolescents (AAMA) are faced with many challenges that begin, 
usually in their immediate environment at home. Multimedia programming, outside agencies like 
schools or health care organizations, their neighborhoods, and finally, authority personnel found 
in policing and court proceedings all add to their challenges. Based on what and to whom they are 
exposed, varying stress factors contribute to the anxiety in a growing child's life into adolescence. 
Many studies have measured stressors to determine the damaging effects on health, behavior, and 
mental stability over children's lifetimes. One study is the Kaiser ACE Study*? which measured 
the health risk behavior and disease in adulthood, finding a direct link stemming from adverse 


childhood experiences.*! 


The population consisted of over 17,000 participants who completed 
confidential surveys divulging their childhood experiences and current behavior and health status 
as adults. It was one of the most comprehensive and conclusive investigations of childhood abuse 


and neglect conducted by the Center for Disease Control (CDC) and Kaiser Permanente of the 


effects of abuse and neglect over time. Examples of these Adverse Childhood Experiences 


40 Felitti, Vincent J., “Origins of the ACE Study ,“ American Journal of Preventive Medicine, Volume 56, Issue 6, 
787-789. 


41 Vincent J. Felitti MD & Robert F. Anda, “Relationship of Childhood Abuse and Household Dysfunction to Many 
of the Leading Causes of Death in Adults” The Adverse Childhood Experiences (ACE) Study. DOI: 
https://doi.org/10.1016/S0749-3797(98)00017-8. 
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separated the stress factors into three categories 1) Abuse, 2) neglect, and 3) household challenges. 
Examples of abuse were physical, emotional, sexual, or domestic abuse by any household member. 
Examples of neglect were improper medical care, lack of attention to special educational needs, 
abandonment, and misguidance. Household challenges included mothers leaving the household 
to work, parents remarrying, parents separating, and domestic violence. The findings of this study 
were conclusive - toxic stress experienced during childhood impacts a child's health and brain 
development, depending on how each child responds to stress.*” 

Today, to find out the toxic stress of a child, parents are asked to answer questions about 
the child that can be used as a deterrent to avoid preventable diseases in their child's future. 
Scientific evidence showed that hormones release that aid the body to safety when faced with stress 
often have detrimental effects on behavior and health. Whenever real danger is present, two stress 
hormones are released from the gland connected above the kidneys — adrenaline and cortisone. 
Adrenaline is a powerful stimulant to help people think more clearly and causes feelings associated 
with fear or euphoria. The stimulant cortisol increases its release when the body senses a 
threatened change in the environment. The stimulant increases blood sugar or glucose to fuel the 
muscles, which helps during a real emergency. In addition, the hormone cortiso/ maintains the 
water and salt levels which helps maintain normal blood pressure in the individual. As a result, 
feelings heighten, and the following reactions usually happen in the body: the heart starts to pound, 
pupils dilate, there is an opening of airway passages so a person can get more oxygen, blood rushes 
to all the parts of the body that may need it, which can aid in running or jumping, while some 


individuals freeze in place. These responses are nature's way of protecting us when living under 


* Bessel Van Der Kolk, M.D., The Body Keeps Score — Brain, Mind, And Body In The Healing of Trauma (New Y ork: 
Penguin Books, 2014), 3. 
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conditions where there is a real threat. A more familiar term for this phenomenon is the fight or 
flight response. This natural body's protection mechanism enables humans to survive when real 
danger is present but is damaging in overdose proportions.*? Unfortunately, if prompted too often, 
as is the case when a child experiences toxic trauma and adolescents live in fear of losing their 
lives and dying young, this stimulus often gets confused. It thinks real danger is always present 
(even if it is just a belief) and will cause a dysregulated stress response system.“4 

In this study, the overtaxed stress-response system of AAMA is what we focus on due to 
numerous scientific and professional researchers who have studied and presented undisputed 
evidence to support the claim of the damaging effects of stress on their health. In addition, this 
dissertation will point to harmful factors that unnerve AAMA in their culture and specifically the 
stress associated with discrimination that is a part of the fabric of the social system they have 
inherited in America. 

After studying the original ACE research, Surgeon General of California Nadine Burke 
underlines that Adverse Childhood Experiences change children's hormonal systems, immune 
systems, and even DNA.* The scientific study of epigenetics shows how the environment 
influences a person's genes and states that change occurs in an individual's DNA. Compellingly, 
in epigenetics, trauma is transmitted over generations, as was found when studying survivors from 


the holocaust.*° An epigenetic study concluded that "DNA may contain an organic memory of the 


43 Harris, Nadine Burke, The Deepest Well — Healing the Long-term Effects of Childhood Adversity (New York: 
Houghton, Mifflin Harcourt Publishing Company, 2018), 48. 


“4 Thid., 50. 


* Dr. Joy DeGruy, Post Traumatic Slave Syndrome — America’s Legacy of Enduring Injury & Healing (U.S.: Uptown 
Press, 2005), 101-102. 
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stress your grandparents endured. Can trauma, stress, and even nightmares be passed down from 
generation to generation? Scientists say yes."*’ Additionally according to Bessel Van Der Kolk, 
M.D., our cultures and histories leave traces in our immune systems and DNA.*® Kolk relies 
heavily on overwhelming scientific evidence and contends that trauma experiences leave an 
imprint [image] of the trauma experienced on the mind, brain, and body. Kolk confirms that 
traumatic experiences leave traces of a persons' history and culture gradually passed down through 
generations. They also leave impressions on our minds and emotions, affect our capacity for joy 
and intimacy, and our biology and immune system.*” 

Using this Study and adapting it to the long-lasting effects of behavioral patterns from 
slavery may explain behavioral problems and learning difficulties among AAMA today. The study 
of epigenetics could also answer why many African American children and adolescents are 
disproportionately placed in special education programs due to behavioral problems. There is an 
overrepresentation of African American students in special education programs in urban settings. 
The Study consisted of parents, administrators, and teachers, each citing different causes for this 
overrepresentation. The Study showed that they were significantly represented in special education 
compared to other ethnicities.°°An investigation by Artese Ja’Don McCrae in a Case Study 
Analysis in a Southeastern Urban High School determined that AAMA were disproportionately 


placed in special education. McCrae found that this overrepresentation is based on subjective 


477, Giang, “How Your Grandparents Lives Affect Your Resilience to Stress,” Fast Company and Technology (April 
22, 2015),1. 


48 Kolk, M.D. “The Body Keeps the Score. 
4 Tbid., 101-104. 
5° Michelle Lott-Daley, “The Disproportionality of African Americans in Special Education (2013). Education 
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testing practices and that it is not objective and using the Critical Race Theory (CRT) as a 
framework suggests that this places them at a disadvantage.°! Education plays an equal role in the 
development of teens. Two reports that looked at special education classes of African American 
Adolescents showed a lack of adequate and culturally responsive interventions to help the youth. 
A report dealing with African American Students with Special needs classroom (Osher, Woodruff, 
& Sims, 2002)** showed that students diagnosed with Emotional Behavioral Disorders (EBD) have 
the least favorable education behavioral and social outcomes. From 2002 until 2018, there have 
been no documented improvements. Frank, Sitlington, and Carson (1995)°* found that students 
with EBD have lower grades on standardized tests and more course failures than other disability 
groups. It is estimated that only 28% of African American students with EBD graduate from high 
school and up to 50% drop out of high school, and up to 73% of them are arrested. In addition, 
employment is negatively affected, with these same populations having difficulty maintaining 
work and having poor interpersonal relationships. The good news is that there is beginning to be 
a significant change. The national average drop-out rate declined from 19% in 1968 to about 6% 
in 2018. The Black drop-out rate fell more steeply from 33% to 5%, bringing it in line with the 


national average."~4 


5! Artese Ja’Donn McCrae, “Disproportionality of Black Males in Special Education: A Case Study Analysis of 
Educator Perceptions in Southeastern Urban High School” Research Gate, (2021) 


2 Golsbie, Ross, A Report Dealing with African American Students in a Special Needs Classroom, (March 5, 2018). 
Available at SSRN: https://ssrn.com/abstract=3 134539 or http://dx.doi.org/10.2139/ssrn.3 134539 


3 Alan Frank, Patricia Sitlington, Rori Carson, Young Adults with Behavioral Disorders: A Comparison with Peers 
with Mild Disabilities, Journal of Emotional and Behavioral Disorders, July 1, 1995. 
https://doi.org/1177/106342669500300305. 
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David Elkind Stress Test 


Child psychologist and author of The Hurried Child, David Elkind, created a stress test for children 
based on a point system that charted stress levels based on changes in a child's life. Out of 44 
stress factors with varying points attached to a stress factor, the total score determines whether a 
child has low, moderate, or high stress, with the score indicative of behavior and health problems.*° 
Some of the stressors measured were changes in family dynamics from divorce, separation, death 
of a parent and remarrying of parents, the pressure to succeed, staying loyal, and remaining 
connected to peers. Elkind adheres that because adolescents suffer from abandonment and social 
issues, and in many cases fragmentation of family structure, they are forced to live in multiple 
selves.°° They are more likely to have more points on the scale, which means they would have 
high-stress levels. Validating Elkind's view of multiple selves, W.E.B. Dubois, in "The Souls of 
Black Folk," spoke poignantly to the 'multiple selves' he believed are experienced by 'negros’ in 
America, including adolescents. He believes that all African American negroes during his time 
saw their life through two lenses. Living under the umbrella of the dominating American racial 
culture decided their self-consciousness. Today, they suffer from their own experiences of 
discrimination from the same racist society, the residual effects of their parents and ancestors' 
experiences, and finally by the larger community 'at large' living through all these views. W.E.B. 
DuBois quotes the following concerning the mindset of the Negro living in America during his 
time; He believes that they live in..." 4 world that yields him no true self-consciousness but only 


lets him see himself through the revelation of the other world. This double-consciousness, this 


55 David Elkind Ph.D., “The Hurried Child - Growing Up Too Fast Too Soon” (Da Capo Press) Kindle Electronic 
Edition: Chapter 8. 
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sense of always looking at oneself through the eyes of others, of measuring one's soul by the tape 
of a world that looks on in amused contempt and pity. One ever feels his two-ness - an American, 
a negro, two souls, two thoughts, two unreconciled strivings; two warring ideals in one dark body, 
whose dogged strength alone keeps it from being torn asunder." He mentions two lenses, but the 
multiple lenses view by Elkind apply just as precisely because of all the demands on an 
adolescents' life. This study will pay close attention to the effect on the feelings and behavior of 
AAMA from living through multiple lenses. African Americans reexperience discrimination from 
generation to generation due to racism from all who accept and believe race differences as factual 
in America. 

In addition to the undue stress imposed upon AAMA from other sources, racism (Scott, 
1998)°’ and its culprit discrimination is now recognized as a significant factor contributing to the 
mental trauma of adolescents. In analyzing the crises of discrimination, Scott points to the 
difficulty of teachers discussing racism power and white privilege because there is a need to 
recognize racist implications at the individual and institutional level.°* According to Scott's 
Research, African American adolescents reported higher levels of community violence, leading to 
more PTSD symptoms than other ethnicities. Scott's study has documented the effects of violence 
on the mental well-being of children and adolescents. His study suggests a link between violence 
exposure and psychological problems. A study by Rebecca Skurulsky concedes that adverse 


childhood experiences can lead to developmental impairments such as personality disorders and 


57 Henze, R., Lucas, T. & Scott, B. Dancing with the Monster: Teachers Discuss Racism, Power, and White Privilege 
in Education. The Urban Review 30, 187-210 (1998). https://doi.org/10.1023/1.:1023280117904. 


58 Julie Kailin, “How White Teachers Perceive the Problem of Racism in Their Schools: A Case Study in “Liberal” 
Lakeview. University of Wisconsin-Milwaukee., 747. 
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impaired behavior (Skurulsky, 2000).°? Skurulsky's analysis also points out the negative 
behavioral impact of community violence predominately found in disadvantaged areas on 
children's psychological adjustment and academic achievement. 
PTSD and its long-lasting effect on emotion and behavior 

Post-Traumatic Stress Disorder (PTSD), recognized and diagnosed in 1987, was 
approved by the American Psychiatric Association to diagnose children affected with trauma. 
The Diagnostic and Statistical Manual of Mental Disorders (DSM-IV) has six criteria for 
diagnosing PTSD in children. All six factors do not have to be present in AAMA. 


(1) exposure to a traumatic event. 

(2) reexperiencing the traumatic event. 

(3) avoidance of stimuli associated with trauma. 

(4) persistent symptoms of increased arousal. 

(5) duration of disturbance for longer than one month; and 
(6) clinically significant distress or impairment. 


In The Impact of PTSD on Criminal Sentencing after the promulgation of DSM-S, Perlin 
Michael found that urban boys had increased levels of PTSD, exposure to violence, delinquent 


behavior, and abuse perpetuated from authority figures when handling misconduct. Community 


5° Rebecca Jean Skurulsky, “The impact of intrafamilial and community violence on children’s psychological 
adjustment and academic achievement’ ((2000). Dissertations (1962-2010). Access via ProQuest Digital 
Dissertations.Aal999 1618. https://epublications.marquette.edu/dissertations/AA1999 1618. 


6° Samuel B. Guza, “Diagnostic and Statistical Manual of Mental Disorders, 4° ed. (DSM-IV) The American Journal 
of Psychiatry. 1 Apr 2006. https://doi.org/10.1176/ajp.152.8.1228. 
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violence has been shown to have cumulative effects on children's coping mechanisms, increasing 
the PTSD symptoms displayed and its severity.°' PTSD symptoms in urban youth are complex and 
prolonged by acute responses to violence, morbid conditions, and other psychosocial issues.© 
Behavioral symptoms in children typically include fear, lack of concentration, agitation, 
exaggerated startle response, helplessness, disorganized behavior, insomnia, detachment, 
unexplained anger, nightmares, and avoidance of emotional intimacy. Children may also avoid 
anything associated with the traumatic event and may not want to discuss it, according to a study 
by (Moses 1996).°? Children and adolescents can reexperience the trauma through apparent cues 
such as waking memories, nightmares, and visualized flashbacks. This study concedes that 
African Americans adolescents are exposed to tremendous stress due to lower socioeconomic 
status and lack of resources to address mental health needs. 

This information is essential in this analysis because during this study, two world 
disturbing disasters occurred during this project. Both may quickly add stress to adolescents that 
are already experiencing PTSD: The devastating Covid-19 pandemic, beginning in 2019 and the 
brutal and globally televised killing of an African American male, George Floyd, further exposing 


police brutality. 


6! Perlin Michael L. (2015) “I expected It to Happen/ I Knew He’d Lost Control”: The Impact of PTSD on Criminal 
Sentencing After the Promulgation of DSM-5,” Utah Law Review: Vol: No 4, Article 14. 


® Smith S., “Response to ‘Universal screening for interpersonal violence: inability to prove universal screening 
improves the provision of service, ” by Datner et al. Eur J Emerg Med. 2004 Aug;11 (4):244. 


6 Anne Moses, “The Psychological Effect of Violence on Inner-City Youth” (DMin diss., University of California, 
Berkeley, 1996). 
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Covid-19 has impacted adolescents' mental health biologically, environmentally, and 
socially. Research by Camila Saggioro de Figueiredo and others reported that adolescents suffered 
abrupt, long-lasting changes in their lives, i.e., the withdrawal from key social factors such as 
school, outdoor activities, and social life in general. ®° Another study by theorists Blakemore and 
Mills on child development reiterates that adolescents are a period of deep learning about the social 
environment essential to their brain development, emotions, and beliefs.°° These changes brought 
about from isolation, and lack of social setting during Covid-19 can increase anxiety and increase 
domestic violence because of the intensity of the times. Finally, Ranjan S. and K. Saurabh 
emphasized a central emotion impacting adolescents during the Covid-19 pandemic - FEAR.°’ 
Youth reported that adolescents not only felt fear of getting exposed to Covid-19, but they feared 


the financial inability of their parents. 


PTSS 


Research by Dr. Joy DeGruy looks specifically at the plight of AAMA and has resolved 


that adolescents' emotional and behavioral experiences are unfavorably affected by Post Traumatic 


6 Camila Saggioro de Figueiredo, Poliana Capucho Sandre, Liana Catarina Lima Portugal, Thalita Mazala-de- 
Oliveira, Luana da Silva Chagas, Icaro Raony, Elenn Soares Ferreira, Elizabeth Giestal-de-Araujo, Aline Araujo dos 
Santos, Priscilla Oliveira-Silva Bomfim: COVID-19 Pandemic Impact on Children and Adolescents’ Mental Health: 
Biological. Environmental, and Social Factors. Progress in Neuro Psychopharmacology and Biological Psychiatry, 
Volume 106, 2021, 110171. 


6° Sarah-Jayne Blakemore and Kathryn L. Mills. 2014; Adolescence a Sensitive Period for Sociocultural Processing? 
2014 65:1, 187-207. 
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Slave Syndrome (PTSS).® Post Traumatic Slave Syndrome is not to be confused with Post 
Traumatic Syndrome Disorder (PTSD). However, Dr. DeGruy used the same Diagnostic Criteria 
for Post-Traumatic Stress Disorder (DSM)® 7°framework. Dr. DeGruy generated evidence for 
PTSS and created the African American Adolescent Respect Scale. PTSS is a theory based on the 
multigenerational stress experienced from centuries of discrimination, in the AAMA’s case, the 
institution of slavery. It considers the actual and imagined beliefs of AAMA that deem that they 
are not afforded the same prestige, privilege, or chance in life emanating from multigenerational 
discrimination and oppression. DeGruy's work explains and substantiates the adapted behavior 
and vital power of beliefs of African American adults and their children. Although things are 
positively changing, there is still the belief in the expectation of failure, which shows up in the 
disparity of drop-out rate from high school and college enrollment compared to other nationalities. 

According to DeGruy, besides the belief in failure, another adapted behavior of African 
Americans is an ‘ever-present anger’ attitude tied into constantly feeling disrespected and acting 
out because of this perceived disrespect. Another characteristic of African Americans is a distrust 
of Whites, which showed up with the Tuskegee syphilis study and the distrust of the covid-19 
vaccination. The CDC reported race/ethnicity of people receiving the COVID-19 vaccinations as 
of November 30, 2021. Statistics show that 70% of the population had received at least one dose 


of the vaccine; 58% were White, 19% Hispanic, 6% Asian, and 10% were Black.’! DeGruy 


68 Dr. Joy DeGruy, Post Traumatic Slave Syndrome-America’s Legacy of Enduring Injury and Healing. (United States 
of America: Joy DeGruy Publications, Inc.2005). 105. 
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72 Bwith trauma from African American 


developed the African American Male Youth Respect Scale 
historical infamy from slavery as its schema. Studying AAMA, she looked at five factors to 
determine the relationship between their experiences and the "ever-present anger" syndrome and 
violence. The five conditions were a) witnessing violence, b) being victimized, c) socialization, 
d) dealing with urban hassles, and issues of respect. It was administered to 100 AAMA in jail and 
100 who were not in prison. The conclusion was that all five factors resulted in violent behavior. 
Feeling or being disrespected was at the top of the list. Positive racial socialization was apparent 
when awareness of one's history was present. It served as a positive deterrent because positive 
self-esteem was evident. 

Societal pressures of AAMA is a focus in this dissertation to shed light on the added burden 
of discrimination and a search for solutions that can act as a bulwark to negligence due to racism 
by members of society. J Can't breathe is a demand for respect, although ill behavior is often 
misdirected towards their counterparts or peers, it is still a cry for freedom. The famous hashtag 
“T CAN'T BREATHE!" was born out of the outrage of continued disrespect and often unnecessary 
force of police brutality. Fear is activated when one's social defenses are temporarily removed, 
which happens when faced with a perceived threat, especially when society is against them. It 
shows up as a sign of social insecurity. Howard Thurman describes this constant fear as a ‘war on 
nerves’ emanating from expecting the worse or expecting failure due to repeated negative 


encounters. When AAMA lose hope and ambition and as doors shut on them, this weakens their 


self-esteem, and hopefulness and helplessness set in, and they settle for what they believe is the 


® Joy D. Leary and others, The African American Adolescent Respect Scale: A Measure of a Prosocial Attitude, 
Research on Social Work Practice 2005:15;462. 
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status quo. AAMA is adversely affected by police killings of unarmed African Americans, and it 
harms the mental health of those not directly affected by the incidence as well.”* A separate study 
on Race-related Traumatic Events showed how viewing distressing news directed at members of 
one's racial-ethnic group or those who share the same social class attributed to poor mental health 
because of recurring trauma. African American boys are negatively influenced when they construct 
their social identities in a culture that has persistently labeled them negatively, leaving them 
vulnerable to feelings of unworthiness.’> This unhealthy strand of multiple stress factors causes 
undue anguish as leaders, concerned youth leaders, and Public Health officials seek resolutions to 
intercept the reoccurring toxic stress in each generation. A sample study of young adults and 
others of socially disadvantaged urban communities by E. A. Schilling showed that the impact on 
social health is unmistakably associated with all types of depressive and antisocial behavior like 
drug use and street violence. We now know from Science that their behavior is not the result of 
moral failings, signs of lack of willpower, or poor and bad character but due to chemical changes 
in the brain. AAMA has been highly affected by excessive exposure to adverse experiences, which 
has resulted in a disruption in the Brain Architecture from early youth to their teen years and well 
into their adult lives. Scientific analysis on the effect of early stress and childhood maltreatment 
confirmed that many neurobiological events could cause changes in brain development.’° The 


amygdala-prefrontal part of the brain is affected by chronic stress and interferes with its correct 


” https:// www.thelancet.com/pdfs/journals/lancet/PIISO140-6736(18)31130-9.pdf) 2018. 
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functioning.’’ The neurobiological conditions of early stress and maltreatment may play a 
significant role in the emergence of psychiatric disorders during further development as they 


mature. 


Discrimination as undue stress and its Effect on AAMA 

Discrimination is "any behavior which denies individuals or groups of people equality of 
treatment which they may wish" (Stroebe & Insko, 1989, p.50). In 2009 a study focusing on the 
stressors of teens in general education recognized academic struggles and societal problems’® as 
stress factors. Identifying societal problems that induce stress is essential because there is a heavy 
emphasis on the significance of the influence of society on an adolescent’s developmental process. 
This study examines the impact and effects of American culture on its disparate treatment of the 
AAMA. A study by psychologists A. Bonner, Y. Wang, Y. Shen, and others studied racial/Ethnic, 
Discrimination, and Well-Being during Adolescence. Their findings were that discrimination due 
to racism has multiple destructive effects on health, well-being, and mental health. It promotes 
risky behavior and affects educational success. It also gave credence to the continued 


discrimination that persists across the lifetime.” 


7” Tottenham, N., & Galvan, A. 92016). Stress and the adolescent brain: Amygdala-prefrontal cortex circuitry and 
ventral striatum as developmental targets, Neuroscience and Behavioral reviews, 70, 217-227. 
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Discrimination Scale 

David Rudyard Williams, Professor of Public Health at the Harvard School of Public 
Health and Professor of African American Studies and Sociology at Harvard University, focuses 
on how health is affected by various conditions. Socioeconomic status, belief in the race concept, 
stress, social settings, and health behaviors are all affected by racism. He declares that racism is 
methodic, biased, and targeted at groups of people, sometimes intentionally and at times by 
automatic conditioning. Most notably, Williams's work has sanctioned a link between 
discrimination and poor health. According to Williams, it is because of the history of America 
that discrimination has become systemic. It is sustained by learned behavior and beliefs 
experienced and rehearsed by the oppressed and the oppressor. Williams developed an "Everyday 
Discrimination Scale" to measure the impact of racism inflicted upon AAMA and demonstrates 
how it contributes to ill health and creates and sustains inequality over time. There are three scales 


divided into three categories: 


1. The first scale measures significant day-to-day occurrences of discrimination. i.e., being 
threatened, harassed, or insulted. This scale focused on their being treated with less 
courtesy and less respect than others. Participants were also asked why they felt these 
occurrences to be true. 

2. The second scale is the Everyday Discrimination Scale, which captured nine items. This 
scale measured day-to-day occurrences, 1.e., In this scale, intelligence is questioned, and 
receiving poorer service than others is a shared experience. 

3. The third scale measures being followed around the store and harassment of store personnel 


experienced often. 
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The result of the last scale shows the significance of discrimination. Scale two has proven to 
be a powerful predictor of physical bias, and scale number one reflects the extent to which teens 
are unable to relax, bringing on the cycle of the dysregulated release of the stress hormones cortisol 
and adrenaline known by science as toxic trauma. 

A person discriminated against can feel unworthy when others in society act as though they 
are afraid of their presence. The opinion of others matters significantly in the life of adolescents. 
Their dignity and respect become wounded or healthy based on how others view them. Living in 
a society that perpetuates this mode of behavior is damaging to the self-image and self-esteem of 
AAMA. When Williams investigated why and how race could matter in the life expectancy of a 
group of people, he discovered that every 7 minutes, a black person dies prematurely in the United 
States. He also considered the excessive number of unarmed black men wounded and killed by 
the police. In an interview, Williams repeats and answers, "Why does race matter so profoundly 
for health?" William's scale allows documentation to take evidence of discrimination practices by 
those who feel they face discrimination. Williams concludes that "Just the threat of discrimination 
can adversely impact health." Since early Research was not credited because it lacked scientific 
criteria, "Research studies now link discrimination to objectively measured physiological 
symptoms. We now know that the effect of discrimination has its effect on higher blood pressure, 
to high levels of inflammation."*° In the same interview, Williams quotes the following, "Jf Black 
lives matter in the United States, we would not see such disproportional rates of poverty, 


incarceration, school drop-out, lack of secure housing, and other socially significant factors not 


a David R. Williams, How Racism Makes Us Sick. Ted Talk. 
https://www.ted.com/talks/David_r williams how _racism_makes_us_sick.2016. 
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found in better neighborhoods.” For a more detailed conversation, view the Ted Talk video by 


David R. Williams viewed by more than 1,698,675 viewers in 2021. 


Effects on the health of Black Americans from unarmed police killings 

Due to technology and the expediency of media exposure, the continual killing of Black 
Americans and the reoccurring coverage have taken an emotional toll on African Americans. A 
study*! by Atheendar Venkataramani Jacob Bor and others investigated and concluded that police 
killing and their spillover, effects the mental health of black Americans. It also states that police 
kill more than 300 black Americans a year, with at least 4 of them unarmed. In addition, there 
are adverse residual effects three months after a killing. Each additional killing of an unarmed 
black American affects the mental health of people of the black race when someone of their race 
is killed in this way. A careful study of unarmed police shootings of citizens living in the state 
where the shootings happened shows a broader community grieving and feelings of threat. 
According to this study, statistics show worse mental health for the entire Black population in the 
shooting area. Unarmed black adolescents have been shot and killed at an alarming rate by Police 
authorities during this dual pandemic of Covid-19 and discrimination practices. From a list of 229 
Black killings by police, below are the names of unarmed Black youth that have been shot and 


killed since the infamous George Floyd killing: 


a) Vincent Belmonte, 18, from Cleveland, OH. (January 5, 2021) 


8! Jacob Bor, SD, Atheendar S. Venkataramani, MD and others, Police killings and their spillover effects on the mental 
health of black Americans: a population-based, quasi-experimental study. The Lancet, June 21, 2018. DOI: 
https://doi.org/10.1016/S0140-67736(18)3 1130-9. 
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Vincent Belmonte was fatally shot by an East Cleveland police officer following the chase of a 
stolen car. After transport to Belmonte University Hospital, he was pronounced dead from 


gunshot injuries.** 


b) Treyh Webster, 18, from Austin, TX (February 4, 2021) 
Trey Webster was killed by Mobile police executing a search warrant at his home on Lakeview 
Drive. The Brother of the deceased, Treyh Webster, was held without bond in Metro Jail. He was 


charged with intimidating a witness and reckless endangerment.® 
c)Anthony Thompson Jr., 17, Knoxville TN (April 12, 2021) 


Anthony Thompson Jr. was shot and killed by police on April 12, 2021, at Austin-/East Magnet 
High School. His lawyer, Ben Crump, has taken on previous cases involving the killing of Blacks, 
including Trayvon Martin, Michael Brown, Ahmaud Arbery, Breonna Taylor, George Floyd, and 


Jacob Blake.** 


d) Ma'Khia Bryant, 16, Columbus, OH (April 20, 2021) 
Ma’Khia Bryant 16-year-old girl was killed by a Columbus, Ohio, police in a deadly encounter 


caught on camera on April 20, 2021. Bryant was in the foster care system.®> 


e) Vincent Demario Truitt, 17, Austell, GA ( July 13, 2020) 


82 W010 Cleveland1 9news: Chris Anderson and Harry Boomer; January 8, 2021. 
83 Fox10News: Marella Porter; Posted February 7, 2021. 
84 Knox News; Sarah Riley and Brittany Crocker; Knoxville News Sentinel; published April 16, 2021. 


85 NBC News; David K. Li; published July 7, 2021. 
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After a July car chase, Vincent Demario Truitt was shot twice in the back and killed by a Cobb 


County police officer (two other teens were taken in custody).*° 


f) Marcellis Stinnette, 19, Waukegan, IL ( October 20, 2020) 
A car chase preceded a police shooting that killed Marcellis Stinnette. Surveillance footage is 


available.®" 


g) Jakerion Shmond Jackson, 19, Sylvester, GA ( October 24, 2020) 
Jakerion Shmond Jackson was pronounced dead-on-arrival after a brief car chase. Jackson was 


later identified as the person in the car chase. *8 
h)Frederick Cox Jr., 18, High Point, NC ( November 8, 2020) 


Frederic Cox Jr. was shot four times (two in the back) by an undercover sheriff's deputy at a High 


Point funeral on November 8, 2020.°° 


i) Angelo ‘AJ’ Crooms, 16, Coca, FL (November 13, 2020) 
In the fifth deadly officer-involved shooting in Brevard County, in 2020, Angelo "A.J." Crooms 


was killed by Brevard sheriff's deputy.°° 


j) Sincere Peirce, 18, Cocoa, FL (November 13, 2020) 


86 11 Alive; Jonathan Raymond; November 10, 2020. 
87 CNN. Elliott C. McLaughlin. October 29, 2020. 
88 WALBNEWS10. WALB News Team. October 24, 2020 


8° The Carolina Peacemaker; Greensboro’s African American Community Newspaper. Ivan Saul Cutler, Carolina 
Peacemaker. March 18, 2021. 
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47 


Sincere Pierce was the second teenager at the same site as Angelo ‘AJ’ Crooms. Both Croom 
and Pierce were in the same car that the deputy believed to have been stolen while attempting a 
traffic stop. Pierce was in the backseat.?! Jacquan Kimbrough-Rucker, a teen that was in the car, 
admits the following, "J was in the car and just watched it all play out. Everything! And I think 


about it every day. I dream about it. He said, overcome with emotion. 


k) Arthur Keith, 19, Cleveland, OH (.November 13, 2020) 
Seven months after a fatal police shooting by Cuyahoga Metropolitan Housing Authority, police 


officer, Arthur Keith was killed from a gunshot wound that entered his left upper torso.” 


1) Joshua Feast, 22, La Marque, TX ( December 9, 2020) 
Joshua Feast was shot in the back by police, says civil rights attorney Ben Crump represents the 


family.” 


The list is more extensive than the adolescents mentioned above. These names came from a 
liar of 229” police killings during the global pandemic. A study by Calvin John Smiley and David 
Fakunie”> investigated the demoralization and criminalization of unarmed Black male victims and 
the Black Lives Matter Movement and understands that this movement responds to countless 


African American killings and surmises that they are seeking a theology of why discrimination 


*! Florida Today. J.D. Gallop. Published 1:2=42 p.m. ET April 2, 2021. 
2 1ONEWS. Cleveland, OH. Avery Williams and Michelle Nicks (W010). Published: July 10, 2021, at 1:55 PM. 
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and racially motivated acts are allowed to exist. Until then, African American youth must cry out. 
They chose to shout out as many African American youths shouted in the 60s with "/'m Black, and 


I'm Proud!" 


The suicide rate for AAMA 

A behavior that is taking place and has increased alarmingly among AAMA is suicide. In 
the United States, suicide is the 10" leading cause of death, with approximately 14 deaths per 
100,000. Price and Khubchandani (2019)”° believe that the imagination of suicide needs to be 
understood relative to the relational dynamics of AAMA and the society in which they live. They 
report that suicide attempts have risen in Black male youth by 66% from 2001 to 2017, and 68,528 
African American males made suicide attempts in 2017 alone. Some suicides show up as 
accidents, and some are not reported. Scientists and researchers understand the importance of 
environmental relationships and suicidal thoughts. Critical Race Theory (CRT) examines these 
risk factors to elucidate how the trends in environmental, biological, and psychosocial changes 
give rise to the ideation of suicide in AAMA. In addition, the CRT examines race, oppression, 


°7 Black children from 5 to 8 are twice as likely to die by 


and poverty to see how they relate. 
suicide. As a result, this systematic review purposely situates the social ecologies of African 
American adolescents and youth ages 5-19 at risk for suicidal ideations using the philosophy of 


Urie Bronfenbrenner's social-ecological model (SEM), which shows the critical role society 


contributes to their lives. As of 2018, the CDC reports that 346 out of 3,000 suicides represent 


°°J.H. Price & J. Khubchandani (2019). The changing characteristics of African American adolescent suicides, 2001- 
2017. Journal of Community Health: The Publication for Health Promotion and Disease Prevention, 44(4), 756-763. 
http://doi.org/10.1007/s10900-019-00678-x. 


°7 Darius D. Reed & Raymond Adams (2020) an Ecological Social Perspective of Spiritual Resilience and Suicidality 
among African American Men, Social Work in Public Health, 35.8, 710-721, DOI: 10.1080/19371918.2020.1824845. 
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African American adolescents compared to 217 fewer in years past. The table below shows that 
in 1998 the reported suicides went from 208 to 164, back up to 316. The CDC is interested in 


studying suicide and its relativity to African American youth culture. 


AFRICAN AMERICANS REPORTED SUICIDES NUMBERS, 1998 — 2018 (CDC, 2019)”8 


Number of Suicides Year 
208 1998 
164 2003 
221 2008 
217 2013 
346 2018 
Number of Suicides Year 


There are many speculations of causes for this increase in the meditation of suicide. Some 


speculations are shown on the following page. 


28 Hedegaard H, Curtin SC, Warner M., Suicide mortality in the United States, 1999-2019. NCHS Data Brief, no 
398. Hyattsville, MD: National Center for Health Statistics. 2021. 
DOI: https://dx.doi.org/10.15620/cde:101761external icon. 


50 


Risk factors that contribute to "risk of 


suicide or nonfatal suicidal behaviors. 


Researchers 


Adolescents with a history of abuse 


(Evans, Albers, Macari, & Mason, 1996; Hui, 


204 7a)" 


Male adolescents who are delinquent or tend to 
commit a crime and not in a gang are at an 


increased risk of suicide. 


(Evans et al., 1996) 


Increased poverty and environmental issues 


(Albers & Evans, 1994) 


Social location 


(Christie-Mizell, Talbert, Hope, Frazier, 


Hearne, 2019.)!°° 


Stressful life events 


Yildiz, 2020, Page 37 


A study by the Gallup International Institute of 1,500 teenagers of all ethnic groups ages 


12 through 17 measured the experiences of teens whose peers considered or committed suicide. 


The purpose was to get a secondhand view from peers of why they believe suicide was chosen as 


the alternative to living by their peers. The following reasons were given: 


» Joe & Niedermeier, 2008b; Perkins & Jones, 2004; Tubman, Langer, & Calderon, 2001; Weinman, Smith, Geva, & 


Buzi, 1998. 


'00 Dean-Boucher, Robillard, Turner, 2020; Florez, Au, Morrisette, & Lamis, 2019. 
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Gallup International Institute 


1994 Landmark study with 1500 adolescents ages 12 through 17!"! 


Experience with peers who considered or 


committed suicide 


Copycat teen suicide 


TEEN GANGS 


AIDS 


PROBLEMS WITH SCHOOL 


SATANIC CULTS 


OTHER FACTORS 


ALCOHOL 


PEER PRESSURE 


NOT GETTING 


PARENTS 


DRUG ABUSE 


ALONG 


INCLUDING 


WITH 


42% 


52% 


56% 


64% 


65% 


71% 


82% 


84% 


86% 


Percentage of peers who answered 


accordingly 


101 Gallop international, George H. Gallup International Institute, and Empire Blue Cross and Blue Shield (N.Y.). 1995. 
Teen suicide: a report on the 1991 Gallup survey among teens and the 1994 Gallup update survey. [United States]: 


Gallup Organization. 
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Depression 


Another behavior now documented amongst AAMA is the state of deep sadness or 
depression. Boredom, sadness, and depression are not unusual for teens; however, prolonged 
sadness or depression has become regular, where there is a need for concern. For example, when 
a loss of hope and extreme laziness sets in for more than two weeks, and there is a noticeable 
change from everyday actions, health officials can surmise that the teen is depressed. The 
following chart classifies symptoms a teen usually exhibits when diagnosed with a major 
depressive disorder. The Diagnostic and Statistical Manual of Mental Disorders!” says that after 
two weeks of noticeable changes, caregivers should begin to look for nine symptoms, and they 


are: 


Statistical Manual of Mental Disorders -/ Classification of mental disorders.!” 


Recurrent thoughts of death and suicide 


Depressed mood most of the day 


Problems in thinking, concentrating, or making decisions 


Significant weight loss or gain or significant decrease or increase in appetite 


Feeling worthless or guilty in an excessive or inappropriate manner 


102 Jessica Truschel, Depression Definition, and DSM-5 Diagnostic Criteria, PSYCOM, Remedy Health Media, 
psycom.net. 


103 Diagnostic and Statistical Manual of Mental Disorders-Fourth Edition (DSM-IV) classification of mental disorders 
American Psychiatric Association 1994. 
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Psychomotor agitation or retardation 


Fatigue or loss of energy 


Trouble sleeping or sleeping too much 


Reduced interest or pleasure in all or most activities 


Mental depression can go unnoticed because it is natural for teens to have mood swings. 
They can temporarily be sad or even depressed for many reasons. Some of the reasons are the 
same as what seems to cause suicide, like parent-adolescent conflict, low parental support, a 
depressed parent at home, or not having a relationship with a best friend. In addition, having less 
contact with friends, especially with a major crisis such as the Covid-19 lockdown, can affect the 
well-being of youth. Follow-up stories have been made following the behavior pattern of 
adolescents with major depressive disorder into adulthood by Brooks-Gunn & Graber in 1995.!%4 
Brooks and Graber say that toxic behavior is internalized once an adolescent has been diagnosed 
with massive depression. However, Graber also believes that additional factors such as substance 


abuse, suicide attempt, and unemployment or social pressures add to further depression later in 


life, all of which AAMA suffer with in this society. 


What Psychologists and Psychoanalysis say are expected "normal" emotional and 


Adolescent behavior. 


104 Julia A Graber & Jeanne Brooks-Gunn. “Models of Development: Understanding risk in adolescence.” Suicide 
and Life-Threatening Behavior 25 (1995): 18-25. 
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Although not aimed at African American culture [because of its origin and local in the 
early 1900s], central theorist view on adolescents’ expectant "normal" emotional and behavioral 
development still supports the influence of sociological perspective on their development. 
Developmental psychoanalytic and psychologist Erik Erikson is known for studying human 
behavior. Erickson described eight stages of human development (based on age). Each stage 
requires the mastery of a psychosocial task.'°° Each stage presents a conflict that either end in 
mastery or deficiency based on whether the task was completed successfully or not.'°° According 
to Erickson, these stages are vital when shaping personality. Each attainment or task completed 
successfully incorporates positive qualities into the character, allowing further positive 
development of their ego identity. The ‘self? becomes subdued if the previous stage is not mastered 
due to adverse factors. According to the modern ACEs study of adverse childhood experiences, 
these negative qualities become incorporated into the child's being as toxic stress and run its effect 
on the health and well-being of the child. As we take a snapshot into Erikson's study, our attention 
will be placed on stage 5 (Adolescents - ages 10-20)!°’ to see how negative self-esteem can lead 
to arrested self-development in AAMA. It is supposed that adolescents grow in a healthy manner, 
which is not the case for many AAMA that live in underprivileged or even suburban areas where 
they are the minority. In that case, they can suffer from identity confusion. As previously pointed 
out, harmful prejudicial discrimination practices adversely affect African American adolescents, 


so their views become hampered, which impedes healthy development. If there are no resilient 


105 Kim Gale Dolgin, The Adolescent, Development, Relationships, and Culture (Boston, MA: Pearson Education, 
Inc., 2011), 36. 


106 Tbid. 


107 John W. Santrock, Adolescence Twelfth Edition (New York: McGraw-Hill, 2008), 28. 
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forces to intercede in the social experiences by AAMA, the development of positive self-identity 


is nearly impossible. 


Erikson believed that adolescents gather evidence socially that helps them evaluate 
themselves and develop their self-concept and self-awareness. Included in this evaluation is self- 
esteem, which rises and falls periodically. Paramount in his analysis is that adolescents come up 
with ideas as they compare themselves and use others as a mirror. In other words, their view of 
how others see them is paramount. Their beliefs of how they fit into their world and are viewed 
in society are significant in developing their self-worth. This ties into W.E.B. DuBois’ double- 
consciousness and David Elkind’s multiple view theories. They are undeniably influenced by the 
happenings surrounding them and how others view them in their social settings, and AAMA is at 
a disadvantage in America. As we will see later in this study, many historical and sociological 
traumatizing experiences continue to mar their identity formation. 

Soviet Russian psychologist Lev Vygotsky!°* (1896-1934) focused on the psychological 
development of children and upholds that since adolescents think abstractly and hypothetically, 
what is needed for teenagers to thrive in any societal setting is the positive development of 
cognitive skills in any social interaction. Positive resilient forces must intercept the status quo of 
discrimination practices. Vygotsky says that adolescents are logical and can imagine things and 
events they have not experienced. According to this understanding, even if African American 
teens are not the direct victims of societal prejudices, they can imagine being the next victim of 
maltreatment. A Study by The American Sociological Association and the Journal Health and 


Social Behavior of 17,100 youth had alarming results. Concerning optimism of life expectancy, 


108 Kim Gale Dolgin, The Adolescence. 
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only 50% of black youth felt confident that they would live to be 35.!° Heavy crime activity in 
their residential area, underrated schools, and the abundance of police presence in their 
neighborhood can leave a negative impression on the psyche of AAMA. Also, it is easy for them 
to expect the same treatment with the repeated accosting of their peers happening at a disparate 
and alarming rate. Due to the repeated episodes of violence and living in fear all the time, the 
effect on AAMA's health and psyche causes a dysregulated stimulus system and brain 
development. Science supports evidence of trauma in different studies concluding that AAMA 
has hurdles to jump over while maturing. 

A study by S. Alang, D. McAlpine, and others on Police Brutality and Black Health!!° 
exposed how police brutality and other acts of prejudice dramatically put African American 
adolescents at an increased rate of ill health. It examines different modes of brutality besides 
conduct, including physical, emotional, and verbal assault and both actual and calculated hidden 
intent of the officers perpetuating the act of violence. This study showed the disturbing police 
practices, their relevance to other relationships, and their impact on other constituents in an AAMA 


life that may need to be addressed. The common areas are: 


1. Fatal injuries that increase population-specific mortality rates 
2. Adverse physiological responses that increase morbidity 
3. Racist public reactions that cause stress [supported by Dr. David Williams 


Discrimination Scale. ] 


10° Aaron Barksdale, “Half of Young Black Americans Don’t Expect to Live Through Their 30s” Black Voices. The 
AluffPost. (11/18/2015). https://www.huffpost.com. 


10 Alang, S. McAlphine D. McCreedy, E., & Hardeman, R. (2017). Police Brutality and Black Health: Setting the 
Agenda for Public Health Scholars. American journal of public health. 107(5). 662-665. 
https://doi.org/10.2105/AJPH2017.303691. 


57 


4. Arrests, incarcerations, and legal, medical, and funeral bills, causing financial strain on 
families. 
5. Integrated oppressive structures that cause systematic disempowerment 
Social-Cognitive Theory 
Canadian American Albert Bandara developed the Social Learning View of 
Adolescence. In 1986 he theorized that adolescents’ environment had a profound influence on 
their decision making and that adolescent determined their destinies by choosing their future 
environments — again showing the use of belief and imagination. Congruent with Erikson, this 
means that teens begin making decisions about their future based on occurrences in their social 
setting at an early age. The problem with this, according to Erikson, is that if the psychosocial 
task was not mastered in any of the previous stages (infant, toddler, preschoolers, grade- 
schoolers), then the development of negative self-esteem is inevitable.'!' Also, given that their 
brains are not fully developed until they are twenty-one, they make life decisions without sound 
reasoning. They make decisions based on happenings in their environments, which affect their 
emotions and feelings, which dictate their behavior. Considering their arrested cognitive 
development, it is understandable why they come to irrational decisions and irrational 


conclusions sometimes.!!? 


Given the adverse conditions so prevalent in AAMA lives, it can 
be understood why hostile intent is often inferred from the youth. They assume the intentions 
of others are against them, whether they have drawn a correct inference or not. This behavior 


usually ends with them making irrational choices in the name of a perceived or actual lack of 


respect shown to them. 


‘11 Kim Gale Dolgin, The Adolescence. 


‘2 Gargi Talukder, Decision-Making is Still a Work in Progress for Teenagers, Brain Connection. March 20, 2013. 
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Importance of Culture in Adolescents Development 

The Developmental tasks outlined by American physicist, researcher, civil rights activist, and 
educator Robert Havighurst (1900-1991) — investigated the skills, knowledge, functions, and 
attitudes that individuals must acquire to function effectively at specific points in their lives. Since 
he looks at the impact of culture on Adolescents, his insight is highly informative when studying 
AAMA. Havighurst combines the individual's needs plus society's demands as developmental 
tasks. In this case, mastery of social expectations at each stage of development is necessary for a 
healthy dose of maturity to ensue. In addition, he notes that it is essential for teens to feel social 
approval because it is a part of their maturing into adulthood.''? Like Erikson, according to 
Havighurst, youth face significant tasks during each period. Examining two out of eight stages of 
Havighurst’s theory will explain the difficulty of AAMA completing these essential tasks. The 
already embedded fabric of racism in American society makes positive developmental tasks 
unobtainable from the onset. 


Two of the Eight major adolescents’ developmental tasks proposed by Havighurst 


1. Desiring and achieving socially responsible behavior — Social values are essential in this 
stage as adolescents enter adulthood and are expected to become upstanding citizens. They 
are searching for meaning during this state. [although AAMA desires to understand their 
surroundings, there are hindrances through acts of discrimination that impede their 
development of socially responsible behavior. ] 

2. Acquiring a set of values and an ethical system as a guide to behavior — developing an 


ideology: Adolescents are expected to develop and apply their learned doctrine to their 


3 Kim Gale Dolgin, The Adolescent, 44. 
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values, ideals, and morals to their personal life. However, Havighurst acknowledges that 
the youth are not equipped to master this stage and seem aloof in most cases. [Science now 
substantiates that this is because of their unfinished brain development. The prefrontal 
cortex is the part of the brain that involves reasoning, self-control, and decision making 
and is still developing into the early twenties. ]!'* 
Kurt Lewin developmental theory: Field Theory 

Lewin's theory considers that there are many differences in the maturation of adolescents 
based on their cultural differences. Lewin claims that “American society marginalizes adolescents 
by denying them the pleasures of childhood before offering them the satisfaction of adulthood.”''> 
If this is the case, African American adolescents suffer from double marginalization; they are 
denied childhood pleasures and marginalized because of the prejudices imposed upon them by 
others in society, negatively affecting their self-esteem. Research has shown that they are even 
mishandled and treated as adults rather than maturing teens as the policing system pursues them. 


For example, research was done in Allegheny, Pennsylvania, which found that out of 200 cases 


(80% African Americans) between 2016 and 2017, teens under 18 were charged as adults. 


Urie Bronfenbrenner's Developmental Theories 
Urie Bronfenbrenner created the Ecological Systems Theory (1986) of development for 
understanding social influences upon adolescents, which sheds further light on the social 
significance in the lives of AAMA. He concludes that families, communities, and society 


influence adolescents. In addition, they are influenced by peers, relatives, other adults, schools, 


"4 John W. Santrock, 94-95. 


‘15 Kim Gale Dolgin, 45. 
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and all social groups. Most importantly and in line with this study, he concludes that all the 
following factions influence and shape the life of teens; culture, nation, national and community 
leaders, and world events.'!© This model accurately correlates with the theory that many sources 
contribute to AAMA's emotional and behavioral condition. A diagram on Bronfenbrenner's 
Ecological Systems Model for Understanding Social Influences on page 63 paints a picture of the 
effect of the surrounding world upon the youth. Bronfenbrenner's theory emphasizes the 
importance of studying adolescents in multiple environments (communities and broader society) 
to understand their development. He divides his framework into five environmental systems:!'7 
a)Microsystem -The Microsystem looks at the first people they meet, like family, Church, 


their immediate neighborhood, and then school. 


b)Mesosystem - The Mesosystem looks at connections with the Microsystem, including 


school with family dynamics and Church with family dynamics. 


d)Exosystem - The Exosystem looks at the relationship between social settings, exclusive 
of the child's direct contact, i.e., mom’s work or dad’s work, and its influence on the child. It 


shows how the child can be indirectly affected by the influences that do not play an active role. 


e)Macrosystem — The Macrosystems consider the culture in which a child lives, ie., 


beliefs, behavior patterns, and “all other products of a group of people that are passed down from 


generation to generation.” |'® 


"6 Thid., 45. 
"7 John W. Santrock, Adolescence, 35. 


"8 Thid., 35. 
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f) Chronosystem — The Chronosystem looks at sociohistorical circumstances and 
transition experiences of an individual over a duration, like the influence of divorce overtime or 


the changes that take place in a person's societal setting over the course of time. 


The diagram below shows Bronfenbrenner's systems' interrelationships and dynamics and 


all the constituents that influence an individual as they grow. 
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Finally, in examining the significant role that society plays in influencing adolescents, we 
examine the Anthropological Views of Margaret Mead (1901-1978) and Ruth Benedict (1887- 
1948) who heavily include Cultural determinism and cultural relativism and their role in 
determining the child's personality development.''? Their understanding is that culture is relative 
because social institutions, economic patterns, habits, rituals, and religious beliefs vary, and teens 
differ because of these influences. According to these theorists, the social-cultural climate 
determines the course of adolescence. It strongly influences the degree to which adolescents feel 
welcomed by the adult community, necessary for healthy development. In continuing this 
discourse, all contributing factors to youth development make adolescents who they are. They are 


not reared in a vacuum; each person they encounter has a hand in their development. 
From the mouths of Adolescents 


Adolescents have admitted to pressures that seem overwhelming to them in many case 
studies. Adolescents are faced with troubling issues and their responses, at times, seem irrational 
to adults. Still, there are those whom adolescents confide in to express their concerns. One such 
study took place in an emergency room in Wisconsin with a project headed by Michael R. 
McCart.'*° In this study, 36 African American teenagers between the ages of 10 and 18 were seen 


in the emergency room for violent injuries they had incurred. They were asked to express social 


‘19 Ruth Benedict, Patterns of Culture (Boston, MA: Mariner Books 1989). 


120 McCart, Michael R. MS*; Davies, W. Hobart PhD*+; Phelps, Lori F. MS*; Heuermann, Wendi MPAt; Melzer- 
Lange, Marlene D. MD+ Psychosocial Needs of African American Youth Presenting to a Pediatric Emergency 
Department with Assault-related Injuries, Pediatric Emergency Care: March 2006 - Volume 22 - Issue 3 - p 154-159. 
doi: 10.1097/01.pec.0000202453. 42108.f1. 
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concerns that affect them. Out of 178 concerns, ten themes seemed more pressing than others. 


Among the ten were: 

a) peer difficulties 

b) family or parent conflicts 

c) anger/aggressive behavior (the most severe concern) 
d) academic concerns 


Of these concerns, the percentages that occurred respectively were 53%, 50%, 78%, and 
42%. The findings were that these African American adolescents expressed a broad range of 


psychosocial needs, which would be beneficial to address. 
Hurt 2.0 


Chap Clark's work in Hurt 2.0!7! will give us a glimpse of what our adolescents have to 
say in his Hurt 2.0 project. He aimed to get the perspective of the youth concerns directly from 
them. Clark wanted to know how they felt about the issues in their life. Clark states that the youth 
confided in him that they feel "cut off" and feel that they have been abandoned from the adult 
world. They felt that they were cast aside without a voice. In turn, they have created their world, 
relying on like-minded peers for comfort. Clark believes that adolescence has changed and does 
not fit the mold of former theories due to cultural changes and world views. Clark believes that 


adults have “run for their hills,” seeking their own survival.!?* While observing the youth of today, 


21 Chap Clark, Hurt 2.0; Inside the World of Today’s Teenagers ( Grand Rapids, MI: Baker Academics 2004). 


'22 Cathi MacRae, Hurt 2.0: Inside the World of Today’s Teenagers. Youth Today (2010). 


64 


Clark thinks that ministers, parents, and youth workers must meet the children where they are 
hurting. They have created this new world to protect themselves and to survive. Finally, Chap 
Clark believes that there is a need to care for and strengthen the spiritual development of 
adolescents from a faith perspective. To meet the challenges postmodern adolescents face, we 


must step into their world and recognize their hurt. 
Cut Dead, But Still Alive 


Gregory C. Ellison II, in Cut Dead but Still Alive: Caring for African American Young 
Men, offers his analysis of the situation of African American youth. He renders African American 
youths as ‘Cut Dead, but Still Alive,’ just as the title implies.'* Using the voice of AAMA 
transitioning from juvenile detention centers and prisons, he emphasizes their narratives of feeling 
like the ‘invisible man.’ The youth feel as though they are not acknowledged in a society that 
intentionally ignores and belittles them to punish them. This ignorance of their physical bodies 
and voice leaves them desolate and lonely. 

Along with the acts of discrimination in schools, employment, and the world, their voices 
are muted. This lack of respect renders them hopeless and feeling that their lives do not matter. 
He states that our children begin with hope, but they begin to feel unseen and unheard along the 
course of their young lives and experience feelings of hopelessness and diminishing agency. At 
this point, what adolescents crave most-their search for self-esteem and their need to belong and 


feel accepted, are diminished, and they become thwarted in development. He points out that 


'23 Gregory C. Ellison II, Cut Dead but Still Alive: Caring for African American Young Men, (Nashville, Tennessee: 
Abingdon Press, 2013), 29. 
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Princeton sociologist Bruce Western reports that the low education of African American males 


contributes to the disproportionate number of Black youths in jail.!?4 


Trouble Don't Always Last 

Author, Dr. Evelyn L. Parker, and Assistant Professor of Christian Education at Perkins 
School of Theology has faithfully examined African American adolescents' spirituality and work. 
Parker offers spiritual communities direction on making room for expressing the rage that 
adolescents find themselves suppressing. In Trouble Don't Always Last, Evelyn L. Parker uses the 
theological framework of Emancipatory Hope to offer the solution to African American 
Adolescents Spirituality experience. Emancipatory hope acknowledges each person’s contribution 
to the vision of human equality, much as the message taught to the marginalized in Jesus’ time. 
Parker says that wishful thinking is powerless and that it is emancipatory hope that must be 
realized. Parker values the teens' perspectives and teaches them that it is their God-given right to 
expect to realize their vision of freedom to be delivered during their time. She tells the youth that 
wishful thinking is false hope. Hope requires faith because faith is the assurance of things hoped 
for; the added element is the action that allows for the deliverance of belief.!*> Faith involves 
using the imagination — so first there is vision, next a belief in its outcome, and then action is taken 
to get the desired results. Many examples of people in human history show those who had 
emancipatory hope versus wishful thinking. Harriet Tubman maintained the vision of freedom 
even while enslaved and, through reliance on God, used her inner power and physical strength to 


realize her dream. Martin Luther King would not settle for injustice and acted beyond his 


'4 Bruce Western & B. Pettit. Mass Imprisonment and the Life Course: Race and Class Inequality in U.S. 
Incarceration. American Sociologic Review. 2004;69(2):151-169. 


!25 Evelyn Parker, Trouble Don’t Last Always (Cleveland, Ohio: The Pilgrim Press, 2003), 14. 


66 


imagination to express his emancipatory hope of freedom for all men and women before the nation. 
In her latest masterpiece, Black is King!*°, Beyonce used her platform to express her emancipatory 
hope of freedom and declare and show the rightful freedom of every brown man, woman, boy, and 
girl. “She reimagines the lessons of “Lion King’ for today’s young kings and queens in search of 
their own crowns.”!?7 Many more unnamed individuals brought forth their expression and realized 
their dreams, expressing the God within them. 

Parker points out that youth suffer in and out of the Church because of not being 
understood. Adolescents are worried, and they express that they wish things would change, but 
they are skeptical and do not believe change is possible. Parker's solution is that they turn to 
"emancipatory hope" to obtain their God-given perspective of freedom. She believes that hope, 
understood, is equivalent to (Hebrews 11:1) "Now faith is the assurance of things hoped for, the 
conviction of things not seen." As leaders, we can usher AAMA into realizing that wishful thinking 
is not enough. It is through an understanding of emancipatory hope (knowing and expecting 
freedom and deliverance from hegemonic relations that they can be assured that there will be a 
transformation from unfair conditions as they believe and get into action while ushering in God's 


vision of equality for humankind. 


'26 Lorraine Ali, Beyonce’s “Black Is King’ reimagines “The Lion King’ as abstract tribute to Black Power, beauty 
and wisdom, ” Los Angeles Times, July 32, 2020. 


'27 Tbid. 
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Soul Searching - The Soul of Hip Hop 

Daniel White Hodge recognized the artistic form of Hip Hop in his book The Soul of Hip- 
Hop.'® He explores the political significance of hip-hop in the lives of young people. It is relevant 
because its art form of poetry comes out of African American culture and the imagination of 
African American youth. Hodges points out five central themes that function as a model of 
religious orientation found in Hip-Hop music by Hip-Hop scholar Anthony Pinn.'”? Three of his 
themes are mentioned here because they relate to most cultural activities and music that attract 
AAMA. A closer look at these themes might help youth caretakers tune into what AAMA are 
conveying as they express themselves through their craft. Youth express themselves and command 
attention through this art, showing their aliveness. 

A. "Both religiosity and cultural organizations are essential, but most leaders believe that 
praying and going to Church will solve the problem. But, on the other hand, youth find that 
art, music, and dance support yearning for understanding."[It is a form of expression that 
allows them to release the rage and frustration they often feel as injustice. ] 

B. "Individual and societal transformation is a high commitment. This high commitment is a 
crucial aspect of all Hip-Hop culture and reaches deep into its theology." [Just as the 
prophets argued during their time. ] 

C. "Human potential and humanity's capacity for destructiveness are both recognized, along 
with an openness to the notion that God might intervene, at times, in the lives of humans." 


Biblical examples of humans’ capacity for destructiveness were a) the confusion 


28 Daniel White Hodge, The Soul of Hip Hop; Timbs and a Cultural Theology (Downers Grove, IL: InterVarsity 
Press) 2010. 


29 Anthony Pinn, Noise, and Spirit; The Religious and Spiritual Sensibilities of Rap Music (New York, New York: 
New York University Press, 2003), 87. 
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surrounding the Tower of Babel, b) the chaos of Sodom and Gomorrah, and c) Israelites in 
the Wilderness making a calf when Moses when up in the mountain briefly. 

D. "Releasing frustrations through Hip-hop results in a controlled optimism about the 
future."[Since many AAMA are resigned and accept life as they believe it is meant to be, 
based on what they are dealt, Hip-hop allows them a place to shout that '7 can breathe" 
and that ''They are Black, and they are proud." 

Hodges' study of Hip-Hop further reveals that on closer examination, the message of Hip-Hop 
emphasizes that no topic is "too sacred" for discussion and all issues can be freely expressed. 
Additionally, Hip-Hop allows for a detailed examination of the dominating culture's behavior 


without reservation. !3° 


Everyday Courage 
Dr. Niobe Way, who has been studying adolescents' emotional and social development and 


author of Everyday Courage,!*! 


shares the narratives of 12 Urban Teenagers and discovered issues 
that affected their lives. She found similarities among the teens' desires and feelings. Using 
qualitative Research, Niobe Way investigated the teens' journey through school and learned about 
their world and point of view. Rather than using familiar theories on adolescents' development, 
Niobe Way allowed the teens to express their developmental journeys. One discovery she made 
was that boys seek close relationships but shun it, afraid of the stigma of it being too ‘girly.’ Her 


case study consisted of teenagers beginning at age fourteen. She followed them through high 


school, and these are the common themes she observed: 


130 Daniel Hodge, The Soul of Hip Hop, 25. 


31 Everyday Courage, Everyday Courage; The Lives and Stories of Urban Teenagers (New York: New York 
University Press, 1998). 
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A) Most teens were hopeful but sounded pessimistic about issues in their life. [like wishing 
versus emancipatory hope. ] 

B) The teens engaged in risky behavior, while some held down two jobs to help support their 
families. 

C) Most teens did not trust their peers, and many wanted to be heard because they felt 
invisible. [ like the youth in "Cut Dead, but Still Alive} 

D) In most cases, the adolescents seemed courageous as they sought independence and spoke 
of overcoming fear. 

E) Many spoke of "speaking their truth" while also being afraid that it would mean losing and 
angering friends and becoming violent. [many of the teens mute their voices and 
expressions to avoid confrontation] 


F) Most were saddened by the inability to have close and intimate friends. 


Adolescents in Crisis 


The Director of the St. Matthews Pastoral Counseling Center and author of Pastoral Care 


with Adolescents in Crisis, G. Wade Rowatt,'*? is concerned with the issues present in the 21* 


century. Besides teenagers' growing pains and many of the earlier issues discussed, depression is 


highlighted in his research here. According to Rowatt, depression can show up in many degrees. 


For example, adolescents’ boredom or the daily ups and downs with everyday encounters can seem 


like depression but it is when these feelings are elongated and impair their ability to function, 


caregivers must pay attention. Depression of this sought can lead to suicide. In a study made 


132 G_ Wade Rowatt Jr., Adolescents in Crisis; A Guide for Parents, Teachers, Ministers, And Counselors (Louisville, 
Kentucky: Westminster John Knox Press, 2001). 
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between 2001 — 2017, African American males between 13-19 suicide attempts and deaths (the 
second leading cause of death for African American adolescents) increased by 60%.'*? The ten 
states with the most significant number of adolescent suicides from 2015-2017 were Georgia, 
Texas, Florida, North Carolina, Ohio, Illinois, Michigan, Pennsylvania, New York, and 


Missouri. !34 


The crisis produces and increases stress levels when they are "discovering the answer to 
the age-old question, "who am I?" While facing these issues, Rowatt points out that their most 
significant need is for more structure and adult involvement in their lives which is often not the 


case. !35 
Summary 
The feeling is the Secret 


The issues discussed in the Analysis of the Problem have shown that AAMA has feelings 
that lead to emotions, which are physiological reactions that they do not always understand. 
With the help of science, biological diagnoses terms have been given to the experience with 
neurological vibrations that can be measured. AAMA experience feelings and physiological 
reactions simultaneously.'*° We have discussed the flight-or-flight phenomenon as the automatic 


response to keep anyone safe from danger. It is because of the imagination (thought), where 


33 Price, J.H., Khubachandani, J. The Changing Characteristics of African American Adolescent Suicides, 2001-2007. 
J Community Health 44, 756-763 (2019). https://doi.org/10.1007/s10900-019-00678-x. 


4 Thid. 


35 Rowatt, G. Wade. Adolescents in Crisis, 25. 


3¢ R Fama, EV Sullivan. Thalamic structures and associated cognitive functions: Relations with age and aging. 
Neurosci Biobehav Rev. 2015;54:29-37. doi:10.1016/j.neubiorev.2015.03.008. 
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ideas are generated, and feelings are felt because of the thoughts that emotions (internal physical 
response) are experienced. Adolescents, in turn, act, and their behavior (actions) seems skewed 
as they respond other than expected. We have investigated the unfavorable familial and societal 
factors that cause AAMA to generate ideas, often imagining the worst-case scenario and course 
of actions because of a lack of reasoning due to unfinished brain development. Feelings and 
emotions are always present, and it is not always manageable by AAMA. Feelings constitute 
being human, and its initial experience is not chosen — it is just felt. Furthermore, even though 
most youths justify their actions based on their emotions, scientists understand that time is 
needed for further development of the amygdala -the part of the brain responsible for rational 
decisions. Until then, facilitating the healing of the AAMA emotional wounds must be in the 


hands of those committed to directing the youth to the heavenly kingdom within themselves. 
Don Hockenbury!?’ describes emotion in the following way: 


a) (S.E.) The is a subjective experience [based on an idea, beliefs, and feeling] 
b) (P.R.) A physiological response, and [bodily reaction — physiology of fight or flight 
response] 


c) (B, E.R.)Behavioral or expressive response [action] 


On the following page is a diagram created by Cynthia Marie Whitley to illustrate Don 


Hockenbury's theory on emotions. 


137 Don Hockenbury & Sandra E, Hockenbury, Discovery Psychology (United States: Worth Publishers, 2001). 
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Emotions Explained 


Ny acti 
nod 300 ROC tio, Redction 


© Cynthia Whitley 


Preventable methods have gained a foothold in major public health organizations to offset 
adversity. Many researchers, teachers, youth leaders, ministers, and mentors have analyzed the 
challenges presented to AAMA. The issues discovered vary slightly, but all lead to a dysregulated 
stimulus system. Discrimination and its adverse effects have been known and experienced by 
AAMA and their culture for some time. However, it is now supported by Science. Science's stamp 
of approval now recognizes unseen phenomena (stress and its damage) because they have physical 
evidence to support the projected theories that match experiences that have been felt for 
generations. Now that researchers of all disciplines are beginning to agree, if chosen, sufficient 


and profound changes can continue to elevate the consciousness of AAMA and every constituent 
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that shapes their lives. The importance of which was seen in Bronfenbrenner's Ecological Systems 
Model for Understanding Social Influences. With this analysis, the J Can Breathe mentoring 
program has been created and explained in chapter four of this dissertation. 

Most of the theorists on adolescent development examined and concluded that societal 
measures during a teens' growth years are of primary importance because of its influence. How 
members of society see and accept adolescents mold their self-concepts and self-esteem, influence 
their multiple roles, form their personalities, and guide their futures. This analysis reveals that 
AAMA's satisfaction depends partly on having some control over their lives, being heard, making 
choices, and being involved in the solutions that can result in responsible behavior. Although more 
studies have yet to definitively show the relationship between AAMA's ill health due to adversity, 
if chosen by all the constituents in society, it can offer relief to AAMA. Reexamination of the 
data found in this dissertation can generate discourse to decrease the risk of arrested brain 
development and the compromised immune systems of AAMA. The Adverse conditions discussed 
in this chapter, if monitored with an eye towards the welfare of AAMA, can continue to improve 


their well-being. 
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CHAPTER 3 
Research Questions 


Historical, Social Analysis and Research 


1) What historical, sociological factors contribute to the feelings of fear, low self-esteem, 


and hopelessness of African American male adolescents between the ages of 12-15? 


Before researching the historical and sociological factors that contribute to the feelings of 
low self-esteem and fear in AAMA, let us examine these terms through the eyes of American 
theologians, leaders, mentors, and educators. Major theorists discussed self-esteem in chapter 
two, Analysis of the Problem, and Urie Bronfenbrenner’s Ecological Systems Theoretical!3* view 
offers a comprehensive social view, significantly explaining how AAMA identity forms during 


its crucial years. 
A Definition of Fear which leads to hopelessness 


Theologian Howard Thurman explains fear through a unique lens. He examines the 
plight of African American people, whom he classifies as disinherited and marginalized. 
Thurman uses these terms in his book, Jesus and the Disinherited, to explain how African 
Americans live with their ‘backs against the wall’ in America.'*? African Americans and their 
descendants classify as disinherited because - using synonyms from Roget's Thesaurus; they are 
and they feel — deprived [of their heritage], dispossessed [from their ancestors and their 


homeland], excluded [because of segregation in schools, neighborhoods, and the work force and 


138 Dolgin, “The Adolescents.” 
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the judicial system]. They are ousted [from specific sports and positions in sports because of 


discrimination] and robbed [of their innocence and contributions to America]. 


Additionally, they have been disowned [as respected citizens of the United States], 
estranged, rejected [from society], and cast aside as described in ‘Cut Dead, but Still Alive’ by 
Chap Clark!*°, deprived [of fundamental human rights], and uncared for [in some cases because 
of familial neglect and significant ecological systems in America]. Previous studies have shown 
that the above feelings and experiences have been the sentiments of African Americans and their 
descendants. Correspondingly, marginalized is an excellent descriptive term to explain the 
plight of African Americans. Again, examining the synonyms for marginalized can be used to 
explain the feeling of the youth, for example, feeling diminished [because of prejudice, racism, 
and discrimination], dismissed [feeling invisible and voiceless even when anger is a natural 
response], and belittled [from the inability to defend themselves—called ‘naked physical violence’ 
by Howard Thurman'*']. They are defamed [when significant contributions are not 
acknowledged but are instead claimed by another] and abused. Looking at the list above, 
African Americans, including adolescents, are left with feelings of fear, low self-esteem, and 


helplessness from slavery until this present 21‘ century. 


Thurman believes that fear is a state of mind for African Americans with deep roots in 
the legacy of slavery and post-slavery. As a result, fear has become embedded in the 


consciousness of African American citizens, both young and old.!*” The material strength in 


140 Chap Clark, “Cut Dead.” 


'41}¥oward Thurman describes ‘Naked Physical Violence’ as the inability to fight back fairly because the opponent 
has all the physical power and you have none. 


'42 Howard Thurman, “Jesus.” 
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America in the form of weapons, finances, and authority figures who do/did not have the interest 
of African Americans at heart and African Americans acceptance of inferiority is what has held 
this fear in place for centuries. The actions of those that rule in the lives of the disinherited and 
the marginalized come from unjust court rulings, abusive policing, miseducation, and erroneous 
incarceration, which fall disparagingly but not exclusively on AAMA. The parental authority 
whose actions and behavior reflect fear often unconsciously embody repressive behavior, passing 
it on to adolescents. The oppressors or 'modern-day overseers' are also deputies’!** that help 
keep the oppressed in 'their place.' The deputies could be citizens who police activities of African 
Americans and, in turn, take matters into their own hands or call the authority based on their 
assumption of wrongdoing of a Black individual. This deeply terrifying fear and constant 
hovering takes away the social defenses of African Americans and places them at a 


disadvantage, again leaving them with a sense of helplessness. 


W. E. B. DuBois!*, Martin Luther King!*°, and Howard Thurman spoke against the 
unfair advantage of the opposing power that haunted the daily existence of the African American 
people. This oppression still exists and leads to feelings of hopelessness and justifiably so, 
because how can a person fight and win when the odds are not equal? The children of Israel felt 
fear and saw themselves as grasshoppers as they looked upon the Nephilim in the land they had 
to conquer. (Numbers 13:31 and Numbers 13:33) "We are not able to go up against these 
people, for they are stronger than we. There we saw the Nephilim (the Anakites come from the 


Nephilim), and to ourselves, we seemed like grasshoppers, and so we seemed to them.” The 


43 Howard Thurman, Jesus, Chapter 2. 
44. W_E.B. DuBois, The Souls of Black Folks (Mineola, New York: Dover Publications, Inc. 1999.) 
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Israelites were afraid because the people whose land they were to conquer seemed like giants in 
their eyes, and they saw themselves as grasshoppers, believing they would lose the battle. 
AAMA have good reason to feel this discomfit because of the history of unjustified deaths that 
have taken place before and in their generation. Defending themselves against authority in 
almost every system and organization usually ends in inequality, stagnation, and low self-worth. 
When AAMA live under these unjust conditions, they face humiliation, rendering them 


defenseless. 


Thurman believes that the disinherited and marginalized suffer because of a 'war on 


nerves,'!*¢ 


which Science now supports. What was once rhetoric is now supported by neurology. 
Dr. Nadine Burke in The Deepest Well!*” recaps how the ACEs study explains the release of 
hormones as it works in overdrive when faced with the ideation of constant danger. The 'war on 
nerves' wreaks havoc on the brain's biological system and affects other parts of the bodily 
system. It affects self-respect, self-esteem, personal dignity, and the will to prevail. AAMA 


receiving positive associations is necessary to form an upright valued civilian, without which it 


would be impossible to succeed. 


Acts of violence against one's ethnicity are what AAMA has endured in every generation. 
It has led to arrested development because their desire for acceptance in their community and the 
extended world has been adversely affected. They live in constant fear of overstepping their 
boundaries, and it is difficult for them to see themselves in a positive light or life past a certain 


age. A Study of over 17,100 participants between the ages of 12-25 made in 2015 showed that 


'46 Howard Thurman, Jesus and the Disinherited. 


'47 Dr, Nadine Burke, Deepest Well. 
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young people of color were not optimistic about future survival.'*® Gathering information from 
The American Sociological Association and the Journal of Health and Social Behavior shows 
that 50% of AAMA felt confident that they would not live to see 35. In comparison, 66% of 


White youth were optimistic about living past 35. 


False humility is a defense portrayed by most AAMA to keep from dying from a 
complete nervous collapse or weapons of war. Unfortunately, often this fear is released to those 
closest to them living in their neighborhood, as they frequently express their rage on one another. 
Dr. DeGruy points out how we teach our children restricted behavior to save them from the 
danger of a corrupt society that has not shown love to African American children, adolescents, or 


adults. !4? 
Self-esteem 


The American Heritage Dictionary defines esteem as — a means to regard respect and 
pride. Roget's Thesaurus uses synonyms such as admire, appreciate, honor, idolize, look up to, 
revere, respect, judge, embrace, glorify, imagine, sanctify, and worship. Adding self as a prefix 
to self-esteem makes it easy to see the difficulty of developing healthy self-esteem without social 
support. Jmagine, in italics above, might seem strange as a synonym for esteem. However, it 
makes perfect sense because self-esteem begins to develop beginning with a vision of how one 
feels about their worth with all whom one encounters. They get to imagine a view of themselves 


relative to all whom they meet. Although they get to do the imaging themselves, it does not 


'48 Aaron Barksdale, “Half of Young Black Americans Don’t Expect To Live Through Their 30s”, Black Voices, 
November 2015. http://www.asanet.org/journals/JHSB?DEC 15JHSBFeature.pdf. 
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happen in isolation. Given what we have discovered thus far concerning AAMA and their 
engagements in society, is there any wonder that they have imagined themselves as defective, 


unworthy, and even 'cut dead, but still alive?’!>° 


Scientifically, low self-esteem can lead to anxiety and depressive disorders. The effect of 
ACEs and PTSD can negatively impact goal setting and one's quality of life well into their teens 
and adult years. Low self-esteem can lead to a lack of confidence, difficulty when feeling 
disrespected — as referenced by Dr. DeGruy in PTSS,'*! and an intense level of failure, along 
with the inability to reason. Abraham Maslow,!* an American psychologist, known for his 
Hierarchy of Needs concept, says that basic needs must be met at different stages of a child's life 
to secure a healthy level of self-esteem. Humans are born equipped with the desire to be self- 
actualized or develop their talents through positive thinking and effective action. Their 
development consists of their past, present, and future imaginings. That is why repeated exposure 
to oppression is detrimental to healthy development. On the next page, Maslow's Hierarchy of 


Needs shows the ideal conditions necessary for maturation. 


!50 Chap Clark, Cut Dead. 
'S! Dr. DeGruy, PTSS. 


'52 Dolgin Gale, 59. 
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Self-fulfillment 
needs 


Psychological 
needs 


Basic 
needs 


Diagram of Abraham Maslow’s, Hierarchy of Needs!** 


Psychological needs and Self-actualization (a healthy awareness of self) are necessary to 
reach one's potential. However, children can develop according to other needs dictated by their 
surroundings. It is difficult to realize one’s potential if children are stressed and worried and not 


allowed to venture past specific 'captured' experiences. 


'53 Creation of Maslow’s Hierarchy of Needs. Based on psychology, it is a motivational theory comprising 5 models 
of human needs. The theory states that once the lower(basic) needs are met, the higher ones can be awakened, without 
which unhealthy socialization will not take place, like enjoying the finer things in life in the human environment. 
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Self Esteem through the eyes of Vacant Esteem 


Dr. DeGruy classifies self-esteem as a healthy or non-healthy evaluation of the self. It 
begins at birth as the baby's needs are either met or not met with approval. Dr. DeGruy believes 
that self-esteem is not the same as self-confidence (competence) or self-efficacy (effectiveness) 


154 The basic need 


because self-esteem is how we believe we contribute to everyone in our lives. 
for approval from others and God sustains AAMA. Who would not want to hear the words of 
(Matthew 25:21) when his master said to him, "Well done, good and trustworthy slave [servant]; 
you have been trustworthy in a few things, I will put you in charge of many things, enter into the 
Joy of your master?" The inability to experience true joy and prosperity distorts the imagination 
in the lives of teens. As a result of discrimination practices, AAMA believe that the right to 
pursue happiness is for other citizens of the United States. 

What happens when a person ‘has their back against the wall’ and the members of their 
race, including their beloved elders and peers, are perceived as a threat to society when they 
sincerely seek peer, family, and society’s approval? What happens to self-esteem? Dr. DeGruy 
explains that it leads to vacant esteem or an unhealthy belief in oneself. According to Dr. 
DeGruy, this approval could only come from family, society, and community.'°> Negative 
images, descriptions, and portrayals of their culture in the media attack the soul, mind, and spirit 
of AAMA. Additionally, Children are likely to follow in their parents' footsteps, so they will 
likely adopt their parent’s behavior if their parents suffer from vacant self-esteem or low self- 


esteem. 


'54 DeGruy, Dr. Joy. PTSS. 
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Historical Sociological Factors 

With a common understanding of the above terms, we can investigate historical factors 
contributing to the feelings and emotions of AAMA. African Americans' history has its 
beginning with the legal institution of chattel enslavement. Documentation shows that the 
enslavement and post enslavement period entailed unthinkable and inhumane acts of torture upon 
African Americans. Its demeaning, hostile practices and horrific attacks on African Americans' 
body, mind, and spirit linger in their socialization and DNA, as proven by Science. During the 
institution of slavery, the practices reached deep into the genes and psychological minds of 
succeeding generations. Both young and old still suffer from social inferiority complexes right 
down into this 21* century, leaving many AAMA’s self-esteem wounded at young ages. For a 
more detailed account of the institution of slavery, a recommended reading is, The Half Has 
Never Been Told — Slavery and the Making of American Capitalism by Historian Edward E. 
Baptist.!°° Many historians believe that understanding the impact of slavery will explain the 
dynamics of our relationship with each other as an ethnic group and with other nationalities in 


America today.!°7 


DeGruy describes the lingering effect of slavery and a concept called trans- 
generational adaptation. She argues that trauma experienced during slavery and ongoing 
discriminatory practices are oppressive today and biologically transmitted by the descendants of 


enslaved people. A growing number of studies support the idea that the effects of trauma can 


reverberate through generations. The term applied to this Science is epigenetics (see the 


‘56 Edward E. Baptist, The Half has Never Been Told-Slavery And The Making of American Capitalism, (New Y ork: 
Basic Books, 2016). 
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previous chapter, Analysis of the Problem.) Science research supports the study of how a 
person's environment can cause changes that affect how their genes work.!%8 

There have been many historical events whose residual effects are active today. 
Therefore, although many struggles and movements for freedom and citizenship rights still affect 
AAMA the included historical events will be narrowed to those that most directly affect them in 


this era. 


The Civil War and The Emancipation Proclamation 

If it were not for the Civil War and the Emancipation Proclamation, freedom, as we know 
it today for AAMA, might not be a reality in 2021. The Civil war was fought between the Union 
and the Confederates States. Its impetus was maintaining the Union and the abolishment of 
slavery. President Abraham Lincoln issued a constitutional emergency order during the Civil 
War, which freed all Negro Slaves in the Confederate States. As a result, Negros were allowed 
to join the war and fight for their freedom. Over 200,000 men of color enlisted in the Union 
Army and Navy and honorably fought and won their freedom. The war ended with the 
confederacy's defeat, but a constitutional amendment was required for slavery to end throughout 
the Northern States.'*? Hence, the ratification of the thirteenth Amendment on December 18, 
1865, after Abraham Lincoln's assassination on April 14, 1865, was the legislation that freed the 
rest of the slaves. The Emancipation Declaration was the beginning of freedom for some 
Negros, and today the AAMA can enjoy a semblance of freedom, unlike their ancestors who 


were in chattel slavery. 


8 CDC US. Centers for Disease Control and Prevention. What is Epigenetics? 2021. 
Cdc.gov/genomics/disease/epigenetics.htm. 


'59 Dick Gregory, No More Lies — They Myth and Reality of American History (New York: HarperCollins Publisher, 
1972),235. 


84 


The Black Codes 

In retaliation to the loss of the infrastructure of slavery, legal statutes launched by 
Southern Legislative bodies called the Black Codes curtailed the rights of African Americans 
during the early years of Reconstruction! in the United States (1865 and 1866). The Black 
Codes defined the over 4 million freed people as legally subordinate to whites by restricting their 
movement and resettlement and forbidding them to own or rent farmland.'*! They were also 
forbidden to vote and sit on juries. It varied from state to state, but despite their freedom, Negros 
were treated unlike citizens and brutally forced to work for their former masters or face 
imprisonment.'®? Laws were enacted that permitted incarceration and labeled any unemployed 
Negro as a vagrant that did not possess a contract with a white employer. Negros captured 
became leased to businessmen, planters, and corporations. Children or AAMA (they were not 
called Adolescents during that time) whose parents were poor and orphans were turned over to 
the state and forced into apprenticeships with people in business. Blacks found 'unlawfully' 
assembling themselves day or night were subject to immediate imprisonment. Intimidation and 
attacks upon freed Negros were commonplace without any consequence. Many died without due 
process, and their killers often were labeled as ‘death at the hands of parties unknown." 


Witnessing the abuse and unfair practices committed against African Americans and the 


continuance of protesting, shouting Negroes Lives Matter (as opposed to Black Lives Matters) 


6° Reconstruction: America After The Civil War, https://www.pbs.org/weta/reconstruction/episodes/. 


6! Kwame Anthony & Henry Louis Gates, Jr., ed., Black Codes in the United States, (New York: Perseus Books 
Group, 1999), 249. 


® Douglas A. Blackman, Slavery By Another Name (New York: Knopf Doubleday Publishing Group,2008). 
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shows how far we have not gotten in the petition for “due process and equality. Equally, today 
witnessing the unjust killing traumatizes black Adolescents in this day and time is much like that 
which existed during the Black Codes and Jim Crow eras. 
Jim Crow 

The era of Jim Crow brought about social events that still affect our adolescents. Jim 
Crow was a time when resistance to the 13 and 14° Amendments was felt and practiced by 
white supremacists who refused to accept the freedom of Negroes. The cruel system of laws and 
customs that enforced racial segregation and discrimination throughout the United States (1877) 
was first practiced in the South but was filtered down to the North, lasting legally well into the 
mid-nineteenth century. Two landmark U.S. Supreme Court decisions prevailed that kept 
discrimination and slave-like conditions in place as it permitted each state to create their own 
rules on how to handle their new fellow citizens - the Dred Scott decision (barring citizenship of 
colors)'® and Plessy versus Ferguson, with the latter permitting equal but separate conditions 
between Blacks and Whites. The Supreme court case of Plessy v. Ferguson!® in 1896 legalized 
segregation under the premise of separate but equal. Entertainment, education, religion, and 
interracial marriages were not permitted and were against the Law. During this period, they took 
away suffrage rights from the negroes. Many cruelties and discriminatory acts prevailed during 


the unfair practices of Jim Crow. They were:!° 


a) Separation of 'cars' on railroads — from Plessy versus Ferguson decision 


164 Kwame Anthony & Henry Louis Gates, Jr., ed., Dred Scott ( New York: Perseus Books Group, 1999), 630. 
165 Thid., Plessy v. Ferguson., 1531. 


166 Tbid., Jim Crow., 1050. 


86 


b) Colored and White signs enforced separation — they were symbols/signs to ensure racist 
practices, separation, and white privilege prevailed 

c) Segregation of education 

d) Unfair Literacy test 

e) Poll taxes with loopholes 

f) Unfair propaganda and exaggerated crimes associated with negroes 


g) Non-selling of real estate 


Although actual signs are not in place (color only — white only) in 2021, Jim Crow conditions 
linger psychologically embedded in the behavior and conduct of American multiculturalism. 
Some neighborhoods and schools remain segregated until today, with underlining implications 
affecting the education of most AAMA today. The intermingling of the races does exist, but 
there are still 'red line' neighborhoods. Although gentrification has become the norm in many 
neighborhoods in New York, the editor of the Inside Schools website of the Center for NYC 
Affairs found that out of 734 neighborhood elementary schools, 124 of those schools’ 
concentrations remain segregated. They found that students in some schools were more than 90 
% Black and Hispanic.'*’ It also found that even though white and black may live in the same 
neighborhoods, whites find alternative means of Schooling. We do not have to look far to see 
other signs of segregation in New York. There was an incidence in Starbucks in April 2020 of 
bias against two African American males seeking solace in a white-owned establishment called 


Starbucks. !°8 


'67 Elizabeth A. Harris, School Segregation Persists in Gentrifying Neighborhoods, Maps Show., NYTimes, December 
16, 2015, Section A, Page 32. 


168 NBC News: Erik Ortiz., May 2, 2018Starbucks: Case: The manager called the police within two minutes of black 
men’s arrival waiting for a business meeting. They hadn’t bought anything, and one black gentleman asked to use the 
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During Jim Crow, lynching became out of control, with over 3,000 counts according to 
Ida B. Wells.!©? Black males, females, and teens were murdered mercilessly, almost always for 
crimes that they did not commit. Other means of terrorism were stabbing, burning (where white 
children would be released from school to see a Negro burnt to death),'’° and shooting in cold 
blood (witnessed in the 20" century all too often). The razing of homes and businesses and 
medical experimentation all happened in the name of racism and discrimination. As Blacks 
began to rise, atrocious incidents occurred, 1.e., The Burning of Rosewood, Red Summer, and 
Black Wallstreet, which destroyed their advancement, leaving them devastated without the will 
to advance. These destructions affect AAMA pride and self-esteem because angry white 
southerners destroyed what might have led to generational wealth for African American families 


if financial advances were allowed to prosper. 
Policing from 1865 until 2021 


AAMA have been unjustifiably over-represented in the prison system then and now. As 
mentioned, the loophole that continued slavery practices after the 13" Amendment was slavery 


‘except as a punishment for a crime.'!”! Racial profiling by policing the disinherited and 


bathroom. Video showed a white gentleman who also had not bought anything and wasn’t asked to leave. Starbucks 
chief management apologized and planned an afternoon of anti-bias education/training for 8,000 stores their 
employees across the nation. Both gentlemen release the city and employees of all claims in exchange for the creation 
of a $200,000 fund will assist young entrepreneurs in Philadelphia. The money was paid from the budget of the 
city’s Finance Department. Each gentleman - Donte Robinson and Rashon Nelson were paid $1. 


‘6° Kwame Anthony & Henry Louis Gates, Jr., ed., Ida B. Wells, (New York: Perseus Books Group, 1999), 1983. 
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marginalized began just before slavery ended. Although Negros were not the only ‘race’ in this 
system, it became an organized way to control and dispose of thousands of Negros. The Convict 
Lease System became economically viable to southern White businessmen as a cheap labor force. 
The slave patrols began in South Carolina in 1704. These organized groups of white men 
controlled and monitored the movement of freed slaves who refused to sell themselves back to 
their masters as labor workers. They became a part of this leasing system. They worked on 
plantations, turpentine farms, brickyards, and other mills. 

Through means of terrorizing, whites used their usual method of intimidation of brutally 
whipping, overworking, and killing inmates, all in the name of increased revenue and restriction 
of movement. In the title of the book One Dies, Get Another — Convict Leasing in the American 
South, 1866-1928, the phrase 'one dies, get another' speaks to the low regard of the prisoners. 
Their labor was harsh and, in some cases, worse than the first slavery they encountered. Again, 
they were treated as chattel and disposed of nonchalantly since they were not a slave master’s 
property to protect. The quote on the cover of this book read, "Before the war, we owned the 
negroes ...Ifa man had a good negro, he could afford to keep him. But these convicts, we don't 
own 'em. So, one dies, get another." They ordained one person to enact harsh treatment upon the 
prisoners known as ‘whipping bosses.'”” They captured African Americans, including women, 
and leased jail-bound negroes across state lines. It was a cruel system that existed in many of the 
Southern states. They abhorred the Negro’s presence, and one northern state, Oregon, restricted 
the number of negroes allowed to settle in their state and banded them from local financial 


practices according to state law Mandatory. In addition, apprenticeships kept the children in the 


'72 Orville Augustus Park, 1922 Supplement to Park’s Annotated Code Of the State of Georgia, 1914. Civil Code 
(Supreme Court, et al.: Arkose Press, 2015). 
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labor force. The Chain Gangs which replaced Convict Leasing, controlled by Southern 
governments, enacted equally harsh measures. Its name came from the chains around the 
prisoner's ankles. White southern justified that the Chain Gangs!”? would help the South 
revitalize their horrid road conditions and other public projects. In addition, they reasoned that 
because the visibility and cruelty of the Convict Leasing had become exposed, they would 
institute a less cruel convict system. 

Today, prisoners [many of which are AAMA] in Texas, Florida, and Georgia are not paid 
for labor, while other states work for cents per hour. As a result, many well-known private 
companies save millions by contracting inmates, such as Wendy’s, McDonald’s, Starbucks, 


Sprint, Starbucks, Wal-Mart, J.C. Penny, and American Airlines.'”4 
Black Disparities in Youth Incarceration 
Racial Disparities Persist but Fall from All-Time High 


The policing and incarceration system in the United States today bears a striking 
resemblance to the policing system of those days, which incarcerates many AAMA. There has 
been a fall in racial disparities; however, there is still too big a gap between incarcerated white 
and African American youth in juvenile facilities, including youth prisons, detention homes, and 
group homes. African American adolescents are still winning the race in this biased justice 
system. Hawaii is the only state that has decreased significantly in Black youth placement. Its 


black adolescent incarcerated population decreased from 54% to 36%. The chart shown on the 


73 Douglas A. Blackmon, Slavery by Another Name - The Evolution of the Chain Gang, Public Broadcasting Service 
(PPS), 2021. 


74 Rahiem Shabazz, “12 Major Corporations Benefiting from the Prison Industrial Complex” Malta Justice Initiative, 
(Southport, Ct. 2021). Repost from Elementary Genocide -The School to Prison Pipeline. 
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next page shows the disparities derived from Easy Access to the Census of Juveniles in 


Residential Placement.'"> It illustrates the differences between black and white adolescents' 
incarceration, with black adolescents’ incarceration down 13% from The Sentence Project 
findings in 2015. States that have an increase in the racial disparity from 2015 to 2019 are the 


following states: South Carolina (84%), Arizona (1%), Tennessee (40%), Texas (5%), Iowa 


(20%), Colorado (8%), Georgia (4%), Connecticut (1%), and Michigan (8%). New York 


decreased by 2%, while Indiana showed the most significant increase in racial disparity by 47%. 


There was no incarcerated white youth in 2015 in the District of Columbia, which has a 


population of 8,000 residents between the ages of 10 and 17 years old.!7° 


Incarceration of African American youth 2015-2019!” 


Black Disparities in Youth Incarceration 


Racial Disparities Persist but Fall from All-Time High 


State Black Rate White Rate B/W Disparity 
Alabama 294 106 2.8 
Arizona 240 62 a0 
Arkansas 307 96 a2 


https://sentencingproject.org. 


™ Sickmund, M., Sladky, T.J., Puzzanchera, C. and Kang, W. (2021). Easy Access to the Census of Juveniles in 
Residential Placement. National Center for Juvenile Justice. https://www.ojjd.gov/ojstatbb/ezacjrp/. 


7 The Sentencing Project. Black Disparities in Youth Incarceration — Racial Disparities Persist but Fall from All- 
Time High. Washington, D.C. sentencingproject.org. 


7 Josh Rovner, “Black Disparities in Youth Incarceration, “ The Sentencing Project, (July 15, 2021), 
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California 433 48 9.0 
Colorado 57 76 CRs) 
Connecticut 74 & 10.6 
Delaware 390 44 8.9 
District of Columbia | 388 35 11.1 
Florida 295 90 ie, 
Georgia 233 40 5.8 
Illinois 218 32 6.8 
Indiana 298 138 22 
Iowa 721 83 8.7 
Kansas 405 81 5.0 
Kentucky 393 89 4.4 
Louisiana 294 49 6.0 
Maryland 182 29 6.3 
Massachusetts 133 19 7.0 
Michigan 458 85 5.4 
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Minnesota 621 IS 8.5 
Mississippi 105 2] 3.9 
Missouri 288 80 3.6 
Nebraska 641 69 9.3 
Nevada 488 140 3.5 
New Jersey 245 14 17.5 
New York 168 30 5.6 
North Carolina 250 3} 6.8 
Ohio 433 84 5.2 
Oklahoma 281 53 5.3 
Oregon 547 146 oy 
Pennsylvania 413 73 a 
South Carolina 315 63 5.0 
Tennessee 124 27 4.6 
Texas 345 74 4.7 
Virginia 213 a7 4.8 
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Washington 310 60 Dee 


Wisconsin 485 43 11.3 


U.S. Total 315 72 4.4 


School-To-Prison Pipeline 


Another disparity with African American adolescents is the 'zero-tolerance' school 
policies criminalizing minor infractions of school rules with the ‘school-to-prison pipeline.’ 
Zero tolerance, first introduced in the 1980s to reduce drug use in schools, has led to the 
mistreatment of students’ situations and strict disciplinary actions for severe and non-serious 
offenses without distinguishment.'’® As a result, children and adolescents from disadvantaged 
backgrounds are suffering because increasingly harsh school and municipal policies are funneled 
out of public schools and directly into the juvenile and criminal justice systems without 
considering adverse childhood experiences or PTSD that may contribute to poor behavior in 
school. The snapshot posted on page 97 by American Civil Liberties Union (ACLU) shows the 
disparity.'”? Another study in 2017 on the School-to-Prison Pipeline shows the Impact of 
School Discipline on African American Students by Abiodun Raufu at the Department of 


Administration of Justice in Texas (page 96).'8° Raufu believes that the initiative has not been 


8 Ginette D. Roberge, “From Zero Tolerance to Early Intervention: The Evolution of School of Anti-bullying Policy” 
(2012) EJournal of Education Policy. 


179 Tata Snapshot, http://ocrdat.ed.gov/Downloads/CRDC-School-Discipline-Snapshot.pdf. 


180 Abiodun Raufu, “School-to-Prison Pipeline: Impact of School Discipline on African American Students” Journal 
of Education & Social Policy, Vol.7. 1: (March 2017):51. 
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successful; instead, millions of minority students suffer. The image is a prison system with 
armed police officers hovering in the school community, which is not natural. Raufu believes 
that police interference should not be the first line of defense. Too many criminal unjust and 
unnecessary records exist removing students from the school environment, increasing the 
probability of a youth encountering the incarceration system now and later, disrupting the lives 
of AAMA. Police presence in schools has a high cost, both financially, psychologically, and 
emotionally. In 2008, the expenditure was 5 billion dollars on non-violent juvenile offenders’ 
unjustified detainment, placement in juvenile detention, and incarceration. He concluded that 


African Americans are absorbed in the criminal justice system because of racism and 


discrimination.'*' The following two pages show 1) show results of the school-to-prison pipeline 


and 2) The facilities and how many youths detained away from home in the United States and 


the offenses. 


181 Ibid. 
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SCHOOL-TO-PRISON PIPELINE 


School disciplinary policies 
disproportionately affect Black students. 


Zero-tolerance discipline has 
resulted in Black students BB white 


facing disproportionately 
harsher punishment than white C3 Black 


students in public schools." me ; 
Public School Multiple 


Enrollment Suspensions 


Black students represent 


@ B1R 


of school-related arrests2 


Black students are 
suspended and expelled 


Wit) — 
more than . ij i 
white students. 


Students suspended or expelled for a discretionary 
violation are nearly three times more likely to be in contact 
with the juvenile justice system the following year.‘ 


BROWN AT 60: STILL SEPARATE. STILL UNEQUAL. 


ed.gov/Downnads/CRDC-School- Discipline Snapshot pdt 


'82 Nick Patterson, “The School-to-Prison Pipeline.” Birmingham Watch (October 11, 2020) 
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Prison/Policy!® 


How many youth are locked up in the United States? 


Every day, over 48,000 youth are held in facilities away from home as a result of juvenile or criminal justice involvement. 
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Sourees and data notes: https://www_prisonpolicy.ong/ rer vaathzerg html 


New York Voting Rights for Felonies & the 14 Amendment 


There are felony disenfranchisement laws, and they vary from state to state. According 
to American Civil Liberties Union (ACLU), approximately 5.85 million are prevented from 


voting.'** Although changes are taking place to alleviate felony disenfranchisement, it was the 


'83 Prison Policy Initiative: Sources and data notes: https://www.prisonpolicy.org/reports/youth2019.html. 


184 ACLU, Felony Disenfranchisement Laws (MAP), _ https://www.aclu.org/issues/voting-rights/voter- 
restoration/felony-disenfranchisement-laws-,ap. 
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case of Richardson V. Ramirez'® that barred convicted felons from voting without violating the 


14° Amendment. See the charts below to see each state’s voting rights for those convicted of 


felons. 
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Public Housing 

Low-income Public housings, whichever city it is in, has distinct characteristics. 
Examining the Brownsville housing project in Brooklyn, New York, will serve as a perfect 
example of how these developments contributed to poverty. The projects had become a form of 
‘Black Isolation' according to Kay S. Hymowitz's in her book The New Brooklyn.'*° 
Brownsville, located in East Brooklyn, was and still is the home of eighteen groups of public 
housing facilities. A neighborhood first housed by the immigrant Jews who had fled persecution 
in Russia was one of the first neighborhoods in the North. There was preexisting New York 
City Housing Authority (NYCHA) housing in adjacent neighborhoods, Italians in Bushwick and 
the Irish of Red Hook neighborhoods, neither of which were inviting to the Negroes,'*’ The Jews 
were the only ones welcoming in Brownsville during the 1940s and 50s. 

NYCHA oversaw public housing projects, and it seemed the answer to the problem of 
Brownsville's shacks and tenements homes. The intention of replacing the slum tenements with 
housing projects was to curve environmental problems and health problems from unsanitary 
tenement living. In addition, multi-dwelling housing units promised to provide needed housing 
for those in the lowest income brackets (both Jews and Blacks)."!°8 The first NYCHA 
Brownsville Houses opened in 1948, and Blacks and Jews, and some Hispanics were some of the 
first dwellers. Eventually, Brownsville became the most densely populated low-income public 


housing district anywhere in the United States. 


186 Kay S. Hymowitz, The New Brooklyn, (Lanham, Maryland: Rowan & Littlefield, 2017) 107. 


'87 Wendell E. Pritchett, Brownsville, Brooklyn: Blacks, Jews, and the Changing Face of the Ghetto (Historical Studies 
of Urban America (Chicago: University of Chicago Press, 2003). 


'88 Thid., 17. 
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Changes started to occur in the early 1950s. The Black population in Brownsville had 
almost doubled to 14,209, and discrimination surged. Brownsville's poverty had changed color, 
from Jewish to Negros. Moreover, Brownsville's Blacks arrived with the legacy of slavery and a 
lack of nationality, no remembrance of tradition as an original nation, or civic cohesiveness, 
unlike the Jews who arrived in Brownsville as a cohesive nationality from Russia. 

Unfortunately, what began as a cooperative effort turned into 'Black Isolation,’ 'Static 
Living,’ and a 'tale of two cities' coined by Mayor Blasio.'*? How did project living become the 
depressant isolation of poverty, indicative of many low-income projects? Many factors 
contributed to this decline. The ‘State of mind’ of most poor Negroes arriving in the projects,’ 
Changing Guidelines by NYCHA and the implication of Public Assistance to the poor were all 
recipes for this decline. Below is a list of contributions that led to the demise of Brownsville’s 


already debilitating status. 


a) Heritage blindness 

b) Racial discrimination and Jim Crow discrimination which infiltrated into the North, 
began to be experienced in the neighborhood!”° 

c) The influence of community poverty, i.e., inferior education and the escalation of 
police brutality especially against Blacks 

d) The effect of living in multi-dwellings for the first time in history 

e) NYCHA's policies changed, and some of these decisions morphed into permanent 


ghettoization of low-income housing, such as: 


'89 Christ Sommerfeldt, DeBlasio admits his pledge to fix ‘tale of two cities remains unfulfilled: ‘Inequality is a 
profound problem’, New York Daily News, Nov 03, 2021. 


'9°Wendell Pritchett, “Brownsville. 220. 


100 


)) 


k) 


Once income reached a particular ceiling, the tenant had to move. Unfortunately, it 
allowed more poor negroes to move in while white tenants whose income reached the 
financial ceilings moved out. 

Only two-parent households were permitted. 

Unwed mothers were evicted. 

The head of the household had to be working. 

In 1968, the single parent criteria changed, allowing unwed mothers to lease 
apartments, and this grew out of proportion with the introduction of AFDC. 

Welfare or Aid for Families with Dependent Children (AFDC) for abandoned and 
widowed mothers was created, which became the income for unwed mothers. As a 
result, the black family structure which had begun to emerge after Reconstruction was 
at peril again. Males became separated from their families, and the self-respect 
decreased because the breadwinner was no longer needed. As a result, the poor black 
and Puerto Rican families' moral and human dignity and self-respect declined. After a 
decade, over 1 million of the 7.9 million people were receiving welfare. The low- 
income Projects developed into a ghetto and became the blueprint for other urban low- 


income projects.!?! 


The "moral hazard" of welfare would undermine the family unit and community self- 


sufficiency. Though AFDC was a product of Franklin Roosevelt's administration, he warned of 
the dangers "The lessons of history, confirmed by the evidence immediately before me, show 


conclusively that continued dependence upon relief induces a spiritual and moral disintegration 


'9! Thid., 114-115. 
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fundamentally destructive to the national fiber. To dole out relief in this way is to administer a 
narcotic, a subtle destroyer of the human spirit."'° The welfare recipients grew as the welfare 
application became simplified to one page. They had only to self-declare they were widowed or 
abandoned as no further requirement was needed. Unfortunately, this replaced the husbands and 
created a legacy of never-married mothers, mainly because they had a place to live without the 
necessity of a breadwinner. The project also introduced multigenerational passing down of 
apartments as one housing apartment passed down generationally. If there was evidence that a 
family member was an occupant of the decease’s apartment before the passing- the relative could 


keep the apartment. 


Black Lives Matter 

Many movements have protested unfair treatment over time. Leaders such as Martin 
Luther King, Malcolm X, Harriet Tubman, W. E. B. Dubois, Sarah B. Wells, Frederick Douglas, 
Marcus Garvey, Nelson Mandela, Booker T. Washington, Sojourner Truth, and many more have 
made their mark on America. This list could also include Moses, whose hashtag would have 
been Let My People and Go, and Jesus, whose hashtag would have been 'A// Lives Matter.' 
AAMA can undoubtedly find a voice in the #BlackLivesMatter movement created by Opal 
Tometi, Alicia Garza, and Patrisse Cullors, who got into action around demanding justice. This 
social movement which is now globally organized around the #BlackLivesMatter was organized 
in response to the Adolescent Trayvon Martin’s murder and the acquittal of George Zimmerman 
for the 2012 murder. It was a public call to action in 2013 on social media and has been so ever 


since. Its continual demand is to end mass incarceration, racism, police brutality and oppression. 


‘2 Stamford Parker, The Words That Reshaped America: FDR ( New York: HarperCollins Publishers, 2000). 
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Up to 25 million people participated in the 2020 BlackLivesMatter protest after George Floyd’s 
killing. The murders have not stopped, but justice's support has increased beyond imaginable 
numbers worldwide. 

Many AAMA may already support the #Black Lives Matter movement since they if not 
already, will inevitably confront the legacy of racism, injustice, and inequality. Wishful thinking 
will not end this injustice, but Emancipatory hope will change the hegemonic trajectory existing 


in America. 
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2) How might a study of Jesus' Life and parables positively influence the Self-Esteem of 


African American youth in this era? 
Analysis of Spiritual Life and Practice 


We have primarily established that AAMA, on average are, emotionally traumatized, 
discriminated against, neglected, lonely, disproportionally enslaved in the prison systems, long- 
term secure facilities, adult prisons and jails, group homes, and detention centers. Moreover, 
many AAMA are fearful, marginalized, and suffer from a host of adverse experiences. Jesus 
lived in Palestine, where his people of origin, Judaic/Israelites under the rulership of Roman 
domination, were repressed, poor, captives, surrounded by many belief systems, being losing 
much of their Hebrew language, fearful, marginalized, enslaved, and persecuted. Groups like the 
Maccabean and other sects of Israelites protested the Romans' harsh rulership and formed 
rebellions. Interestingly, the Romans called these the religious patriots who protested bandits 
and robbers. According to historical facts, Herod's rule was bloody, and there were many revolts 
against Romans at the hands of some fellow Judeans.'?? We begin in the 1°‘ century AD or 
Common Era, where Jesus is teaching among his ethnic group and others under Roman captivity. 
According to Josephus, the scribe, Roman soldiers ruled savagely over the Israelites/Jews.'** He 


lived during the "vevolt of the Jews against Rome that forever transformed the faith and practice 


93 Vladimir G. Simkhovitch, Toward the Understanding of Jesus. (New York, N.Y. The Macmillan Company 
1924),9. 


94 William Winston A.M., ed., The Works of Josephus — Complete and Unabridged. (Peabody, MA: Hendrickson 
Publishers, 1987). 


See page 627 to see the calamities and slaughters that came upon the Jews. See page 639 to see the great slaughter of 


the Jews about Ascalon. For more detail accounts by the recorder Josephus and The Wars and destruction of the Jews 
see pages 543 -750. 
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of Judaism."'°> During those days, the punishment enacted on Israelites consisted of jail 
sentences, slavery, and crucifixion (hanging on the cross) for anyone who disobeyed or was 
found guilty at the command of the authority. James H. Cone’s book, The Cross And The 


Lynching Tree,'*° 


shows a striking analogy between Jesus’ dying on the cross and the lynching 
of men of color, women, and teens during Jim Crow. The faith of Israel and physical survival 
were under constant threat if they did not submit to the propaganda and dictates of the Greeks in 
their land. The Greeks wanted to place idols in the temple, and they demanded that Israel 
worship their Idols and leaders, which was an abomination of Jewish Law at that time. Jesus was 
aware of the tumult his people suffered and did not escape this discrimination. Understanding 
Jesus' message in this context is essential because it helps us understand his paradigm. Howard 
Thurman believes that Jesus was committed to the events of his time, mainly because he had 
compassion for his people 'who lived with their backs against the wall.’!?’ Vladimir 
Simkhovitch, a Russian Economist and Professor at Columbia University, in his publication of 
Towards the understanding of Jesus, ascertains that understanding Jesus’ parable requires an 
understanding of the ecology that molded Jesus' character through his ministry. Multimedia 
today reassures that adolescents focus on the devastating conditions of the infamous Covid-19 
and the killing of their racial group time and time again. Because of the murdered victims whose 


lives burn in the memories of many people's hearts and minds, AAMA cannot turn a blind eye or 


‘turn the other cheek to the signs of the time’ - to do so would be impossible. 


'95 Tbid., xxxi 
196 James Cone, “The Cross and the Lynching Tree” (New York: Orbis, 2013). 
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Jesus was a courageous, charismatic, and zealous revolutionary in action around his day's 
religious and political issues. He used his voice to give a voice to the house of Israel as any 
prophet of Israel did during their time. According to Walter Brueggemann, Jesus' teaching 
challenged the moral distinctions, religious saints, and ruling class of his time.'?* He made 
everyone question their disposition regardless of their status. Proof that Jesus was poor was his 
birth in humble conditions and his father’s occupation as a carpenter, which proved that Jesus 
lived among the disinherited and marginalized population of his era. We have further proof that 
he was not from a family of wealth because when it was time to bring offerings up to Jerusalem, 
as customs dictated, his family brought two turtle doves instead of an expensive lamb. Jesus' 
family followed Judaic Law which stated that "When the days of her purification [Jesus’ mother] 
are completed, for a son or a daughter, she shall bring to the priest at the entrance of the tent of 
meeting a lamb in its first year. 8) If she cannot afford a sheep, she shall take two turtledoves or 
two pigeons” (Leviticus 12:6). Jesus’ parents offered a sacrifice of two turtledoves or two 
young pigeons as we read in Luke 2:22-24). “They offered a sacrifice according to what is stated 
in the Law of the Lord, "a pair of turtledoves or two young pigeons."'”” 

Like AAMA today, Jesus' demographics were a minority ruled by a powerful minority 
that did not favor the Israelites. Discrimination and gruesome destruction prevailed, as 
chronicled in the book of Josephus.*°° Jesus spent his childhood with memories of Herod's 


198 Walter Brueggemann, The Prophetic Imagination: 40" Anniversary Edition (Minneapolis, MN: Fortress Press, 
2018). 


199 “Tesus and his family lived according to the Laws of Moses or the Law of the Jews. It was customary to bring an 
offering after a woman had a child. After 40 days of ‘purification’, she was to bring a Lamb. (Leviticus 12:8 NSRV) 
reads, “But if she cannot afford a lamb, then she shall take two turtledoves or two young pigeons the one for a burn 
offering and the other for a sin offering; and the priest shall make atonement for her, and she will be clean.” Mary 
brought turtledoves. 


200 Vladimir Simkhovitch, Towards. 


106 


bloody rule, the annexation of Judea to the Roman province of Syria, and the revolt against 
Rome. If the ACEs or PTSD study that measures trauma and stress was documented during 
Jesus' era, Jesus would have been a prime candidate for Adverse Childhood Experiences because 
of the physical and psychological acts enacted upon his ethnic group living amongst the 
oppression of the underprivileged. Using the list of ACEs traumas, Jesus might have had at least 
a score of 5 out of 10 7°! from the traumas of his time. Living in that era would have caused the 
traumatic or stressful release of hormones that have a toxic and negative impact across the life 
span of those included in the persecution at that time. Of course, if resilient and supportive 
relationships were present as in those Judeans favored by Rome, the adverse conditions could be 
null and void. Jesus had constant encounters with wise elders like the Pharisees and the 
Sadducees, evident by when his mother was searching for him, and his reply to her in (Luke 
2:50) was, "Why were you searching for me? Did you not know that I must be in my father's 
house?" So, it is safe to infer that he is discerning of his religious and political surroundings 
because of his association with learned elders of the Torah. 

How did Jesus handle living under toil and beholding the cruelty towards his people? 
According to Howard Thurman, the Israelites of Jesus' time were defenseless and exposed to 
‘naked violence’.”°? The New Testament gives us a glimpse of how Jesus maneuvered amongst 
his people, causing them to imagine comfort and peace among disastrous times. 

Jesus’ words positively influenced those who felt abandoned and defenseless during his 
time. His messages benefited those who felt abandoned and like outcasts in a culture that 


refused to recognize their humanness. AAMA’s lives are cut short by death so often that 


201 Vital Signs of Adverse Childhood Experiences (ACEs) cdc.gov, https://www.cdce.gov/ACEs. 
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pointing out the similarities of Jesus' time with their times could uplift their morale once they 
understand Jesus’ teaching. So instrumental is this knowledge of Jesus' life and history because 
it parallels the AAMA's experience. The anguish and undue stress they experience daily can have 
an outlet as they reflect on Jesus’ parables. First, we will examine Jesus' teaching style and the 
many themes found throughout his parables before we decipher some of his parables. 

What kind of Teacher was Jesus, and what was his teaching style? 

During Jesus’ ministry, there were many teaching schools, each with its followers. Many 
schools of thought existed like philosophers, sages, interpreters of Jewish Law, scribes, prophets, 
and seers. Jesus was one of the leaders who appealed to the masses, especially the marginalized, 
the tax collectors, adulterers, and those others who were not Israelites. His teaching style was 
unconventional and revolutionary because it went against his traditional Jewish beliefs. Jesus 
was a charismatic teacher and prophet, like Martin Luther King, Malcolm X, and many others 
who others felt compelled to follow. Charismatic is when personality proceeds with credentials, 
i.e., he was not a Priest, Sadducee, or a Pharisee. Nevertheless, there was a natural acceptance of 
undeniable wisdom from the masses. Even women and children participated in the direct insight 
of Jesus, which was not common in that era. Jesus' teaching can be linked to the wisdom 
traditions of Israel because, like the Proverbs, it gave general instructions on how to live and 
consisted of short sayings, especially to the young at heart. Jesus' parable illustrates and gives 
new revelation to the masses.”” A listener and believer of Jesus’ teaching required the listener to 


use their imagination to understand his message.”"* Jesus used ordinary language, making his 


203 R.C. Sproul, What do Jesus’ Parables Mean, Reformation Trust — A division of Ligonier ministries, Orlando, fl. 
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message of salvation easy to understand because many were poor in spirit. He taught mainly 
through parables and short sayings, which can be challenging, explaining why his disciples were 
puzzled at times.*°> These short proverbial sayings, also known as pronouncements, were meant 
for the masses to hear — it was almost like a secret code — like Harriet Tubman singing to notify 
other Negros [found in her biography] when she came back and forth to free the enslaved. 

The context of his message prepares the listener by giving them a reference, enabling a 
conclusion to be drawn by the listener as they engage their cognition skills with the literary 
elements of the parable. Jesus employed the strategy of juxtaposing the elements of the story 
and standard references and images of his time and then creating connections to go along the side 
of his intended truth statements. The parables always had a deeper meaning than was evident at 
face value. According to Brueggemann, "we use illustrations to simplify-to clarify, to heighten 
people's ability to understand what we are saying."””* Jesus’ skillful use of proverbs was the 
mechanism used to bring forth the vision of the Reign of God. His sayings were two-fold, some 
people understood, and others did not. Mark 4:11-12 reads, "To you has been given the secret of 
the kingdom of God, but for those outside everything is in parables, so that they may indeed see 
but not perceive, and may indeed hear but not understand, lest they should turn and be forgiven." 
Only those who had the heart to understand could understand the message and for those who did 
not the parable was "an instrument of concealment.?°’ Jesus challenged his generation’s way of 


thinking and acting as he spoke of new experiences of God's presence. Jesus’ teaching style 


205 Mark 4:13, Jesus talking to the disciples; And he said to them, “Do you not understand this parable? Then how 
will you understand all the parables?” 


206 Brueggemann, Prophetic Imagination. 
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seemed extreme and radical because he was going against years of tradition of his culture and 
horrible conditions of his time as ‘the people of God.’ Important in understanding Jesus' 
teaching mode is the ‘allegorical method”°* of interpreting the parables. When something is 
allegorical, it is figurative — and as the term implies, solving is involved. The symbols within the 
parable generalized the truth or expressed ideas about human existence that were relatable to the 
present population. It was up to the listener to find the hidden jewel or message according to 
their perception. 

Vladimir says that Jesus is restoring victims to their royal consciousness on every 
imaginable front.*”’ This is why his messages can fit even today’s youth. It can restore those 
victimized to their royal consciousness on every imaginable front. To understand Jesus' 
teaching, a listener or student would have to use their imagination and interpretation skills, 
regardless of whether they were schooled or not - everyone who desired could understand his 
message of salvation. Living according to the senses was depressing because many Israelites felt 
hopeless and defeated because of the horrific time. They saw their sacred places desecrated, their 
people killed mercilessly, and the principal temple in Jerusalem destroyed, devastating their 
pride and self-esteem like the devastation of events in Greenwood in Tulsa, Oklahoma, and other 
Negro towns.”!° To see a ‘brighter day,' they had to imagine it presently, because it was not their 
direct experience. 

After encounters with Jesus, his followers felt more confident. From the parables, 
believers in his message could feel and envision the internal growth necessary to overcome the 
‘naked fear’ and grow in spirit. This simplicity or ease of understanding Jesus' teaching mode 
208 Tbid,6. kindle 
209 Vladimir, An Interpretation. 


710 Kwame Appiah & Henry Gates, Jr. ed., Africana — Greenwood in Tulsa. The Encyclopedia of the African and 
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allowed those who were and are suffering an avenue to understanding a new way and new 
experience of God's presence in human lives. Jesus was so skillful that at first his radical 
diversion from the norm of the teaching of that day almost went unnoticed. For example, one 
extreme view of Jesus was his position of the rich; although their gains were at the mercy of the 
poor, he said that they could still make it into heaven.*!! That was not the norm because the 
wealthy individual of his day usually had bad traits and did not have the welfare of the lower 
class at heart — most were crooked at heart. Jesus also included surrounding nations in his 
teaching, like the Samaritans, whom the Jews hated. Additionally, it was not customary for 
fellow Jews to criticize the highly religious sector as harshly as Jesus did. 

Today it takes a study of ancient scripture to understand some of Jesus' images because 
modern students are not familiar with ancient images. However, because of teachers and 
scholars, and people of God, we can find correlations with things in our surroundings to make 
sense of his parables. For example, we may not call money talents or minas; however, a study 
has shown us that the green dollars or credit cards we are familiar with in the United States 
would be equivalent to talents and minas during Jesus' day. There are also symbolic meanings 
that will be discussed later. 

Further study of Simkhovitch position is relevant to AAMA living with their backs 
against the wall like the Israelites of Jesus' days. He says that "Every crisis produces its great 


men."*' Many leaders evolved because of the tremendous strain in Jesus’ era, which is in any 


211 Thid, 45. (the rich of that day often supported the harsh leadership and unfair practices of the Herods and the Romans 
who held most of Israel captives. They were unfair debt collectors; Those who repossess of land and unfair toll 
collectors, yet Jesus in Mark 10:25 states that “It’s easier for a camel to pass through the eye of a needle than for a 
rich person to enter the Kingdom of God.” It took great courage for Jesus to preach this because it seemed outrageous 
for men of the above job distinctions to be true men of God. 


212 Vladimir. 
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era. People who have obtained implausible results while living during tumultuous times envision 
freedom as a result. Examples of such persons are Harriet Tubman, who led many people out of 
slavery, W.E.B. Dubois, Beyonce, Martin Luther King, and Malcolm X. Other examples are the 
leaders of the Black Power movement, Black Nationalism, and the Black Panther movement, 
including the many leaders who have stood up collectively in the #Black Lives Matter 
movement. This list could include a host of leaders, but there are many more unsung leaders — 
too many to mention here. Below, these clear-cut words by Simkhovitch define how extreme 
trauma during crisis birth some of the greatest social, intellectual, and moral achievers of all 


time. 


"Crisis of this magnitude allows for religious heterodoxy. This great nervousness was part of the 
crisis. It is precisely such a crisis that leads the many to the border of hysteria or too nervous anomalies 
of one kind or another, leading the few to the most extraordinary social, intellectual, and moral 
achievements. There should be nothing mystical about the trite observation that every crisis produces 
great men [and women]. The fact is that under ordinary conditions of existence when we are quite sane 
and safe, we are using but a small fraction of our potential intellectual and emotional powers. It is 
precisely such social strain produced by a crisis that increases not our potential capacity, but the 
percentage of capacity at which we are increasing numerically the broad base of the intellectually and 
emotionally active members of society quickens as well the activities of individual and further heightens 
the individual live through their manifold interactions. Greater achievement in both quantity and quality 
is almost inevitable. All dimensions are enlarged. Creative ability is enlarged; destructive folly is 
enlarged; all human activities, all elements of friction are increased for good and evil; and the scale must 


be larger for the outstanding personalities who are to marshal the enlarged forces of life.""'* 


713 Thid., 31. 
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This paragraph also alludes to the ‘flight or fight or freeze’ syndrome experienced during times 
such as Jesus’ time, slavery, the holocaust, and now for African Americans in the 20" century. Today a 
heightened sense of survival is present, and constructive actions are present multiplying increased brain 


motor skills and cognitive skills in the pursuit of justice. 


The messages from Jesus' Parables and its influence on positive Self-Esteem of Today's 


AAMA 


AAMA youth live in crisis, and the signs of 2020 have caused further undue anguish, 
intensifying their trauma experiences. A world pandemic has occurred, and the Covid19 
pandemic and discrimination tactics have not subsided but continued during this most trying 
time. An interpretation of Jesus' parable concerning AAMA can be uplifting to their self-esteem 
(healthy vacant esteem) because we see now that Jesus' own experiences allowed him to have a 
view into their world. In agreement with Howard Thurman and Vladimir G. Simkhovitch it 
becomes plain to see that Jesus did not ignore the psychological climate in which he lived but 
preached salvation during anyone’s challenging times. 7!4 

Although there was a loss of status, freedom, and autonomy for the Jewish people, Jesus 
presented the people with the idea of restoring lost glory to former greatness. How does this 
relate to African American adolescents in the year 2020 AC? Let us begin with the need to 
proclaim that ‘Black Lives Matter.’*!> It is the same cry of Moses’ — ‘Let my people go’(Exodus 


5:1), or Jesus', “The Kingdom of God is among you” (Luke 17:21) and Harriet Tubman's quote, " 


214 Vladimir. 


15 Black Lives matter: A social movement which began in 2013, after the acquittal of police office, George 
Zimmerman, after the shooting of 17-year-old, Trayvon Mart in signaling the fight for Freedom, Black Liberation and 
Justice. It protests police brutality and all racially motivated violence against black people. 


113 


‘There was one of two things I had a right to - liberty or death;’ or [Give me Liberty or Give me 
death. | 

Additionally, Beyonce's ‘Black is King'?!* production, where she uses her imagination to 
produce images of the rights to the privilege of Brown skin people, especially imagining the 
restoration of the black male to his rightful place, relates to AAMA.?!” Moreover, Mary Church 
Terrell (1863-1954), the first president of the National Association of Colored Women (NACW), 
during her speech in 1906 ‘What it Means to be Colored in the Capital of the U.S.’ It spoke to 
the injustice against Negro youth, when she says: "Surely nowhere in the world do oppression 
and persecution based solely on the color of the skin appear more hateful and hideous than in 
the capital of the United States, because the chasm between the principles upon which this 
Government was founded, in which it still professes to believe, and those which are daily 
practiced under the protection of the flag, yawn so wide and deep." She adds, "Too the lack of 
incentive to effort, which is the awful shadow under which we live, may be traced the wreck and 
ruin of scores of colored youths." 

Statistics show that 79% or eight-in-ten African Americans self-identify as Christians. 
The way their ancestors prevailed with emancipated religious hope, even during enslavement, is 
how AAMA are to survive today. Evelyn Parker speaks very poignantly in support of African 
American youth when she says that for the youth, "the abrasion takes the form of the promise, 


the judgment takes the form of energy, and the condemnation takes the form of hope.”*'® 


216 Niellah Arboine, “Beyonce’s ‘Black is King’ is an ode to Black people and the diaspora in all its glory.” The 
Independent, (August 5, 2020), Retrieved September 16, 2020. 


*17 Black is King by Beyonce tells the story of a young African prince who is exiled from his kingdom. He undergoes 
ajourney of self-identity, using the guidance of his ancestor and his own subconscious to reclaim his throne. It focuses 
on the question of black identify. 
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Consequently, it is crucial that youth ministers and youth advocates engaged with African 
American adolescents, understand the critical times they live in, and offer them fine-tuned 
perspectives of biblical solutions to have a transformational relationship with God. A careful 
examination of Jesus' parables will show how positive traits and healthy self-esteem can be 
derived from Jesus' perspective successfully; we must do a Holistic Exegesis. In essence, it 
means that we are to be: 

1) “be aware of ourselves and be informative of the youth and their analysis of their self 


which shows up as their (self-esteem, self-love), 


2) exegete Scripture and 


3) determine the relevance and sensitivity of culture in the world of the youth.”'° 


Jesus spoke to the inner state of men, women, and children then, and his message is 


relevant now as AAMA is surrounded by ‘white privilege.’ 


In The Prophetic Imagination’”", Walter Brueggemann speaks highly of Jesus' message. 
Brueggemann spoke to the imagination of the people who needed hope and encouragement, 
which our youth desperately need. He believes that Jesus came to bury the deadening 'spirit’ or 
energy to those lost and had given up belief in salvation by God. African American youth are 
apt to give up hope daily while living in their neighborhoods, experiencing prejudice in school, 
or 'driving while black' even with an adult at the wheel. Jesus's message is that God is devoted to 


the faith of those who dare to imagine a new beginning. 


219 Thid., xvii. 
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Bruggeman says that the power of imagination is the power of faith and the power of 
God’s image in us. We have dominion to rule over what we think, to bring us out of conditions, 


imposed by 'those who believe authority belongs to them.””! 


Brueggemann says that we must 
learn to see with a different sight. The concept of a new King allows for the emergence and 


recognition of God within. Now we will investigate parables that can be used to lift the youth's 


consciousness so that they can find solace in a society that has not treated them unkindly. 


Jesus' Parables to achieve healthy self-esteem in AAMA 
Themes: 
Forgiveness: Judgment: Fortitude: Imagination: Compassion: Trust 


Forgiveness is needed to restore power to any individual. Forgiveness and mental health 
play an important role in reducing negative emotions. Emotions experienced when harboring 
unforgiveness increases an individual's heart rate and blood pressure. Stephanie Lichtenfeld and 
others found that unforgiveness increases heart rates and blood pressure.”?* We cannot hold on to 
grudges and succeed in life. Forgiveness does not mean that we are to turn the other cheek and 
allow harm to continue. It means that when out of harm's way, begin to reflect and try not to 
harbor thoughts of hate and revenge against anyone. This is important in order to restore one's 
higher self to God's glorification and several parables on forgiveness are found in his messages. 
The Good Samaritan and the Unforgiving Servant are two such parables. AAMA can find many 
individuals to forgive - those who are personal to them and those who cause harm to them, their 


peers, and their relatives. Learning to forgive is paramount for their health and well-being. 


221 Brueggemann. The Prophetic. 


22 Toussaint L. Shields GS, Dom G, Slavish GM, “Effects of lifetime stress exposure on mental and physical health 
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Examining the following parable can demonstrate lessons in forgiveness and have them reflect 


and draw conclusions of what it means to forgive. 


A) Good Samaritan Luke 10:30-37 


A lawyer aware of the Levitical Law posed a question to Jesus of which he already knew the 
answer. The object of the parable is to show the nature of brotherly love and true charity.??7He 
asks Jesus, “who is considered his neighbor?” Israel was not the only people under seize during 
the Roman domination. The Samaritans were one such group. The Samaritans and the southern 
kingdom of Judah hated each other. The Assyrians, who were the first to defeat Israel, dispersed 
Israel throughout the Northern Kingdom among the Gentile nations, whereas the region of Judah 
remained untouched by repopulation. They also transported foreigners into the land of Israel. At 


that point mixing of cultures became the norm. 


Jesus criticized the learned men amongst Israel because they were the ones who did not 
have the ‘ears to hear’ Jesus’ message. The lawyer asked Jesus, “Who is my neighbor?’ It was 


then that the parable was delivered: 


30) Jesus replied, "A man was going down from Jerusalem to Jericho, and fell into the hands of 
robbers, who stripped him, beat him, and went away, leaving him half dead. 31) Now, by chance, a priest 
was going down that road, and when he saw him, he passed by on the other side. 32) So likewise, a 
Levite crossed on the other side when he came to the place. 33) But a Samaritan while traveling came 
near him; and when he saw him, he was moved with pity. 34) He went to him and bandaged his wounds, 
having poured oil and wine on them. Then he put him on his animal, brought him to an inn, and took 
care of him. 35) The Next day, he took out two denarii, gave them to the innkeeper, and said, "Take care 
of him; and when I come back, I will repay you whatever more you spend.” Which of these three was a 
neighbor to the man who fell into the hands of the robbers?" 37) He said, "The one who showed him 
mercy." Jesus said to him, "Go and do likewise." 


223 J.C. Ryle, Expository Thoughts on The Gospel of Luke ( Aneko Press) www.anekipress.com. Kindle edition. 
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Jesus placed the ownership on the lawyer, which required the lawyer to use his 
imagination. Jesus asked him, “Which one of the above men acted in a neighborly way, the 
Priest, the Levite, or the Samaritan? The neighbor is the one that shows mercy to the injured 
fellow man. Also, since he was learned, the lawyer should have been aware of Leviticus 19:34, 
which states, “You are required to treat the alien living with you as one of your native-born.” 
The Samaritan showed compassion, unlike the priest and the Levite, who turned their noses to 
the traveler. There were priestly and Levitical reasons why they would not touch this Samaritan, 
which may have been why they were not neighborly. 

Treat people who are harmed or in need with mercy and compassion. Treat all as if they 
are neighbors? There are no boundaries. There are no ethnic or geographic limits ‘in the 
neighborhood’ of God's kingdom. Greek, Jew, and every human being on the face of this earth, 
even if he is not in the household of faith, is deserving of consideration and mercy. So help your 
neighbor out of the gutter. An old testament law says if you see your enemy’s ox or donkey, you 


shall bring it back. Exodus 23:4. Jesus got his teaching from this very same Mosaic law. 


B) Unforgiving Servant- Matthew 18:23-35 


23) "For this reason, the kingdom of heaven may be compared to a king who wished to settle 
accounts with his slaves. 24) When he began the reckoning, one who owed him ten thousand talents was 
brought to him; 25) and, as he could not pay, his Lord ordered him to be sold, together with his wife and 
children and all his possessions, and payment to be made. 26) So, the slave fell on his knees before him, 
saying, "Have patience with me, and I will pay you everything.” 27) And out of pity for him, the lord of 
that slave released him and forgave him the debt. 28) But that same slave, as he went out, came upon one 
of his fellow slaves who owed him a hundred denarii; and seizing him by the throat, he said, "Pay what 
you owe.” 29) Then his fellow slave fell and pleaded with him, "Have patience with me, and I will pay 
you.” 30) But he refused; then he went and threw him into prison until he would pay the debt. 31) When 
his fellow slaves saw what happened, they were greatly distressed, and they went and reported to their 
Lord all that had taken place. 32) Then his Lord summoned him and said to him, "You wicked slave! I 
forgave your debt because you pleaded with me.” 
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This parable questions a person’s integrity. We are taught to look within and transform our 
fear-based thoughts.?*4 This parable starts with a statement about the kingdom of heaven 
because where the kingdom of heaven was located was always questioned. Israel’s earthly 
kingdom was under seizure, so a new one was desired. A kingdom is a province, empire, 
dynasty, and natural territory with dominion and sovereignty. What is the relationship between 
forgiveness and the kingdom? Why would kingdom and forgiveness appear in the same 


allegory? 


An ordinary man named Jabez asked God to expand his territory in (1 Chronicles 4:9-10). 
We learned that what he needed was a change in concept. He was destined to be a Ruffian 
because of his name, and he knew only God could transform this change of character, so he 
asked God to expand his territory. Only a change in perception could have Jabez act other than a 


ruffian. 


Forgiveness shows up alongside the kingdom of heaven. The kingdom of heaven was for 
everyone, and the only thing everyone has in common is the mind with control of thought. The 
story has it that compassion speared the servant that owed his master a substantial sum of money. 
He pleaded for mercy and was forgiven. The act of compassion is expressed outwardly, but 
there is an internal beckoning in the consciousness to do so or not as he chose not to show 
compassion. It was an internal act for him also. His kingdom could be likened to a wicked 
kingdom with a wicked ruler. The reader is forced to examine their motives. AAMA will have 


to examine their own motives as they petition God and act from compassion. 


224 David F. Capps, The Parables — The Secret Teaching of Jesus (2018) Kindle edition. 
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The parable of the Talent or Minas 


Judgment and harmful use of the imagination is vital lessons shown in the parable of The 
Talent and The Minas. Often, the judgment we place upon another reflects our judgment upon 
ourselves. Rubin Khoddam, Clinical Psychologist, says that we, as humans, tend to fuse with 
our judgments and perceive them as reality.?> The problem is that this causes separation and 
alienation from others and their beliefs. Judgments are simply our way of seeing the world, just 
one perspective.**° Cardiologist Cynthia Thaik says that judging and evaluating situations, 
others, and ourselves is a survival mechanism turning inward that affects our immune system and 


heart.??” 


Imagination plays a vital role in AAMA development. Countless Science research and 
articles have pointed out how trauma affects the imagination. According to M.D., Bessel Van 
Der Kolk, imagination allows us to envision new possibilities and is paramount to growing 
adolescents. Trauma makes victims relive the past, whereas imagination can fire creativity and 
relieve boredom, which could otherwise lead to suicide and drugs. Taken directly from, The 
Body Keeps Score, by Kolk, “without imagination there is no hope, no chance to envision a 


better future, no place to go, no goal to reach.”*?® Although many traits present themselves in 


225 Rubin Khoddam Ph.D., “Why Judging Others is Bad for You,” Psychology Today (May 2, 2015). 
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the parable of The Talent, judgment, and imagination will be the focus as we look at the third 


servant who buried his talent. 


C) Parable of the Talents/ Minas Matthew 25:20-30 


20) Then the one who had received the five talents came forward, bringing five more talents, 
saying, "Master, you handed over to me five talents; see, I have made five more talents. 21) His master 
said to him, "Well done, good and trustworthy slave; you have been trustworthy in a few things, I will put 
you in charge of many things; enter into the joy of your master.” 22)And the one with the two talents also 
come forward, saying, "Master, you handed over to me two talents; see, I have made two more talents.” 
23) His master said to him, "Well done, good and trustworthy slave; you have been trustworthy in a few 
things, I will put you in charge of many things; enter into the joy of your master.” 24) Then the one who 
had received the one talent also came forward, saying, "Master, I knew that you were a harsh man, 
reaping where you did not sow, and gathering where you did not scatter seed; 25) so I was afraid, and I 
went and hid your talent in the ground. Here you have what is yours.” 26) But his master replied, "You 
wicked and lazy slave! You knew, did you, that I reap where I did not sow and gather where I did not 
scatter? 27) Then you ought to have invested my money with the bankers, and on my return, I would have 
received that was my own with interest. 28) So take the talent from him and give it to the one with the ten 
talents. 29) For to all those who have, more will be given, and they will have an abundance; but those 
who have nothing, even what they have, will be taken away. 30) As for this worthless slave, throw him 
into the outer darkness, where there will be weeping and gnashing of teeth.” 


Talents in ancient days was a large sum of money. We will begin with the master 
returning from his journey to recover his investment. What follows has always required 
interpretation because of the unexpected treatment of the third servant for not increasing his 
talents. Why did the master not pity or reward the third servant? After all, he did not squander 
his money. The first two servants used their imagination to think of how to increase their 
master’s talent; thus, when he returned, they both gave him back double what was entrusted to 
them. As a reward, they were allowed to enter the joy of the Lord. The third servant was afraid 
to take risks and showed no fruit of faith.”?? The third servant’s idea (use of his imagination) was 
to bury the talent entrusted to him because all he could envision was the repercussion if he lost 


his master’s portion. He spent the time while the master was away resenting the master. He 


229 R.C. Sproul. What did Jesus’ Parables Mean? (Reformation Trust — A Division of Ligonier Ministries, Orlando, 
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occupied his precious mind with the judgment of the master and fear, doubt, and worry. 24) 
“Then the one who had received the one talent also came forward, saying, master, I knew that you were a 
harsh man, reaping where you did not sow, and gathering where you did not scatter seed; 25) so I was 
afraid, and I went and hid your talent in the ground. Here you have what is yours.” He imagined fear, 
punishment, and worry because he could not see beyond the master’s persona, so he remained 
idle and did not increase the master’s estate. 

An examination of verse 30 in Matthew looks further into the mindset. Matthew 2:30 “As for 
this worthless slave, throw him into the outer darkness, where there will be weeping and 
gnashing of teeth.” Gnashing of Teeth shows up 13 times in the bible, all associated with 
disappointment.?*? 


Key Teaching Points: 


1) Gnashing the teeth is a vocal display of anger, irritation, contempt, or complaint usually 
happens when someone is upset. The third servant spent the days while his master was 
away irritable and complaining about his master’s character (even if only to himself). He 
was angry and judgmental of his master and chose to dwell on unforgiveness, thus wasting 
his time on idleness. His reward could only be more of the same whining and gnashing of 


the teeth is in response to one’s mindset. 


He had been given the talent according to his ability and failed to expand. He had been given 
a fair chance based on his ability and had he taken the time to pray that God expands his territory 
there might have been a different outcome. What AAMA can learn is that each person is given 


talent according to their ability. They also have rulership in their own kingdom. They are to 


23013 verses about gnashing of the teeth. https://bible.knowing-jesus.ccom/topics/Gnasing-Of-The-Teeth. 
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pray for advancement in order to be taken beyond their imagination so that they can produce a 


return for the investment of life they are graced with, so they too can enter the joy of the Lord. 


D) Unjust Judge- Luke 18:1-8 
Fortitude/resilience 


1) Then Jesus told them a parable about their need to pray always and not to lose heart. 2) He 
said, "In a certain city, there was a judge who neither feared God nor had respect for people. 3) In that 
city, there was a widow who kept coming to him and saying, "Grant me justice against my opponent. 4) 
For a while he refused; but later he said to himself, "Though I have no fear of God and no respect for 
anyone, 5) yet because this widow keeps bothering me, I will grant her justice, so that she may not wear 
me out by continually coming." 6) And the Lord said, "Listen to what the unjust judge says. 7) And will 
not God grant justice to his chosen ones who cry to him day and night? Will he delay long in helping 
them? 8) I tell you; he will quickly grant justice to them. And yet, when the Son of Man comes, will he find 
faith on earth?" 


In this parable, we hear the internal dialogue of the judge”*! and the external pleading of 
the widow, which points to the importance of their kingdom of heaven within their mind and 
heart. The reader or listener gets into the judge’s consciousness as he contemplates how to 
handle the widow's situation. Surely he knew the scriptures. Exodus 22:22-24 reads, “Do not 
take advantage of the widow or the fatherless. If you do and they cry out to me, I will certainly 
hear their cry.”” And 1st Timothy 5:3 reads, “Give proper recognition to those widows who are 
really in need.” The widow was persistent and humbly demanded justice until it was granted. 
This parable shows persistence in the face of no agreement. We have a defenseless widow 
seeking the judge's mercy in this parable. The judge did not show her mercy initially and 


constantly demanded that she go away, however she continued to appeal to the judge. She had 


31 David L. Balch, Eerdmans commentary on the Bible Luke, (Grand Rapids, Michigan: William B. Eerdmans 
Publishing Company, 2003)kindle edition. 
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faith and imagined that her plea would be heard. He was not her savior, God was, but her 
persistence, prayer, and action caused the change of mind to take place in the Judge. Many of 
our youths are in the justice system for valid and non-valid reasons. Eventually, the judge 
relented and heard the prayers of the widow. 

AAMA face all kinds of adversity, especially in the judicial systems of America of which 
too many are a part. At present, it seems there is no way for AAMA to avoid stress and suffering 
when using our senses in America, which means that they must find ways to cope with the 
generated emotional upheavals. The parable of the Unjust Judge is germane. So often, it seems 
that the judges in the United States “neither [fear] God nor [have] respect for people” (18:2). An 
extraordinary example of fortitude and resilience like the widow in the bible is the case of 
Anthony Ray Hinton.”*? He spent nearly 30 years in solitary confinement on Alabama’s death 
row for a crime he did not commit. He, like the widow, believed in praying to God to "Grant 
[him] justice against [his] opponent.” which was the justice system of Alabama. Hinton’s 
building resilience was not about turning the other cheek but reframing his thought and taking 
advantage of strengths-based approaches as one worked through the obstacles that were in his 
way. 7° After 30 years on death row and 12 years of mitigation, the Supreme Court reversed the 
guilty decision, which exonerated him from death row. 

The lesson for AAMA is never to give up during times of difficulty, persecution, and 
possible defeat, but remain persistent and continually pray and expect deliverance. Perseverance 


is the key and they are not faint in time of problems. 


32 Anthony Ray Hinton with Lara Love Hardin, The Sun Does Shine (New York, St. Martin’s Press, 2015). 


33 Katie Hurley, LCSW, reviewed by Allison Young, MD, “What is Resilience? Your Guide to Facing Life’s 
Challenges, Adversities, and Crises” Resilience Resource Center (December 11, 2020). 


124 


E) Prodigal son Luke, 15-11-32 
Compassion, Redemption, Forgiveness 


18) I will get up and go to my father, and I will say to him, "Father, I have sinned against heaven 
and before you; 19) Iam no longer worthy to be called your son; treat me like one of your hired hands." 
20) So he set off and went to his father. But while he was still far off, his father saw him and was filled 
with compassion; he ran and put his arms around him and kissed him. 21) Then the son said to him, 
"Father, I have sinned against heaven and before you; I am no longer worthy to be called your son.' 22) 
But the father said to his slaves, "Quickly, bring out a robe-the best one-and put it on him; put a ring on 
his finger and sandals on his feet. 23) And get the fatted calf and kill it and let us eat and celebrate; 24) 

for this son of mine was dead and is alive again; he was lost and is found!" And they began to celebrate. 


When examining compassion, research has identified two types of empathy - Cognitive 


empathy and Affective empathy. These are executive functioning skills that teenagers have not 


mastered yet. “Cognitive empathy” is the ability to mentally think about things from another 


person’s point of view or the ability to “place oneself in another person’s shoes’ “Affective 
empathy” is appropriately responding to others’ feelings through an understanding of the other 
person’s point of view. It helps us manage our own and other people’s emotions and avoid 
conflict.734 Through Dr. DeGruy’s work, we have seen that there is a stigma around the 


perceived ‘lack of respect’ in AAMA. 


This is very difficult for adolescents to do because of the lack of maturation of the brain. 
Yet forgiveness shows up again in Jesus’ teaching, and forgiveness is for everyone. The father 
forgave the prodigal son, the older brother needed to learn forgiveness, and the youngest son had 
to forgive himself for squandering his savings and reputation. The youngest son left home, took 


his inheritance, and squandered it. He returns home after living loosely, which is usually the 


234 Melbourne Child Psychology & School Psychology Services, Por Melbourne“ How to Help Teenagers Develop 
Empathy” (2020). 
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case when traveling out of the reigns of traditional settings and settling among the heathens. 
Unfortunately, he became defiled by working in a swine’s pen and eating unclean before 
returning home, among other things. In many cases, a person might not return home because of 
embarrassment, so maybe he had to forgive himself for his foolishness to return home. 

He was highly greeted with a reception on his return as though a prince or king had 
arrived. For the father to do this, he had to have forgiveness in his heart for his son. The other 
son was jealous and did not understand why his father would reward his brother’s waywardness. 
The father understood both sons' disposition. One ignored wisdom and the elder son also needed 
to understand what it meant to forgive. If he did not release his anger, it would haunt him and 
not the prodigal son. AAMA need to know that they are forgiven and that whatever actions they 
may have taken in the past can be forgiven. Furthermore, whatever judgment or stigma that has 
been placed upon them in this society needs no forgiveness. They can return to God and lift their 
heads to the sky because they are made in God’s image and are special to God. 

31) Then the father said to him, "Son, you are always with me, and all that is mine is yours. 32) 
But we had to celebrate and rejoice because this brother of yours was dead and has come to life; he was 


lost and has been found." 


The above stanza deserves consideration because it shows the wisdom of the father. The 
older brother had nothing to lose except his opinions and judgments of his brother. He was much 
like the third servant in the parable of the talent who was preoccupied with judgment and 
stagnation. His mind did not need to be fixated on his brother’s shortcomings. His brother had 
‘risen from the dead’ in thought. The youngest son had become like one among the dry bones in 
Ezekiel 37 which came back to life. The father recognized that the spirit of God had been 


activated and brought the youngest son back to his senses, which was great cause for celebration. 
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F) Theme: Mustard Seed - Growth 
Matthew 13:31-32 & Mark 4:30-32 & Luke 13:18-19[ growing from small beginnings] 
Matthew 13: 31-32 


I. 31) He put before them another parable: "The kingdom of heaven is like a mustard seed that 
someone took and sowed in his field; 32) it is the smallest of all the seeds, but when it has grown, 
it is the greatest of shrubs and becomes a tree so that the birds of the air come and make nests in 


its branches. 


The kingdom of heaven is often referred to and has to do with thought. You can be at peace, 
or you can be in pandemonium. The only place you have dominion is in your consciousness (the 
kingdom of heaven within). The mustard seed is likened to the kingdom of God. “There is, first, 
The Sowing of the Seed; next, The Rooting; next The Growing Up; next, The Becoming Great; 
next, The Shooting Out of Great Branches; now, The Giving Shelter to all.”?>> When surrounded 
by events and circumstances that influence your thoughts, it can be disturbing at times. Getting a 
glimpse of peace or a sense of a universe controlled by God may begin as a seed. However, a 
seed is significant because the majestic trees would not be produced without its beginning. Even 
though an adolescent may feel insignificant, just having an ounce of belief in something greater — 
God, will grow within until it takes over their ‘way of being’. The seed of God’s presence grows 
in stature until an individual can help others and supply them with substance and be an 
instrument of peace. Jesus’ understanding started as a seed and grew as he learned among 


educated elders and eventually became a source of comfort for the masses. 


235 Rey. Francis Vinton, S.T.D., St. Paul’s Chapel Church, Sermon The Parable of the Mustard Seed (1867) 


127 


G) Luke 17:21 


This final parable shows that individuals can rise even when feeling disinherited and 


marginalized. 


17) Once Jesus was asked by the Pharisees when the kingdom of God was coming, and he 
answered, "The kingdom of God is not coming with things that can be observed; 21) nor will they say, 


‘Look, here it is!' or 'There it is!' For the kingdom of God is among you." 


The Kingdom of God was questioned again by the learned elders who were still searching 
for the kingdom. They were searching for an earthly kingdom. A kingdom is a province, 
empire, dynasty, and natural territory with dominion and sovereignty. So it is referred to in 
Jabez, where he asked God to expand his territory. 


Ferrar Fenton Translation: 


17) Being now further questioned by the Pharisees respecting the time when the Kingdom of God would 
come, He told them in reply: The Kingdom of God will not come in the way you imagine; neither can they 


say, "Look here! 'or' "There'; for see! The Kingdom of God of God exists within yourselves." 


When the pharisee asked when the Kingdom of God would come, Jesus’ answered, not 
when but what and where the kingdom of God is to be found. He answers that the kingdom of 
God does not come with observation or visible display but that it is already here.”3° This parable 
requires the use of future imagination because Jesus tells them it will not be what they expect. 
The Pharisees are used to the physical magnificence of the temple and the holy display within the 
physical temple. The temple that Jesus spoke of would require a stretch of the imagination. If it 


is here, then where is it? They could not see it with their senses. To find the kingdom of God or 


236 Rey. Francis Vinton, S.T.D., St. Paul’s Chapel Church, Sermon, The Parable of the Mustard Seed (1867). 
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the Peace that was the underlining desire could only be in some secret place (their minds) where 
it is said to shut the doors and go to your father. Matthew 6:6, “But whenever you pray, go into 
your room and shut the door and pray to your Father who is in secret; and your Father who sees 


in secret will reward you.” 


AAMA can follow Jesus’ way in America by first examining and then practicing how to 
clear their thoughts of all that has negatively influenced their way of thinking thus far. They can 
begin with acceptance of themselves as children made in the image of God to show compassion, 
forgiveness, redemption, justice, and love of neighbor. They can use their imagination and trust 
God to build fortitude and resilience. They can accept the guidance and mentorship from those 
who are willing to give it and then grow in these principles (Laws of God) until they in turn give 


back what they have learned as they fully realize that they are their brother’s keeper. 
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Research Question 3 
Biblical and Research Analysis 


©) How can a biblical theology of Imagination foster a positive effect on the self-esteem of 
African American male adolescents? 


Imagination is a gift from God, and every human being has acquired this image-making skill. Let 
us begin with answering the question, ‘what is imagination?’ According to The American Heritage 
Dictionary~*’, imagination forms a mental image of something not real or present and it is a creative 
power. As we exercise our vision, we construct forms by first seeing whatever we desire and then 
holding that image in thought, believing in its manifestation, and then getting into action so that 
manifestation of the objective desire occurs. Who does this power of imaging belong to — everyone! We 
get to see an image or a glimpse before the physical manifestation. Long before Freud, the authors of 
ancient Israel had already begun to explore the uncharted realm of the human mind and heart. But where 
does imagination show up in the first testament? Let’s start at the very beginning. At the beginning of 
the Hebrew Bible, we find the Creation Story. Although there are two accounts of creation in the first 
testament, it is the P (priestly) version that we will investigate in this writing. P's God is majestic, 
transcendent, straightforward, and everything happens because of his WILL.”** “We find a single God in 
center stage, the sole source of power and life, totally in control of his creation.”**° 

“Upon a formless void, God spoke, “Let there be light,” and there was light” (Genesis 1:2 
NSRV). Let us examine the formless void. That means there was no shape or contour; there was just 


space. There was nothing but God (Elohim), and HIS imagination and ‘maybe’ the formation of a mental 


image of light, not yet confirmed or present. The Ferrar Fenton bible says, “But the Earth was 


37 American Heritage Dictionary 
238 John J. Collins, Introduction to the Hebrew Bible (Minneapolis, MN: Fortress Press 2014),59. 
39 Karen Armstrong, In the Beginning, A New Interpretation of Genesis, (Toronto Canada: Ballantine Publishing 


Group, 1996). 
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unorganized and empty. Form is defined as the shape and structure of a thing, as in the structure of a 


work of art. 


Next, God said, “Let there be a dome in the midst of the waters and let it separate the 
waters from the waters. And it was so.” (Genesis 1:6 -7). (Genesis 1:9) says, “And God said, “Let 
the waters under the sky be gathered together into one place and let the dry land appear. And it 
was so.” (Genesis 1: 11) Then God said, “Let the earth put forth vegetation: plants yielding seed, 
and fruit trees of every kind on earth that bear fruit with the seed in it.” (Genesis 1:14) And God 
said, “Let there be lights in the dome of the sky to separate the day from the night; and let them be 
for signs and for seasons and for days and years and let them be lights in the dome of the sky to 
give light upon the earth. And it was so.” Living creatures of the sea and birds were next in God’s 
creation story. Following were living creatures of every kind, cattle and creeping things and wild 
animals of the earth of every kind. Finally, humankind was created. (Genesis 1:26) says, “Then 
God said, “Let us make humankind in our image, according to our likeness. upon the earth.” 
(Genesis 1:28) God blessed them, and God said to them,” Be fruitful and multiply, and fill the 
earth and subdue it.” Was the image the ability to use our imagination? Were we to be fruitful 
by using our minds and endless desires to fill the earth and subdue it? 

The first author on this topic of imagination is Karen Armstrong,’*? a British author and 
commentator of Irish Catholic descent known for her books on comparative religion where 
imagination is discussed several times. We have already seen that Jesus’ parables engaged us to 
make an imaginative effort: All of the biblical stories rehearsed in Sunday School that we are 


familiar with stretched our imagination, such as Jonah and the Whale, Noah and the Ark, Daniel 


40 Thid. 
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in the Lion’s Den, and David and Goliath. Armstrong says that “people have turned to their holy 
books not to acquire information but to have an experience. They have encountered a reality that 
goes beyond their normal existence but endows it with ultimate significance. Sacred scripture has 
been one of the principals means of introducing people to a world of ultimate truth, beauty, and 
goodness.”**' She believes that interaction with the Bible is an experience that takes us beyond 
normal encounters. She further argues that without imagination, the Bible is just text. Reading 
comprehension requires the author and the reader to communicate and to exchange ideas on 
whatever comprehension level either party brings to the exchange. It demands an ‘imaginative 
effort’ before deciphering can take place. The Bible, like other books, yet unlike other books, 
because of its author, evokes transformative qualities that are personal to each person. It’s much 
like those that listened to the parables of Jesus where some people had ears to hear the message 
and others did not. Armstrong, like Brueggemann believes reading the Bible is like reading poetry, 
where what is needed is intuition, deep concentration, and the drawing of conclusions.. 

One might ask how adolescents are expected to understand this literature if so much 
deciphering is needed? And the answer is, the same way an adult does, by using whatever 
cognitive ability they have. Let us remember that we face a population of adolescents experiencing 
PTSD and Toxic stress on the home front as defined by ACEs, PTSD, and PTSS. Mary C. Walsh 
on trauma and the imagination of Adolescents shed significant light on the positive effects of 
imagination on adolescent trauma. Creating visions allows them to engage rather than avoid the 
world. Walsh takes a stance and suggests that those responsible for the well-being of traumatized 
adolescents begin to understand the role of dreaming and imagination in post-trauma healing serve 


in order to serve and be a healing force in adolescents’ lives. Imagination can play a major role in 


41 Thid. pg4. 
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altering the self-destructive narrative that is already wreaking havoc on their emotions and in their 
bodies.*4? In The Body Keeps The Score, Bessel Van Der Kolk, M.D. uses recent scientific 
advances to show how trauma reshapes both the body and brain, compromising self-control. Kolk, 
like Armstrong, believes that the imagination allows for the creation of new possibilities. It fires 
creativity, relieves boredom, alleviates pain, enhances pleasure, and enriches our most intimate 
relationships. 

If AAMA with PTSD is to survive, Walsh believes that dream-work, which engages the 
adolescent with their innermost imagery, can decrease PTSD nightmares. It allows them to come 
to terms with the past and live more fully in the present and imagine a new future. An exercise 
project that corresponds with this theory is the ‘Draw your future” assignment used in the project 
associated with this dissertation, inspired by Pattie Dobrowolski. Walsh points out the importance 
of youth workers setting aside negative stereotypes of AAMA that may arise and imagine the 
healing of adolescents suffering from toxic stress. It is the surrounding social community’s job to 
believe in the possibility of healing the wounded imaginations of adolescents even when they 
cannot see it for themselves.7*3 They are equipped with the imaginative capacity to rewrite their 
nightmares into healing dreams. We use metaphors, imagery, and symbols to make sense of our 
experience through embodied imagination.*4 Jesus’ teaching style includes metaphors, imagery, 


and symbols like the prophets in prophetic imagination we are about to examine. 


242 Mary Caswell Walsh, Jmagination and Adolescent Trauma (Lanham, Maryland: Lexington, 2020). 
43 Adolescents and Imagination. 22 


244 Adolescents and Imagination. 53 location 1147 Kindle. 
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Where Does Imagination Show Up in the Bible? 


We'll begin with faith because it is the bedrock of the Bible. A look at faith and its 
occurrences in the Bible leads a person to believe that faith wouldn’t be possible without 
imagination. What is faith but imagination??*° Mulukom surmises that imagination and religion 
are empirical and in the here and now. In all translations requiring faith, the desire to see things 
differently than what is before the eyes needs the tool of faith for the new reality to come into 
vision. (Hebrew 11:1) reads, “Now faith is the assurance of things hoped for, the conviction of 


things not seen.” 


The commentary in the Fully Revised Fourth edition of The New Oxford Annotated Bible 
describes ‘assurance,’ a Greek word to mean ‘reality’ and the word ‘conviction’ to mean 
‘evidence.’ With that understanding, the statement can be read as, “Now faith is the reality of 
things hoped for, the evidence of things not seen.” Synonyms for assurance, according to the 
thesaurus, are full confidence; freedom from doubt; certainty: and freedom from timidity; self- 
confidence; and belief in one’s abilities. So it is invisible faith that brings all things into existence. 


Faith, imagination, and thoughts. Are invisible until evidence appears in form as in the Creation 


story. 


We will compare (Hebrew 11:1) in six other translations to make it more straightforward that 


faith is imagination at work. 


245 Valarie van Mulukom, “The Cognitive Science of Imagination and Religion. Journal for the Cognitive Science of 
Religion, 5(1), 5-20. DOI: https://doi.org/10.1558/jcsr.39503. 
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a) 


b) 


c) 


d) 


e) 


Jabez 


Aramaic Bible in Plain English reads, “Now faith is the conviction concerning those 
things that are in hope as if it were these things in action and the revelation of those things 


that are unseen.” 


Ferrar Fenton Translations reads, “Faith is the standing ground of the hopeful, the 


conviction of unseen facts; and our fathers proved it.” 


Contemporary English version, “Faith makes us sure of what we hope for and gives us 


proof of what we cannot see.” 


Amplified Bible, “Now faith is the assurance title deed, confirmation of things not seen 
the conviction of their reality — faith comprehends as fact what cannot be experienced by 


the physical senses.” 


English Revised Version, “Now faith is the assurance of things hope for, the proving of 


things not seen.” 


God’s Word reads, “Faith assures us of things we expect and convinces us of the 


existence of things we cannot see.” 


Evidence of Faith as Imagination in the Bible 


Jabez would be considered an ordinary guy in the Bible. He did not have the stature of 


Abraham, Moses, Jacob, Ezekiel, or Jesus. A brief description of his character appeared between 


a long list of genealogies. It begins in (1st chronicles 4:9-10) “Jabez was honored more than his 


brothers; and his mother named him Jabez, saying; ‘Because I bore him in pain.’ Jabez called on 


the God of Israel, saying, “Oh, that you would bless me and enlarge my border, and that your 
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hand might be with me, and that you would keep me from hurt and harm!” Jabez’s mother did not 
name him with an honorable name when it was customary and understood that children lived into 
the representation of their names. She said that she bore him in pain, so maybe his name resulted 
from the pain and emotions experienced during childbirth. Either way, his name was equivalent 
to being called a problem child or a wild child — one that would amount to no good. Jabez cries 
out to the Lord, “Oh, that you would bless me and enlarge my borders, and that your hand might 
be with me.” He was not going to give more credence to the inevitable outcome because of his 
name but chose to call on a higher authority to bless him and enlarge his territory.74° Now, he may 
have been talking about physical land, but we know nothing of his riches. Another possible theory 
is that he wanted to see beyond his imagination to think differently and not live into a future of 
despair. The only way to live to higher standards is to expand the consciousness and entertain new 
thoughts. It would require protection from the prevailing thoughts of his environment and the 
expectation of all those around him who believed in the power and inevitability of living up to 
one’s name. And just in case it would take time to grow and expand in consciousness, he asked 
for protection from hurt and harm. Jabez was honored more than his brothers because of his 
increased borders; thus, his circumstances were broadening, and he lived to be an honorable man 
because the last verse says, “And God heard his prayer” (1Chronicles 4:10). Jabez had faith in 
things unseen and even unheard of to people during that time. He prayed to God because he knew 
that God answered prayers. He expected deliverance, and he knew that it could become a reality, 


and it did. 


246 Tain Duguid, The Real Prayer of Jabez. Westminster Theological Seminary, (January 2018). Duguid does not talk 
of the imagination being changed of Jabez, rather he talks about God answering the prayer to enlarge his territory. He 
agrees that he was named for pain. Jabez prayed and God heard his prayer and made him honorable. 
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AAMA can draw from Jabez’s story that although there are stereotypes aimed at their 
ethnic group as violent, lazy, unintelligent, violent and a ruffian - prayer is the answer to having a 
change of mind when believing that other opinions of you are true. It would be beneficial if these 
stereotypes were uprooted from the consciousness on a national level, but a change in belief of 
these false identities must first take place in the mind of AAMA to raise their self-esteem. 

Of course, faith shows up throughout the Bible in every bible character (whether it be faith 
in good or evil), however, now we will change directions and focus on prophetic imagination. 

Prophetic Imagination 

Prophetic imagination**’embraces society based-on facts and imagines its enrichment for all 
concerned. Prophetic imagination challenges the status quo of political and religious life. It propels 
leaders to see (imagine) new conditions in the world and translate and persuade others to imagine them 
also. At the beginning of Judaic history, Samuel assigned Prophets to the King just in case they were not 
dealing righteously. Prophetic imagination challenges the authoritative figures of their time head-on by 
offering alternative ways of ruling to what they imagine is the will of God. The messengers of prophetic 
imagination are recorded in the Bible, and some are not. Those who envision a brighter future are 
concerned with the masses and are heard differently based on who is on the receiving end of the news. 
Their delivery methods can be through oration, poetry, literature, singing, or whatever style of expression 


(talent) emanates from them. 


“Crisis of this magnitude allows for religious heterodoxy. This great nervousness was part of the 
crisis. It is precisely such a crisis that leads the many to the border of hysteria or too nervous anomalies 
of one kind or another, and that leads the few to the most extraordinary social, intellectual, and moral 
achievements. There should be nothing mystical about the trite observation that every crisis produces its 
great men [and women]. The fact is that under ordinary conditions of existence when we are quite sane 
and safe, we are using but a small fraction of our potential intellectual and emotional powers. It is 
precisely such social strain produced by a crisis that increases not our potential capacity, but the 
percentage of capacity at which we are increasing numerically the broad base of the intellectually and 


247 The Center for Prophetic Imagination. https://youtu.be/eJXEMLBS gio. 
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emotionally active members of society quickens as well the activities of individual and further heightens 
the individual lives through their manifold interactions. *** 


The above quotation says that prophets are born out of intense trauma questioning religion or 
God’s salvation and the free will of individuals. Before it was written in the constitution that all men are 
created equal, God said, “Let us make humankind in our image, according to our likeness upon the earth 
(Genesis 1:26).” God blessed them, and God said to them, Be fruitful and multiply, and fill the earth and 
subdue it (Genesis 1:28). When this God-given right to freedom is pushed to its limit and denied to all, 
resistance is met. “Greater achievement in both quantity and quality is almost inevitable. All dimensions 
are enlarged. Creative ability is enlarged; destructive folly is enlarged; all human activities, all elements 
of friction are increased for good and evil; and the scale must be larger for the outstanding personalities 
who are to marshal the enlarged forces of life.”*”” It is when the political and religious climate clash that 
religious heterodoxy prevails. That is, when the ruling class becomes a dictatorship over humankind's 
free will it creates stress, feelings, and emotions that vibrate at such a level that change becomes 
inevitable. It is because the pendulum has swung too far in either direction (political dictatorship, 
religious dictatorship vs. loss of free will) that an outburst of genius in achievements emerges. 

You have individuals standing up for freedom despite all odds. It’s as though the earth cries out 
for balance, and one of God’s servants stands up and says, ‘send me Lord’ as Isaiah said when he saw a 
vision and answered the call. (Isaiah 6:8) says, “Then I heard the voice of the Lord, saying, Whom shall I 
send, and who will go for us? Then said I, Here am I; send me!” A list of individuals falls into this 
category of a prophetic calling, such as Moses, Isaiah, Ezekiel, Jeremiah, Howard Thurman, Martin 
Luther King, Malcolm x, Harriet Tubman, and Beyonce. These figures and more are examples that can 


raise the self-esteem of AAMA as they maneuver through a similar time of turmoil until justice prevails. 


248 Vladimir G. Simkhovitch, Toward The Understanding of Jesus (New York, The Macmillan Company,1924). 


249 Vladimir. Jesus. 
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Moses 


Moses is the story of an Israelite born into slavery who answers the call to lead the Israelites 
out of their slavery in Egypt. Moses' story begins in the Book of Exodus, which finds the Israelites 
under an evil pharaoh after they settled in Egypt to escape famine during Joseph's story in the Book 
of Genesis. He realized how the Egyptians treated his fellow Israelites terribly as he grew older. 
Moses did not know that he was an Israelite but was moved by compassion and social justice when 
he saw an Egyptian whipping one of the Israelites. History has it that he killed the Egyptian, hid 
his body, and fled. Moses left the royal palace and stayed with his father-in-law for several years 
until he heard the calling to return to Pharaoh on his new mission of freeing the Israelites from 
slavery. His message to Pharaoh was, “Thus saith the Lord God, Let my people go!” (Exodus 
5:1). He was directed to go to Pharaoh seven times, and each time Pharaoh did not heed Moses’ 
request. Eventually, Pharaoh took heed, and Moses led the Israelites into the wilderness on their 
way to the ‘Promised Land.’ He also followed the calling to deliver the law to Israel while in the 
wilderness. Self-esteem was low until Moses acted on his vision with the help of his brother 
Aaron. AAMA can rest assured that God will always send someone to raise the people from 


bondage. 


Isaiah 


Israel had changed significantly. It had become more cosmopolitan and beneficial to the 
urban upper classes. Heavy taxes were imposed, the land was taken from the poor, and they were 
highly mistreated. Idolatry and wickedness became the norm of the land. Thus, wealth, social 
injustices, immorality, and growing pagan worship characterized Israel’s communities. Assyria 


was harsh, and the poor had to pay the price. Albeit Isaiah’s envisioned peace and tolerance 
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forthcoming. He envisioned the restoration of the physical kingdom. AAMA are not looking for 
anew physical kingdom, but they can benefit from the spiritual kingdom Jesus envisioned as peace 


finds its way in their era. 


Ezekiel 


Ezekiel’s message communicates to the Israelites how and why God's presence left the 
temple. These prophecies were realized in the destruction of the temple and the burning of 
Jerusalem. The exiles were in a severe identity crisis as modern-day AAMA are today. The 
Israelites’ belief system was shattered as their physical temple burned down in front of them. They 
needed to know what to do and how to proceed without their physical sanctuary. The vision of 
the valley of the dry bones’ is relevant then and is relevant today. God transported Ezekiel in a 
dream-like vision—to a valley full of dry bones and directed him to speak to the bones. (Ezekiel 
37:1-14) The hand of the Lord came upon me, and he brought me out by the spirit of the Lord and 
set me down in the middle of a valley; it was full of bone. He led me all around them; there was 
every man lying in the valley, and they were very dry. He said to me, “Mortal, can these bones 
live?” I answered, “O Lord God, you know.” Ezekiel was told to resurrect them. He was 
instructed to prophesy, and as a result, the bones were restored to life, just as in the creation of 
man when God breathed life into Adam. Ezekiel obeyed, the bones came together, flesh 
developed, skin covered the flesh, and breath entered the bodies, and they stood up in a vast army. 
This vision symbolized the whole house of Israel that was then in captivity. It parallels with 
AAMA as they live as though in captivity as facts show the disparity in many corrupt systems in 
America against people of color. The spirits of African American people have remained broken 
for over 400 years. The cry goes out in 2022, Can these bones live? And like then, the answer is 


yes. The vision of Ezekiel can be used to encourage AAMA that God will always breathe new life 
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in them so that they can survive during any time. God’s spirit can restore the spirits of the broken 
heart because the broken heart belongs to him. Psalm 34:18 reads, “The Lord is near to the 


brokenhearted and saves the crushed in spirit.” 
African (American) Imagination 


How can African Americans' imagination be used to guide the imaginations of AAMA and 
influence them to foster a positive effect on their self-esteem and release negative stigmas that 


society has imposed upon them? 


Evidence of Faith and African American imagination in 20" Century 

Anthony Ray Hinton 

Anthony Ray Hinton is an American activist, writer, and author.2°° He was accused of the 
murders of two fast-food restaurant managers in 1985 in Alabama. Hinton was sentenced to death 
and held in the state's prison for 28 years on death row and was finally released in 2015. Although 
he has claimed his innocence for all 28 years, it wasn’t until 2015 that the Supreme 
Court unanimously overturned his conviction, after which the state dropped all charges against 
him. The court could not affirm the forensic evidence of a gun, which was the only evidence in 
the first trial. Anthony Ray Hinton used his power of imagination to set himself free while in 
prison. When he first entered death row, he stopped speaking for three years. Finally, he decided 
to use his imagination to fill his mind with positive, entertaining thoughts of being married to 
famous women outside, which saved him from killing himself. He also imagined himself being 


brought to justice, and it happened. He is a perfect example of the fortitude and resilience found 


250 Anthony Ray Hinton with Lara Love Harding, The Sun Does Shine (New York: Martin’s Press, 2018). 
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in Luke 18:1-8 with the unjust judge to show AAMA how to persist and to entertain their minds 


with positive thoughts even if things don’t go in their favor for a while. 
Howard Thurman 


Howard Thurman studied when religious expression was another form of oppression. Prejudice 
still existed, and the earned credentials of theological scholarship were given the same lack of respect as 
any other system in society. Thurman was more of a backseat driver and expressed himself through 
books. Martin Luther King learned from Howard Thurman. Although social justice was of prime 
importance, Thurman was concerned with the inward journey of African American people. When it 
became clear to the Church that it was time for him to take a leading role in the struggle for self- 
liberation, he repositioned himself to become a voice for the masses. He surmised that the same Jesus, 
which was the backbone of Christianity, became the tool of regeneration to fight for Blacks who were 


marginalized and felt disinherited in America. 


Martin Luther King, 


The Reverend Martin Luther King Jr. was known for his non-violent position in defense of 
brutality and the evil of the white man against defenseless blacks. With a campaign like Moses of 
“Let My People Go,’ Martin Luther King had a similar vision to free Black people with his ‘I Have 
a Dream’ vision. The Crisis of Martin Luther King’s time led him to stand larger than humanly 
possible to become blind to the negative consequences on his life that might occur as he spoke to 
masses of people. Again, Vladimir is referenced here because Martin Luther King is one of those 
‘outstanding personalities- “The scale must be larger for the outstanding personalities who are to 
marshal the enlarged forces of life.” On August 28, 1963, to demand civil and economic rights 
and end racism in the United States, Martin Luther King addressed thousands of people at the 


Lincoln Memorial, in Washington, D.C. Martin, like anyone who allows God to speak through 


142 


them, did not know what he was going to bring forth according to Clarence Benjamin Jones”*! as 
he was prompted by Mahalia Jackson to tell his vision. King reflected upon the socio and 
economic deprivement of his time and cautioned America that they had not kept the promise of 
the Emancipation Proclamation. Martin spoke as poetically as any gifted teacher at any time. King 
spoke of the urgency of bringing justice because everyone is God’s child. It took courage for 


Moses to stand in opposition to authority much as the prophets of old. 
Malcolm X 


Malcolm X had a different message. His vision and imagination came out of the crisis of the time 
also. He was a different type of political activist and minister of the Nation of Islam. Malcolm X was a 
major figure in the American civil rights movement during the 1960s. Malcolm did not promote peaceful 
resistance. He advocated for Black rights against racist institutions in the U.S. He was charismatic, but 
his vision was of separation from other races, by any means necessary so that the Blacks could thrive. 
Nevertheless, his speeches and writings remain widely studied and celebrated by supporters of the civil 
rights movement. He was painted as a troublemaker and not as accepted as Martin during his time. He 
called on African Americans to be proud of their heritage and to set up strong communities without the 
help of white Americans. He promoted the establishment of a separate state for African Americans to 
rely on themselves and to solve their problems. Violence was not the only answer, but violence was 


justified in self-defense. 


51 Clarence Benjamin Jones, Martin Luther King Jr., and the Global Freedom Struggle. Archived from the original 
on June 6, 2009. Retrieved February 28, 2011. 
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Frederick Douglas 


Frederick Douglas confronted the political issues of his time as he addressed the public on 
his 4" of July speech in Rochester in 1862.7>? His contribution to prophetic imagination cannot go 
unnoticed because of the courage and calling on his life to be a voice when he could have easily 
hidden amongst the freed slaves. Instead, he felt compelled to speak on behalf of the Negros to 
demand that his people be set free as he conferenced with Abraham Lincoln on behalf of Negro’s 
freedom. He first believed and envisioned assimilation of the races believing that Negroes should 


‘stay in their occupational place’ so as not to arouse those who believed that they were privileged. 
Harriet Tubman, 


Harriet Tubman was an American abolitionist and political activist. Harriet Tubman 
visualized freedom while in the strong arm of enslavement. Over 11 years, Harriet personally 
rescued around 70 slaves and provided another 60 with means to escape through her role as a 
‘conductor’ on the Underground Railroad.” Her religious devotion guided her, and she often 


attributed visions from seizures as divine premonitions. 


Harriet also began transporting slaves out of the United States completely and sending 
them to Canada, where fugitive slave laws, which had made life more dangerous in the North, 


could not reach them. 


252 Dick Gregory, No More Lies — The Myth and Reality of American History, (New York: MacMillan, 1968).174-5. 


53 Sara Hopkins Bradford, Harriet The Moses of Her People — A Biography of Harriet Tubman, (CreateSpace 
Independent Publishing Platform: 2014). 
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Beyonce — Black Is King 


Black Is King, created by Beyonce, musically tells the fictional story of a young African 
prince exiled from his kingdom after his father's death which parallels to the Lion King. As he 
grows into a man, he undergoes a journey of self-identity, using the guidance of his ancestors, 
childhood love, and his subconscious to reclaim his throne. Beyonce’s vision so closely matches 
the story of Moses when he was a baby and placed in the Nile river for safety. Beyonce 
demonstrates allegorically the African diaspora's journey of discovering, reclaiming, and 
celebrating their culture and heritage. She uses her platform of spoken-word poetry to focus on 
positive black identity. She attributes pride to AAMA, their ancestors, and their race. Once 
understood, AAMA can stand proud that they have a rich heritage and are protected by their 


ancestors. Beyonce’s creative imagination was displayed through her ‘talent’. 


James Cone 


To pretend that AAMA are not oppressed would do an injustice to them. Disparities are 
in plain sight. James Cone notices the omission of Black theological scholars from the white 
mainstream and sheds light on this blatant lack of respect. 7°4 He calls out the racism associated 
with this behavior as another form of oppression. He cautions that it is in opposition to the 
teachings of Jesus, who too was a member of an oppressed group. One could only understand 
the bible through their experiences, and if the experiences are differentiated, the hermeneutical 


views will remain different. 


254 James H. Cone, God of the Oppressed, (New York: Seabury Press, Inc. 1975). 
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Whenever you have a cohort of people who intentionally manipulate the thinking of a 
group of people, the oppressed, through the reasoning of the heart, will inevitably rebel and refuse 
to accept the deception. The recourse is to imagine a different story or a different meaning. Cone 
places African American imagination to biblical imagination at the beginning of their inception 
into this land. Cone recognized freedom as belonging to anyone as God’s gift and emphasized and 
promoted it so that it could become embedded in the Black consciousness, just as the opposite 
view of inferiority and oppression had stamped its impression on African Americans. AAMA can 
have increase self-esteem by understanding that God has not forgotten their struggle because Jesus 


too struggled to gain freedom through the Kingdom of heaven. 
Hip Hop Artist on Political issues 


Hip-Hop at its finest raises the self-esteem of its listeners because it gives them expression. 
If they appear to be full of rage, that is because they are upset at the effects of living while Black 
in America. Being Black in America is a crisis: “Jt is precisely such a crisis that leads the many 
to the border of hysteria or too nervous anomalies of one kind or another, and that leads the few 
to the most extraordinary social, intellectual, and moral achievements. Those that address the 


295” Tf the reader can get by some of 


political issues of their time are speaking against injustice. 
the infixes of hip-hop, the message can be heard. Daniel White Hodge?>* says that words are just 
text, and meaning is derived by the ‘meaning-making machines’ who listen to the words. What 
makes hip-hop theological is the creator’s quest to find God amid real-life as they feel and 
experience it, which is the same in any generation. The AAMA has permission to question God 


55 Daniel White Hodge, The Soul of Hip Hop — Rims, Timbs And A Cultural Theology, ( Downers Grove, II: 
InterVarsity Press, 2010.) 


256 Thid. 
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through Hip-Hop as in any generation. They are questioning the hegemony systems of America 
and calling them out of their injustices. As hard as it is to believe, Hip-Hop, which allows AAMA 
to express their feelings, saves them from exploding and hiding their voices which are meant to be 
expressed. Those that create Hip-Hop or use the style of prose and poetry are the same as the 
prophets of old. The prophets spoke to the political, social, injustice of their time. Hip-hop artists 
address the social injustices, and economic and educational disparity felt in the United States in 
their time. It was and is the cultural movement of the youth of modern culture. Hip Hop originates 
from the heart of the inner-city community. Hip hop artists usually speak to the experiences of the 
oppressed because they are oppressed and offer their stories through music as a sort of protest. 
Hip-Hop is just as theological as any means that demand answers from God. There is no separation 
in expression except the judgment placed upon it by others. AAMA has every right to express 
themselves and question the love of God in their lives. God belongs to everyone, and they can 


only express themselves if the breath of God breathes through and is expressed through them. 
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CHAPTER 4 


NARRATIVE OF PROJECT IMPLEMENTATION AND EXPERIENCE 


Public Awareness Presentation 


Beginning February 1, 2021, advertisements were sent out through Facebook, Tik Tok, and 
Instagram pages to families of congregants, friends, family, and community members of AAMA 
between twelve and fifteen. In addition, they were invited to attend a public awareness zoom 


presentation. 


They were presented with the opportunity for their teen to participate in seven virtual 
mentoring sessions that would offer solutions to what science now classifies as adversities in 
adolescents' lives. In addition, my credentials were shared with the parents, which were: A Masters 
in Youth Ministry from New York Theological Seminary, permanent Certification as a New York 
City Public School teacher, and Certification as a Health Coach. The focus would be the well- 
being of their teens, and the program's title is 'T Can Breathe,’ as opposed to the J Can’t Breathe 


slogan that became popular in response to the killing of an African American male, George Floyd. 


In this project, we focused on the Talents of the adolescents and their 'good' imaginations 
to guide them to the realization that they live in God's shoes (image) and are great individuals. 
Parents were required to attend the first and last zoom sessions. An opportunity was given for 


parents to invite an extra guess and their teen if they met the age criteria. 


In Attendance at the Public Awareness meeting were two site team members, Solomon 
Thomas, and Amare Whitley (one of the adolescents in the program), and four other adolescents 


and five parents. 
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PowerPoint — Public Awareness Presentation 


Slide 1 


Five parents and their teens watched the Zoom PowerPoint Public Awareness presentation. 
The PowerPoint began with a picture of an adolescent 14 years of age with the project’s title: '7 
Can Breathe! Youth Living in the shoes of God, exercising their talents, and Bringing Their 
Consciousness to a New Level. The previous statement was explained to the parents and their 
teens the following way: “Our culture is suffering through a world pandemic, and the emotional 
states of our teens are adversely affected, and many of us, as parents, are concerned. Nevertheless, 
despite what we are witnessing with our senses, we must remain aware of our projections. The 
unfortunate circumstance of George Floyd and others is alarming, but our teens must be mindful 


of their words as they shout, 'I Can't Breathe.'” 


The importance of words was explained in this way: words create life, and words have 
power. John 1:1 says, “Jn the beginning was the word, and the word was with God, and the Word 
was God.” Other quotes mentioned were: “Our words impact others, but they also impact us." By 
Michael Hyatt. Proverb 18:4 "The words of the mouth are deep waters; the fountain of wisdom is 
a gushing stream" and Proverb 12:18 "Rash word is like sword thrust, but the tongue of the wise 
brings healing." In Matthew 4:4, it is written, "One does not live by bread alone, but by every 
word that comes from the mouth of God.” Acts 7:22 warns us that words are not empty when it 
states that “Moses was instructed in all the wisdom of the Egyptians and was powerful in his words 
and deed.” Proverb 18:21 scripture commands us not to use words lightly but to make sure that 


they reflect the Holy Spirit who dwells in us. “Death and life are in the power of the tongue, and 
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those who love it will eat its fruits.” The wisdom of the scripture teaches us to watch what we say 


as we communicate to others and use our words as an instrument of grace. 


Spiderman,?>’ the animated Marvel movie from the Spider-Verse that was released in 2018, 
was used as a reference. I reminded them that Miles Morales, a spiderman who is relatable to 
teens with real motivations, shows the power of negative thinking when he believed that he did 
not have the powers within himself to be Spider-Man; as a result, he spoke despairingly. However, 
when Miles changed his thoughts and words, he started behaving like a superhero. In this project, 
teens will realize the importance of family, compassion and watching what they think and say. In 
addition, they will review friendship, courage, mentoring, perseverance, teamwork, and the 


importance of responsibility messages. 
Public Awareness - Slide 2 


Next, I explained why I believed the project was needed. I shared details of my family of 
four young men and four young ladies and my worries about them growing up in the streets of 
Brownsville. They shared their stories and told me of their good and bad days as they came home 
at night. I shared my family dynamics with them consisting of 4 sons, a host of nephews, two 
brothers, and a husband who struggled in the street and drug life surrounding them all. I shared 
that I worked in the Public School system for 23 years, which enabled me to remain sensitive to 
adverse conditions that some of the children experienced, as evident by the behavior in the 


classroom. 


257 Spider-Man: Into the Spider-Verse, Directed by Bob Persichetti, Peter Ramsey & Rodney Rothman. Sony Pictures 
December 14, 2018. 
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The program, Can Breathe' was created for adolescents so they could continue to develop 
friendship, courage, perseverance, teamwork, responsibility and recognize that the Power of God 
lives within them as stated in Luke 17:21, "nor will they say, “Look, here it is!’ or “There it is!” 
For the kingdom of God is among you.” This program was created in response to a yearning to 
contribute and help AAMA in a world that showed contempt to these youth searching for 


acceptance. 
Public Awareness - Slide 3 


The next Slide showed parents and the teens a clip from Dr. Nadine Burke Harris’ 16 
minutes TED Talk?°*, explaining what constitutes childhood trauma and how it affects health 


across a lifetime. In summary, this is what it explained: 


The immune systems, brain development, and hormonal system cause an overdose in 
cortisol secretion into a child's system. High doses equal life-threatening diseases and a 20-year 
difference in life expectancy compared to someone who was not exposed to trauma as a child. In 


addition, a list of traumas was shown that could affect children well into their adult life. 


Dr. Nadine Burke explained the referrals that came to her office, assuming all children had 
ADHD, a term that was explained to them in the PowerPoint. However, Burke realized that there 
was more to the problems than just a simple diagnosis of ADHD. At this point, she briefly explains 


the ACEs study from the Center for Disease Control (CDC). 


258Dr, Nadine Burke Harris, “How Childhood Trauma Affects Health Over a Lifetime, “ https://youth.be/95ov1J3dsNk. 
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Public Awareness - Slide 4 


Slide 4 showed a life-changing story from 60 minutes, where Oprah Winfrey comments on 
childhood trauma. A clip with Oprah Winfrey was explaining her sudden awareness of ACEs. 
Although Oprah herself suffered traumas during her childhood, having a resilient parent and a 
strong will aided her in overcoming what many, unfortunately, could not. Her most important 
takeaway was not blaming children for all the behaviors she once saw as reckless. Instead, she 
now asks, "what happened to you" not "what is wrong with you? when encountering children with 


problem behavior.” 
Public Awareness - Slide 5 


Parents and teens were shown an animated ACEs video made by Blackburn with Darwen 
Borough Council, created by the Public Health Network, and viewed over 433,685 times.”? It 
showed the traumatic events of one child growing up and how adverse conditions affected his life. 
He suffered maltreatment while living in a household with domestic violence, substance misuse, 
and family members with mental illness. It tells of how a child is afraid of his parent's drinking 
and fighting and their neglect of his feelings and his basic needs. Like any child, he desired to be 
read to and cuddled as he retired to bed but felt scared every day because being shouted at 
negatively affected his nerves. The child describes how he would make bad decisions as he grew 
up in school and the community. The child could not relax, and stress due to the trauma affected 
his entire body. As he grew into adolescents, he began exhibiting the same patterns he saw as a 


child. Fortunately, he sought help which altered his path as he became an adult, which shows that 


259 «4 dvyerse Childhood Experiences (ACEs)”, https://youtu.be/XHgLY19KZ-A. 
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intercepting forces can enter an adolescent’s life and improve the trajectory of their life. His adult 


behavior was an example of how resilient forces can alter predicted outcomes.” 
Public Awareness — Slide 6 


The ACEs survey was mailed to the homes of the five children who participated in the 
project. The students had to take the survey, What is your Ace score? Added to the original ACE 
survey questions was the question; how they felt about police presence in their neighborhood. Out 
of a possible score of 10, here are the results. Adolescent A) 3, B) 6, C) 6, D) 5, E)5, Parent of D 
scored 3, Parent of E scored 6. The scores showed that ACEs are common even among a small 


percentage of adolescents.”°! 


Public Awareness — Slide 7 


Parents were informed of what was needed for their child's participation in the program. 
The following was expected: a) Trust that their adolescent is in good hands, b) permission slips 
signed for their child to participate in the seven sessions program, c) ACES survey from both child 
and parent. The ACEs survey was expected from the parents for their benefit to see if they had 
adverse experiences. Two parents submitted ACEs scores as indicated above. Attendance of the 


parent at the final meeting was required to show support of their child's participation. 


260 “4dverse Childhood Experiences, (ACEs)”, https://www.youtube.com/watch?v=XHgLY19KZ-A. 


61 Center for Disease Control and Prevention, Adverse Childhood Experiences (ACEs), cdc. gov. 
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Session 1, 
Slide 1 


At the beginning of the session, the song 'Rise Up' from the 2015 Musical Play Hamilton 
in New York by Lin-Manuel played in the background.?” An icebreaker followed all 
introductions. The site team created the first icebreaker. "You are having a teen party, and you 
want everyone to bring something with them, but only those who bring the 'right' thing can come 
in the door. What would that be? The second icebreaker was called, "Never have I ever." After 
that, there were three icebreakers so that the teens could feel comfortable with one another. 'Two 


truths and a lie' was one of the icebreakers which created much excitement. 
Module 1, Slide 2 


Teens were shown a graphic picture found on Facebook that they had to reflect upon for 3 
minutes. Then, when asked, “What do you see?” and “What does this picture make you think 


about?” the adolescent’s responses are found below the diagram on the next page. 


*62 "fy Shot" is the third song from Act 1 of the musical Hamilton, based on the life of Alexander 
Hamilton, which premiered on Broadway in 2015. Lin-Manuel Miranda wrote both the music and lyrics 
to the song. 


154 


Exhibit A (unknown illustrator) 


Adolescent A: “J see racism and violence, gang flags, diploma, a rich person with a chain, 
the Holy Bible - maybe someone is into the church. But, I also see the brain or heart, 


which stands for health.” 


Adolescent B: “How should I put this: I see things that happen in life daily like police 


brutality, drinking, and smoking.” 


Adolescent C: “7 see Influences, not all good options, but distractions. Outside is 
dangerous, and these things are out there. I can avoid a lot of these things. The boy is 


looking up, but we can’t avoid these things because they are thrown in our face. I see the 
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internet. I also see distractions. The bad stuff flashes like it is better or the best choice to 


J 


make. Everything is being thrown in his face. I see a lot of Clutter.’ 


Adolescent D: “7 see too much influence. Some are good, and some are bad, but mostly 


I 


bad. The Bible and diploma are good influences.’ 


Adolescent E: “Jt all makes sense what everyone else is saying. These things are clouding 
his mind - basketball and girls are keeping him from a better goal in life. There are more 


J 


bad things than good things.’ 


Adolescent D: “The image shows everything that could cloud the mind from a better goal. 


J 


I see, Police brutality and relationships because of the bra.’ 


Parent A: “J remember all these things when I was a teenager. When I started taking the 
train, I was faced with all these things. I knew many of these to avoid because I knew I 


would get a ‘killing’ if I participated in some of those things. It was hard!” 


My response: “Our goal is to rise above these influences. Things are going to get in your way 


and try to influence you and distract you from your goal; however, we will look at different ways 


to rise above these distractions so that the greatness in you can come forward.” 


Module 1, Slide 3 


The following Slide measured how the teens felt in general - not just today, but in response 


to looking and analyzing the previous picture found above. Here are the scores they entered. 


Beginning with the first figure on the top left, going across and then down to the left again, the 


emotions are read in this order; 1)saddest, 2) slightly better, 3)on the way to feeling better, 4)below 
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left- feeling okay, 5) feeling better than okay, and 6) very happy. Their responses are listed below. 


The same diagram will be shown to them at the end of the program to share their feelings again. 


Adolescent a)3, b)6, c)5, d)4, e)3 


o° 8 © 
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Exhibit B 


Module 1 Slide 4 


Expectations of what would be presented in the program were mailed to parents. The 
expectations required adolescents to attend all Wednesday sessions, which began at 8:00 p.m. 
sharp. The following sessions were February 17", 24" , March 03, 17" and 24", April 7 and 14". 
A promise of a special bonus for all parents whose teens attended all seven sessions was used as 


an incentive. Additionally, a bonus was promised to all the teens who attended all seven sessions. 
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Module 1 Slide 5 


Another slide by Oprah Winfrey was shown about Adverse Childhood Experiences.”* Her 
conclusion was impactful because it let the teens know that adults have been asking the wrong 
questions all along. When we look at our adolescents’ behavior so many times, we ask, 'What is 
wrong with you!" She emphatically changed the questioning to a statement, "Jt is not your fault! 


What happened to you?” 
Module 1 Slide 6 


Teens were assigned to look up African American authors for the next session to see how 
they flourished despite their problems. They were to search for people from the past because the 
conditions seemed worse than for African Americans in 2021. They were to search google and 
look for African American authors from the past and to come prepared to discuss two of the authors 


in the next class. 


263 The “life—changing” story Oprah reports this week. https://youtu.be/dF20FaQzYULI. 
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Session 2, 


Slide 1 


Same as Module 1, Slide one with a different icebreaker. 


Module 2 Slide, 2 & 3 


I presented Langston Hughes' "Life For Me Ain't Been No Crystal Stair." 1 reported to the 
teens that the words of Langston Hughes played a large part in American history. I told them 
that I chose Langston Hughes because I could relate to his poem below. They were asked to 


analyze the poem after it was read. 
Life For Me Ain’t Been No Crystal Stair 
"Well, son, I'll tell you: 
Life for me ain't been no crystal stair. 
It's had tacks in it, 
And splinters, 
And boards torn up, 
And places with no carpet on the floor— 
Bare. 
But all the time 
I'se been a-climbin' on, 


And reachin' landin's, 
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And turnin' corners, 
And sometimes goin' in the dark 
Where there ain't been no light. 
So boy, don't you turn back. 

Don't you set down on the steps 
‘Cause, you finds it's kinder hard. 
Don't you fall now— 

For I'se still goin’, honey, 

I'se still climbin', 

And life for me ain't been no crystal stair." 


Poem by Langston Hughes? 


I shared with them that Langston Hughes’ life was a lot like how I lived in my childhood 
in the slums of Brownsville, Brooklyn. Life was hard, as I witnessed shootings and ran for my 
life on more than one occasion. The gang members were never after my friends and me. They 
would just shoot at their target, although many innocent teens had been shot instead. While 


enjoying music and dancing, someone would shout, "*un/" We would hear about the casualties 


264 T angston Hughes, “The Dream Keeper and other Poems,” (New York: Random House, Inc. 1932). 
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later. The ironic part about it was that we would be right back out there the following week 


dancing only for a repeated episode of ‘run for your life.' 


Contributions by teens — All Adolescents presented African American poets expressing 
their author’s feelings and reactions to their culture. I reminded them that they too could use 
writing and poetry to express how they felt. In addition, each adolescent reported on the person 


they researched. Below are the names of the writers that they research. 


e Adolescent A) Benjamin Banneker, James Baldwin, B)Maya Angelo and James Baldwin, 


C) Francis Harper and Claud McKay, D) Langston Hughes, and E)Richard Wright. 


Module 2, Slide 4 


In this class, we looked at the forgiveness of ourselves and others. We discussed, who is to 
blame for our problems? We discussed what forgiveness is by first soliciting explanations from 


the teens. 


Module 2, Slide 5 


Aim of the class: To discover the meaning of forgiveness. We began this lesson using 


forgiveness worksheets with the following questions. 


1. Is there anyone you are upset with? I want you to feel sorry for yourself as you tell the 


story. (what have they done to you?) 


2. Examples they could use to start were: ‘I am upset with you because’ or, ‘because 


> 


of you I feel : 


161 


We discuss victimhood and realized that if we held someone hostage in our thoughts, we will stop 
ourselves from moving on in life. We saw several videos*® listed below to visually see what 


‘holding on to problems’ and ‘not forgiving’ look like. 


3. Are you willing to accept your feeling and own it? Let us look at some examples of things 
we hold on to and blame others for so we can begin to take ownership. We allowed a 
discussion to ensue before asking, How do you feel after taking responsibility for how you 


are feeling? 


4. Can we admit that we are all human: Let’s repeat 3 times: I own my feelings, and no one 


is responsible for how I feel. 
Module 2, Slide 6 
5. Can you admit that you want the other person to change? 
6. Can you admit that there is something to change in you? 
7. If we turned your story into a movie, can you see that you playing the VICTIM? 
8. Can you forgive yourself? Can you begin to forgive the other person? 
Module 2, Slide 8 


‘Victim No More.’ Slides seven and eight were combined, titled: ‘Victim No More.’ 


265 » How To Teach Forgiveness To Youth/ Forgiveness Lessons For Kids:” https://youtu.be/zj7jHAtltqM. “The Angry 
Bee/A Story About Forgiveness” https://youtuve.com/watch?v=-aEUjIxOK-Y &feature-share. 
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Module 2, Slide 9 


An assignment was given at the end of class: "Think about three things you would 
accomplish or would like to come true in your life. Write them down and be prepared to discuss 


them next week in class. 


Session 3, 
Slide 1 

Same as Module 2, Slide One with a different icebreaker created by a site team member. 
Module 3, Slide 2 


Theme: Imagination. The Slide read "The man who has no imagination has no wings" 
by Muhammad Ali and "Live out of your imagination, not your history" by Stephen R. Covey. A 


discussion ensued. Adolescents analyzed what the statements meant. 
Module 3, Slide 3 


The following two quotes are shown. "Trust that little voice in your head that says, wouldn't 
it be interesting if..." and then do it." by Duane Michals and "To bring anything into your life, 


imagine that it is already there" by Richard Bach. Together we analyzed the statements. 


Module 3, Slide4& 5 & 6 
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Drawing Your Future, a program created by Patti Dombrowski-®° was explained to the 


teens. This day they were going to ‘sketch’ their dream into reality. It began with looking at their 


?6°Patti Dobrowolski, “Draw Your Future”, TED Talk (2015), https://youtu.be/4vl6wCiUZY c. 
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current state of being and then imagining the desired state. I used an example of myself when I 
was younger and wanted to write and become an author. Before believing I could become an 
author, I doubted myself and felt sad. I thought everyone else was an excellent writer (that was 
my current state). It wasn’t until I began taking writing classes that I believed that it was possible. 
I envisioned it, I believed it, and I acted. As a four-time author, I assured them that their dreams 
could come true if they visioned, believed, and got into action. See the work of several students 
in the class to see how their imaginations were set into play. Students were to complete their work 


and text it to my phone number. Samples of finished work are in Appendix D. 


I guided teens to my publishing company page that showed the books I created because of 
my dreams' accomplishment.°’ I showed them the drawing I drew over 20 years ago to show the 
effective use of the imagination. Additional quotes shown to the teens were: "Anything I can 
imagine I can make happen," and "If I want something, I go into the future in my brain, and I 
visualize exactly what I want,” by Dame Dash. Another quote on imagination shown to them was 


Phylicia Rashad’s - "The inner reality creates the outer form." 


Module 3, Slide 7 


Students were asked to begin preparing for our last class. They were to start to think about 
someone in their life and imagine that they have been given the power to heal them with words. 
Next week’s Assignment: They were to cut out twelve or more positive words (or traits) that they 


thought applied to them. 


67 Cynthia Marie Whitley, Createyourlifeministry.co https://Createyourlifepublishing.co. 
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Session 4, 
Slide 1 

Same as Module 3, Slide 1 with different icebreakers by a participating adolescent. 
Module 4, Slide 2 


Halfway Mark: Since we were at the midway point, we reviewed Module 1-3. First, we 
discussed feelings and how they affect us. Next, we discussed African American Authors who 
have prevailed while living under racism and discrimination, and finally, we discussed how using 


their imaginations to draw their futures can positively impact their lives. 
Module 4, Slide 3 & 4 


A slide was shown on imagination. Then, teens were asked to describe how they saw 


themselves. 
Module 4, Slide 5 


A video was shown that shows how lions express themselves in the animal kingdom.?° 
The video explained the mental traits of a lion: Students were asked to explain what they thought 


of the video. 


268 “1 ion Mentality (Powerful Motivation Speech)” https://youtu.be/m8i8sNAdXi4. 
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Module 4, Slide 6 


Students were shown a ‘Superhero, I Am Map' See Appendix C1-C3. It is a picture of a 
superhero surrounded by three shields. The figure represents the adolescents as mighty warriors 
surrounded by three shields. The adolescents put powerful words (powerful affirmative thoughts) 
that could ward off negative influences surrounding them and discrimination and hate words 
directed at them. It was explained that their thoughts were their armor against the negative 
influences in the world. Each teen presented their traits and even borrowed words from each other. 


Most teens were proud of their gaming ability and were excited to brag about their gifts. 


Module 4 Slide 7 


Assignment. Once again, students were asked to start preparing for their last class. They 
were told to start thinking about someone in their life and imagine that they have been given the 
power to heal them with words. Assignment for next week: Forgiveness revisited: What does 
it mean to forgive? Whom would they like to forgive? Forgiveness is repeated because some 
students began to bring up forgiveness during the class discussions. They were allowed to direct 
the class by discussing what mattered to them. They were reminded that unless they forgive others, 
they will continue to carry them around in their mind and that it was their responsibility to forgive 


and let it go. 


Session 5, 


Slide 1 


Same as Module 4, Slide one with a teen creating the icebreaker. 
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Module 5, Slide 2 & 3 


What does it mean to forgive? Whom would you like to forgive? What comes to your 


mind when you hear the word forgiveness?. 
Module 5, Slide 4, 5 and 6 


Students were shown a picture of an elephant sitting alone and they were asked to comment 
on what they saw. Next, students were asked to look at a 3-minute video on 'The Angry Bee' and 
explain what they saw.” Finally, students were shown an animated video on forgiveness—1 


minute in duration. 
Module 5, Slide 7 


A video showed a gentleman whose father deceased before he forgave his father for past 


events. The video showed the impact of unforgiveness, which is the burden of regret.” 


Module 5, Slide 8 


A diagram was shown to students that showed the burden of carrying the load of not 
forgiving people. It showed that the person who refuses to forgive carries the load of unforgiveness 


in their mind and how much better it could be if they forgave and let go of the anger. 


Module 5, Slide 9 


269 “The Angry Bee,” https://youtu.be/-aEUjIzOK-Y. 


70 Kenneth Goodrum, “The Freedom of Forgiveness” https://youtu.be/YrNqssOVHUU. 
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A picture was shown of people around the world on a globe. Teens were asked who should 


be forgiven out of the pictures, and most of the students felt that forgiveness was for everyone. 


Module 5, Slide 10 


The teens developed a formula for forgiveness together. The following was the result: 


1) Stop playing the victim, 


2) Forgive — you do not have to forget 


3) Let goof grudges 


4) Pray for guidance 


5) Be willing —trust- and restore your peace of mind. (an addition made by me) 


Module 5, Slide 11 


Checkup: Who has begun creating for the last class? Students were reminded of the final 
assignment. Students were asked to start preparing for our last class again. Start thinking about 


someone in your life and imagine that you have been given the power to heal them with words. 


1. Think of someone you would like to heal using powerful words — because your words can 


be soothing to someone, and this could help them heal] 


2. Use song, poetry, or even a letter and put it to music if you wish. Finally, write words of 


encouragement to this person for the last class. 
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Module 5, Slide 12 


You have a writing an assignment for next week. Write a reflection. Think about how 
your thinking has changed because of these lessons. Remember the lessons we covered: a) 
feelings, b) famous African American writers, c) Drawing your future, d) the Superhero in you, 


and 5) forgiveness. 


Consider submitting one of your favorite pictures to the program. As ‘J Can Breathe’ 
expands, I would like to show other AAMA some of the program's first participants in years to 


come. 


Finally, to consciously acknowledge the Youth, I pointed out that they were doing well; in 
fact, they were doing fine. While developing healthy self-esteem, the Youth must know when they 
are doing well. "You are doing great work!" was overly emphasized. You are Living in the shoes 
of God, exercising your talents, and bringing your consciousness to a new level. You are changing 


your mines and lives by the way you think. 


Session 6, 


Slide 1 


Same as Module 5, slide 1. An adolescent contributed an icebreaker. 


Module 6, Slide 2 


Reflection: How has your thinking changed because of our lessons? 
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Remember the lessons: Feelings, famous African American writers, Drawing your Future, the 


Superhero in you, and forgiveness. 
Module 6, Slide 3 


What have you learned from what was covered in the last sessions? What thoughts can 


you use now and carry into your adult life? 
Module 6, Slide 4 


Student C answered, “We are not victims, and we should take responsibility for our lives.” 
My response was, “we will answer questions and own up to how we may have contributed to any 


problems in our lives.” 
Module 6, Slide 5 


Michael Jackson's song played, "J am looking at the man in the mirror." 7"'The teens 
solicited answers to why I thought this was an appropriate song. Michael Jackson takes 


responsibility for what he is experiencing in his life. 
Module 6, Slide 6 


A slide that included all the former forgiveness slides was shown. Adolescents were asked 


to respond and tell what came to their minds as they remembered the slides. 
Module 6, Slide 7 


We reviewed the formula for forgiveness the teens developed for forgiveness. 


271 Michael Jackson, “Man in the Mirror” https://uptu.be/ZQESNP860CC. 
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Module 6, Slide 8 


Teens were asked the following questions: 


A) Who is playing the role of the victim when you do not forgive people in your life? 


B) What do you know about forgiveness, and what type of people deserve forgiveness? 


C) When you believe someone has harmed you, do you forget what has happened? 


D) What can happen to you if you do not learn to forgive in your lifetime? 


E) Do you think there will come a time when you can stop forgiving people and yourself? 


Module 6 Slide 9 and 10 


We reflected on the ‘Draw your future’ assignment, and the adolescents described their 


drawings. Again, see Appendix D1-D4 for this assignment. 


Module 6 Slide 11 


We reviewed the Superhero ‘I Am’ Affirmations and reviewed the video of the character 


traits of the Lion. 


Module 6 Slide 12 


Adolescents were directed to review their ‘I Am Superhero’ and choose three words on 
their 'I Am' Superhero that can help them fulfill their dreams and transfer to their 'Draw your 


Future’ artwork. 
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Teens were then directed to make an ‘I Am’ statement using those same words. For 


example: Begin your sentence with, “I AM ! Share your ‘I Am’ 


confirmations with your peers. 


Module 6, Slide 13 


Answer the following questions: 


1) Which one of your positive words can you give to a peer who needs help because he /she 


believes they are a victim? 


2) Which positive words would you give a peer who believes they must follow the crowd to 


be accepted? 


3) Which positive words would you give a peer that believes that none of their dreams will 


ever come true? 


Module 6, Slide 14 


Students were asked to start preparing for our final class. They were to start to think about 
someone in their life and imagine that they have been given the power to heal them with words. 


Consider the following questions: 


1. Who are you sending a healing message to? 


2. What relationship is this person to you? 


3. Do you need to forgive them so you can be free? 


4. Do you need to forgive them so they can be free? 
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5. Bring your creation to the last class. 


6. Invite that person. 


Module 6 Slide 15 and 16 


Who would like to make the final icebreaker for the final week? Student E volunteered. 


Final Session 7 


Slide 1 


This is our final class. Same as Module 6, slide 1. Student E came up with the icebreaker. 


Module 7, Slide 2 


We repeated the feeling chart we used in the first class. The results were as follows: Refer 


to Exhibit B. 


Adolescents A)4, B) 6, C)5, D)5, E)4 compared to the feeling responses in the first 


session which each letter indicating the same teen. A) 5, B) 6, C)5, D) 5, E) 4. 
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Module 7, Slide 3 


Congratulations! We have made it to the end of our seven sessions. We have been together 
as an online and telephone community for a total of 50 days. How do you feel about the community 


we have created and the peers you have met? (Students responded) 


Module 7, Slide 4 


It is time to present what you have created to help someone you want to heal. Who would 


like to go first? 


See Appendix K for a sample of some of the work created by adolescents and one parent. 


Module 8, Slide 5 


I ended the program by telling the students that I had a secret to share. “You have taught 
me so much, and you have had the answer to many of the questions I have asked you. So, who do 


you think the secret teacher is? I gave them time to reflect. THE SECRET TEACHER IS YOU!” 


Next, I told the adolescents the following: “All you need to know is this: The Power is 
within you. God's power is within you, and it appears as your thoughts and feelings. You have the 
power to retrain your brain, and you begin by examining your feelings and your thoughts. If you 
do not like the feelings you are experiencing, it is up to you to do the work to change your thoughts 
and maybe even change the company you keep. You are the magnet! You are powerful! You 
must remember who you are: Feel free to add any of these traits to your ‘I AM’ map. You are 
blessed, unstoppable, courageous, purposeful, and observant. Remember your ‘I AM’ 


affirmations, hang your ‘I AM Superhero’ and ‘Draw your Future’ diagrams on your wall. 
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Remember that God lives in everyone as their powerful mind, heart, and feelings. 
Remember this for everyone else, whether they know it or not. This will help you forgive others. 
Remember, they probably think and believe they are a victim. So, continue to draw your dreams 
and send healing thoughts to everyone. Everyone deserves forgiveness, and most of all, remember 


to forgive YOURSELF.” 


Module 7, Slide 6 


The diagram used on the first day about things that influence Youth is shown again. They 
are told that they are the gatekeepers of their minds and can let in or keep out whatever they want 


to dominate in their minds. 


Module 7, Slide 7 


The last Slide has a picture that shows that a person must fill their mind with good desires 
to have the future they want and to act from love which means having compassion and extending 


forgiveness. 


Module 7, Slide 8 


Finally, what was proposed to the teens is the following question? Would they like to 
mentor other teens as the program grows? How would it feel to be a mentor to younger teens? I 
asked them to send me pictures to be used in future programs. I included my phone number so the 


teens could call if they desired to do so in the future. 


This concluded our seven weeks sessions. 


Students and parents received a journal and two reading books, along with a $25 gift card for their 
active participation in the project. 
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CHAPTER 5 


Ministerial Competencies 


The competencies Chosen for development were: 


A) Leader 


B) Spiritual Educator 


C) Technology 


(Development in this area empowered me and others to realize my gifts and facilitated 


opportunities enabling me to flourish. 


A) The Core Skill of Great Team Leader?”” 


e My site team and I decided that 'Spiritual Leader’ would be an excellent area to develop 
because I wished to lead a diverse population of youth whose religious backgrounds 
differed and was even nonexistent. Learning to be attentive to the journeys of others 
was the emphasis. This course provided the essential skills of leading teams. This 
course helped show how successful energy and effort are possible on a team. It 
provided the knowledge and skills necessary for a leader. This course also showed: 


how to improve facilitation, communication, and decision-making skills. 


2? Team Facilitation: The Core Skill of Great Team Leader, https://wwww.udemy.com/course/team-leadership. 


176 


Its objectives were met, which was to: 


1. Contribute to my success as a manager and group team facilitator by becoming a great team 


leader. 


2. Bring out the best from the team members and adolescents. 


3. Harvest the collective wisdom of the site team members and adolescents. 


4. To lead team meetings where all participants felt heard and included team members and 


adolescents in decision-making. 


5. Make action plans and follow to results. 


What was learned were: 


e 1. The essential skills and behavior of influential team leaders. 


e 2. Behaviors that lead to team members’ optimum participation and commitment to 
action. 

e 3. Critical listening skills were essential to all personal communications and team 
leadership. 

e 4. When and how to use three decision-making styles: a) command, b) consultative, 
and c) consensus. Command was like a dictatorship and was not very effective. 
Consultative required the participation of team members, but not necessarily adhering 
to their choices. And Consensus allowed the team leader to try on the decisions of a 
team member. 

e 5. Giving and receiving feedback or "straight-talk" led to learning and continuous 


improvement. 
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e 6. The critical skills of effectively leading virtual teams to effective 
performance. Critical skills of this sought were adequate because the program was 
virtual. This course showed that when forming any team, a leader must consider all 
factors: who will be on the team, which style of decision making will take place, and 
assess all members to find out their strengths and weaknesses. 


A) PTSD Counseling Course [ Fulfillment of Competency] 


Professional Post-Traumatic Stress Disorder Counselling Course 


My Site team and I agreed that to be involved with the AAMA experience, and there was 


a necessity to become aware of the trauma in their lives. 


This course was taken as an add-on to my Health Coaching Certification as a Holistic 


Health Coach from the Institute of Integrative Nutrition. Its teachings were as follows: 


What was learned was that everyone handles stress differently because there are different 
variables in each person's life. However, when obstacles are overwhelming, handling them can 
become a trauma for some individuals, including children and adolescents. Symptoms overlap 


between PTSD and ACEs victims, and this course showed PTSD specifics. 


This Course was given by The KEW Training Academy?” [Professional Post- 
Traumatic Disorder]. Its teaching was that Post Traumatic Stress Disorder (PTSD) is invisible 


because it affects the mind. Victims of PTSD (of which there are millions) can feel that the world 


22The KEW Training Academy. Fully Accredited Professional PTSD Counselling Course. 
https://youtu.be/g3dBVAECS5c4 
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is a terrifying place and therefore suffer from prolonged sadness, fear, recurring nightmares, 


memory laps, flashbacks, hopelessness, and feeling the need to withdraw. 


This course had self-assessment tasks that helped test the knowledge of the information 
from each module. Important to note is that anyone can experience PTSD, not only war victims. 
Personal traumas can leave an individual with nightmares. Emotions can run amuck, from 
extreme anger, depression, or deep sadness. One critical disturbance is that adolescents can be 


present, and their minds can transport them back to the incident that caused the trauma. 


The study on ACEs revealed that a person suffering from ACEs or PTSD has a nervous 
system that is constantly on alert. Although both traumas can go undiagnosed, they are not 
temporary stressors; they must be treated. It has the potential to profound psychological and 
biochemical changes within the body. The good news is that it is treatable, and an accurate 


diagnosis must occur to recover. 


While PTSD is a relatively new term, it has gone by other names before — 'Shellshock' 
after WW1, ‘battle fatigue’ after WW2, and 'gross stress reaction’ after the Korean War.” 
However, as said before, this condition is not privy to war victims. Women, African American, 
and Hispanic groups have higher rates of PTSD, and the sad fact is that even children can and do 
develop PTSD. The events can show up as terrorism (bombing of Twin Towers), disasters 
(Covid-19 epidemic), (traumatic childhood experiences — physical abuse, witnessing domestic 
violence and more), and (community terrorism suffered mainly in African American cultures by 


discriminatory actions enacted against the group). 


24 Thid. 
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Here is a list of stress responses. Please note that having any of the following 
experiences does not constitute PTSD alone: insomnia, headaches, palpitations of the heart, 
difficulty concentrating, difficulty making decisions, state of confusion, feeling disoriented, and 
difficulty recalling some aspects of the trauma. Emotional effects are guilt, grief, helplessness, 
hopelessness, isolation, vulnerability, abandonment, anger, irritability, and fear. Physical effects 
include loss of interest, exhaustion, headaches, and frequently being startled. Finally, a look at 
relationships of how someone who has PTSD might feel or behave is: blame, a desire to stay at 
home, a loss of libido, feeling overprotective, and withdrawing from life. Acute stress disorder, 
similar but different from PTSD, but not diagnosed as PTSD until it reaches the 4-week mark, 
can be detected if symptoms are still experienced after four weeks of trauma. What makes them 


similar are the following three core symptoms: 


e Hypervigilance — being on red alert — always expecting the worse 
e Avoidance — 'not good enough syndrome.' 


e Intrusive thoughts relating to the trauma — the reoccurring mental trauma 


Complex PTSD?” is relative to African American adolescents’ lives because they experience 


it almost every day in their social experience. 


e Besides the childhood neglect that would, if not stopped, translate into their teen years 
or other repeated traumas, urban violence is experienced and has been experienced 
throughout the generations. Urban violence is discussed in this dissertation in several 


places. 


275 Thid. 
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The following table shows how doctors divide PTSD into subcategories: 


Subdivisions of PTSD based on a timeline of the symptoms?”° 


Acute Post-Traumatic Stress Disorder 


Symptoms have been present for less than 


three months 


Chronic Post-Traumatic Stress Disorder 


Symptoms have lasted for more than three 


months 


Delayed Post-Traumatic Stress Disorder 


Symptoms start six months or more after 


trauma has occurred. 


According to the Course makers, science has established that where there is 


chronic elevation of cortisol levels (a stress-related hormone) which again is released 


when the 'fight or fight' hormones (adrenaline and cortisol) when on overdrive, the brain 


is affected. An overdose of this type can lead to brain cells being damaged. As a result, 


some people can have abnormalities in the structural function of the amygdala (another 


part of the brain) or with impaired hippocampal function. 


Two more pointers while studying this course showed how a professional would 


diagnose PTSD: If five or more of the below conditions/symptoms are experienced by an 


individual, they may be diagnosed with PTSD 


Chronic Fatigue Syndrome Toolkit, https://www.raedwaldtrust.com/wp-content. 
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a) Unsustainable relationships 

b) Intense relationships 

c) Disturbing self-image 

d) Impulsive behavior 

e) Repeat suicidal threats or behavior 
f) Mood swings — real or imaginary 
g) Abandonment 

h) Extreme anger 


i) Paranoia 


In all cases, a doctor must make the judgment call to determine whether a person has a 
borderline personality disorder or Complex PTSD. It is not up to a nonprofessional in this area 
to diagnose whether a teenager has PTSD; health professionals should make that determination. 
Remember, this is an inner pain the teen is experiencing even though they might express it 
violently or dangerously. The following signs could be evident, impulsive behavior, Risk-taking, 
Aggression, Rebellion, and sexual behavior. They can also become withdrawn and silent, 
friendships can end, school grades can become a problem when they formerly were not, their 
behavior can show depression, and sleep patterns can change. This information is invaluable. 
Upon witnessing any disturbing behaviors, parents should be informed to reach a health 


professional. 
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e Barnardo's Midlands/ Believe in Children?”’ — A national children's charity in the UK — 
Lead by Javed Khan Total # of people in charity is 21,822. The charity supports over 
358,000 vulnerable children, young people, and families. Honorary Doctorates have 
recognized Javed's career achievements from Birmingham City University (2015) and the 


University of Salford (2018) 


This organization exists to protect and improve the nation's health and well-being and reduce 
health inequalities. They provide government, local government, the NHS, Parliament, industry, 
and the public with evidence-based professionals Using scientific expertise to support world- 
leading science, research, knowledge and intelligence, advocacy, partnerships, and providing 


specialist public health services. 


*The certificate for this course can be found in Appendix I. 


A) ACKs Course [Fulfillment of Competency] 


This introductory certificate course was for practitioners, professionals, and volunteers 
working with children. This course was broken into seven modules, each fulfilling a particular 


purpose. Below are the objectives of each module: 


e Module 1: To identify adverse experiences impacting a child's development and response 


to stress. 


271 Public Health England, Public information access office. Public Health England. Wellington House (133-35 
Waterloo Road: London SE1 8UG, United Kingdom). 
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[Point of learning] ACEs are traumatic or stressful events in childhood that can potentially 
negatively impact life without resilience and supportive relationships. 

Original study 

1. Physical abuse 

2. Emotional abuse 

3. Sexual abuse 

4. Physical & emotional neglect 

5. Mental Ill health 

6. Substance Misuse 

7. Criminality 

8. Domestic Violence 

9. Separation 

10. Living in Care 

11. Criminally Exploited 

12. Gang Membership 

13. Bereavement 

14. Critical illness 

15. Young Careers 

16. Prejudice 

17. Migration 

Module 2 taught the importance of healthy brain development in a child's early years and 
the impacts of toxic stress, the most critical and sensitive period for brain development. 


Experiences stimulate the brain forming neural pathways that lay the foundation for 
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lifelong cognitive and behavioral functioning. The more experiences a child has, the more 


potent the electrical circuits. 


[Point of learning] Without protective relationships, toxic stress and adversity disrupt 
the healthy development of the brain. This study showed three types of stress: positive, 
tolerable, and toxic stress. Toxic stress can occur when a child experiences intense, frequent, 
and prolonged adversity, such as physical or emotional abuse and chronic neglect. It can occur 
from caregivers who suffer from substance abuse or mental illness, exposure to violence, and the 
accumulated burdens of family economic hardship-without adequate adult support. This kind of 
prolonged activation of the stress response systems unattended to can disrupt the development of 
brain architecture and other organ systems and increase the risk for stress-related disease and 


cognitive impairment, well into the adult years. 


e Module 3: This module described how experiencing adversity in childhood can have a 
significant impact on a person's life course resulting in ill health, poor well-being, and in 


some cases, premature death. 


Experiencing adversity in childhood has a substantial impact on an adolescents’ life, increasing 
the risk of poor mental health and a high rate of a natural death from natural causes including 


heart disease, respiratory disease, and cancer. 


e Module 4: This module described how various social and community experiences impact 
children resulting in ACEs. 

e Module 5: This module gave examples of 'Protective Factors' that can help prevent ACEs 
and different strategies that can help build resilience, such as supportive relationships with 


a trusted adult, hobbies, interests, and parents or caregivers who are resilient. 
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e Module 6: Most importantly because of the study of adverse childhood experiences we 
allow youth workers to look at adolescents through a trauma-informed lens. The interview 
with Oprah Winfrey was an excellent example of viewing through a trauma-informed lens 
when she began no longer asking of the youth, "What is wrong with you? Instead, she asks, 


what happened to you?"?”8 


Organizations must promote trust, choice, collaboration, empowerment, and safety since 


everyone who has experienced trauma will benefit from positive approaches. 


e Module 7: You will understand how building resilience can help mitigate the impact of 


ACEs. 


One way to build resilience is by having supportive relationships with trusted adults who are 
resilient themselves. Also, supporting children to engage in physical exercise, healthy diet, 
hobbies, and interest is beneficial and supporting children to take managed risks and develop 


problem-solving skills. 


*Certificate of Completion can be found in Appendix M. 


B)Second Competency: Spiritual Educator [Fulfillment of Competency] 


Landmark Education [Fulfillment of Competency] 


Goal: (Clarity around decision making) 
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The Be Here Now seminar was intended to restore and expand the learner's ability to 
live, play, and express themself in the world. This seminar provided me with the unique 
opportunity to master being present in my life, the project, and my dissertation writing, while 
dramatically expanding my freedom to be in the world. Through a series of specific exercises, I 
was able to see what was holding me back from honestly expressing myself during my research 
and writing. Millions of people on six continents have participated in the seminars. Each year, 
more than 193,000 participate in its courses worldwide.?” 

This course was designed to empower and enable me to be creative, practical, have peace 


of mind, to make a difference in their life and the life of others. As in any course, the work in 


this seminar occurred in 10 evening sessions for three months, and each was 3 hours per session. 


Enrolling in the seminar at Landmark worldwide - "The Be Here Now Seminar" enabled 
me to develop skills and knowledge around spiritual development. Noticing shortcomings and 
the willingness to change my life was paramount as it allowed me to face inner thoughts and 
questions I had during my projects. Particularly — How do I tell my truth when it may conflict 


with those that have a different religious point of view. 


Session One: 


This course began by having me realize how often I run on autopilot. This course 
restored and expanded my expression and freedom in the world. I researched African American 
youth, of which I was a product. I silenced my voice due to the social climate of my youth 
because of being raised as a member of a 'financially poor' and marginalized ethnic group. Even 


though I had risen the 'social ladder by becoming a teacher, obtaining two master's degrees, 


279 T andmarkworldwide.com 
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becoming a four times author, and, as of this writing, working on my Doctorate, I was still silent. 
As I simultaneously learned from Katie G. Cannon in Chapter 8 of Mentoring - Biblical, 
Theological, and Practical Perspectives by Dean K. Thompson and D. Cameron Murchison: 
That the Black women's experiences, perspectives, and realities are placed at the center of the 
discourse of theology, rather than at the margins meant that I had to use my voice. We must tell 
our story! My voice must be heard! Therefore, I have taken this course to propel my voice into 


the world. 


In session one, I began practicing and noticing anywhere in my life where I felt upset. I 
noticed the impact of being upset in relationships with others, of life, and myself. The lesson was 
that operating from the state of upset limits the individual. I was not to be judgmental; I was just 
to notice. It took a little practice because I have always seen myself as a cool, calm, and 
collective person. I eventually noticed that I was upset more than I suspected. My list began to 
grow, and I became upset with America for allowing Corona Virus to take over our society. I 
saw where I was upset that I could no longer take physical classes at NYTS. I was surprised, 


almost shocked at how the list was growing. I had to remember the instruction —- JUST NOTICE. 


We were given a sheet that described responsibility as being willing to be at the cause of 
everything that happens in our life and live from that declaration. I was not to see responsibility 
as a burden. I was not to see it as right or wrong. I was just to accept that I am the generator of 
what I do, what I have, and whol am. The topic was a great reminder because it described 
responsibility or acceptance of responsibility as grace and faith. As the course describes, it is not 
based on evidence or figuring out how to take responsible — we just are to be responsible. This 


stance alone had me be present to all the gifts around me and to realize the present I was to all 
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those in your life — my children, my family, my students, my mentees, my school, my neighbors, 


and the list goes on. 


Session 2: 


Session two asked the participants to notice all the barriers and limits we place on 
participating in activities in our lives. It cautions us to own up to or be responsible for 
participating in life in all areas of our lives. We were to remember upsets that were all the time 
occurring. It was to be taken lightly. When we were upset, we were to be upset, and when we 
were not, that was okay too — nothing more and nothing less. We read the definitions of 


responsibility at least three times before the next class. 


Session 3: 


It was not until session three that we were given the definitions according to Landmark 
for an upset. The definitions given were to disrupt the state of well-being, especially 
unexpectedly, to disturb the function, fulfillment, or completion of whatever was at hand. The 
upset occurred because the expected intention became thwarted, unfulfilled, and an undelivered 
communication. Again, we were to feel the upset, experience it, and let go. This time, we 
searched for and discovered what expectations got unfulfilled, what intention was thwarted, and 
what communication was undelivered. Again, our assignment was to reread the definition of 
responsibility over the week and identify one area of life where I had not been responsible. I 


found that I needed to continue my studies. 


Session 4: 


Now we were required to find an area in our life that was not working without judgment. 


We were also told to list what was working. The goal was to cause a breakthrough. What was not 
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working for me was that I needed to find the inspiration to continue writing my dissertation. I 
contracted Covid 19 during this process and these sessions. There was a time when I thought 

about not completing my dissertation, but how responsible would that have been? It was up to 
me, and I remembered that this was a blessing to all those in my life. I was blessed to mentor 


AAMA because I’d chosen to be a steward for their welfare. 


The last assignment of this session was to look at the world 'at large’ and notice where 
upset was present. I found out that I was upset that the American government was forcing 
people to take the vaccination or lose their livelihood. I was upset because contracted the 
Coronavirus. I blamed the politicians for not sufficiently representing the marginalized and the 
disinherited. There were many more upsets on my list. I had to observe the list, read it over, get 


upset by it, and let it go. 


Session 6 


In Lesson six we realized that we are the creators of our upsets; therefore, we could 
disappear the upsets. It was time to disappear it and destroy it. What was made perfectly clear 
was that I was responsible for how I felt and nothing or no one could stop me from achieving my 
goals. my voice available to the people who are important to me, to all the people I lead, and to 


all the people I do not lead. My voice must be heard. I will contribute and make a difference. 


Session 7 


By lesson, together we realized that it is a human trait to find some reason to be upset. So 
now we know to look for the thwarted intention, the unfulfilled Expectation, and the undelivered 


Communication and see how we could take responsibility and get into action to make a 
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difference in the situation. These are definite steps I implemented in my project; I Can Breathe. 


You will see this idea showing up in the create your life drawings inspired by Patti Dobrowolski. 


Session 8 


Finally, I understood that for every agreement you have made in my life, whether big or 
small, whether personal or professional, I had a choice to accept it with grace the responsibility.. 
I was to complete any assignment even if it was a secret agreement that only I knew about or 
whether it is pronounced for everyone to hear. For example, I was to fulfill on completing my 
project and Doctorate until it is complete because I accepted the responsibility. I agreed. 
Furthermore, when 'things happen’ (1.e., Coronavirus — family deaths — upset children — forced 
vaccination or demands from children), I get to stand in the thwarted intention and experience 


the upset and then let it go. This caused a breakthrough in having things work in my life. 


Session 9 


As the course drew near to the end, I saw the growth in leadership skills that had taken 
place in me. However, an occurrence of 'playing too much' by the teens began to upset me. 
Remembering the lesson of this course, I experienced the upset momentarily and then continued 
the lesson unaffected. One teen seemed more immature than the rest of the teens and seemed to 
be making gestures on the zoom video to get the attention of the rest of the teens. He was a 
music lover and played excellently; however, playing in class seemed immature. I had to put 
him on mute, and when he wanted to speak, I would unmute him. I assured him on more than 
one occasion that he would get the opportunity to show us how well he played at the end of each 
session. I remembered the work on recognizing trauma and decided quickly not to judge him as 


a misbehaved child. This course was necessary because after acting on auto-pilot and losing 
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interest in what mattered, the future project was no longer exciting. I now saw that it was vital 
for me to complete this project to help more teens. Taking these classes gave me a renewed 


vision. 


B) Competency: Spiritual Educator 


Course Two: [Make peace with your religious past] 


Evaluation: Completion for Make Peace with your religious past 


Bring spiritual and educational components together for me and others. 


This course was a personal course that had me review religious and spiritual background 
and its influence on my life. This course was vital to me because I studied at a Christian University 
(NYTS). There were a few barriers: wondering whether I had abandoned my Hebrew Israelite 
background that had brought me to my spiritual heights thus far. However, I learned to accept that 
where I was on my journey was perfect and to be content with my studies. Suggestions included 
revisiting former places of worship and talking to the elders if I felt it was necessary to do so. This 
course was beneficial because it required forgiveness of myself and everyone I met on my spiritual 


journey. It allowed me to claim that I was indeed a spiritual educator. 


C)Competency: Technology 


Improve technological skills for online services 


e Maximize presentation software [Zoom] 


I attended several zoom orientations classes that showed how to maximize using zoom. 


e Create Facebook and Instagram pages for an online platform 
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There are several online ‘how to create on Facebook and Instagram YouTube channels that I 


watched to help me understand how to use Facebook ads and make Instagram pages. 


Evaluation: Evidence is the creation and manifestation of Facebook and Instagram platforms. 
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Chapter 6 


Evaluation, Results, And Conclusions 


This was not a large study when it came to participants since, and it was highly impacted 
by the Coronavirus pandemic of 2020-2021. However, the zoom program was invaluable and 
engaging for the AAMA, their parents, and the site team members who did attend. Evaluation 
forms were given to the five children and one parent that participated in the program. An online 
mini workbook was created with questions requiring students' feedback indicating which 
strategies they found the most helpful. Some of their answers are below. The predominating 
emphasis was the theme of ‘forgiveness.’ Students were given questions to answer and a journal 
as areference tool. Adolescents were asked to reflect on the emotional difference they felt from 
the beginning of the program. The Evaluation forms were different for the adolescent and the 


parent. A copy of both forms is in Appendices G and H. 


Below find answers to evaluation questions answered by three parents. All parents and 


adolescents are anonymous. 


1*' question: 


The program’s goal is to raise your child's thinking (consciousness) and bring them to a new 
level of thinking by realizing the potential or (power) of their minds because of their 


connection to God. 


1. Do you think that the goal of the program was accomplished? 
Parent A: “I do believe that my child is realizing the power of his mind through his connection 


with God because he seems to be more open than usual. He is asking to even go to Church and 
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read God’s word together. His mindset is different because of the questions he is asking and the 


level of his curiosity about Life and the future.” 


Parent B: “Yes. I feel the goal was accomplished. One day my son came to me and apologized 
to me for anything he had ever done. There was something different about this apology. I felt he 


understood differently.” 


Parent C: “Yes. I believe that the goal was accomplished. I have noticed the difference in the 
way that he speaks. He will stop and take a moment before he reacts. He is asking more 
questions. Also, the biggest change I noticed is that he is no longer willing to spend most of his 


time with kids that are always younger than him.” 


2. Would you recommend other teens to the program? Why or why not? 


Parent A: “Yes, because it is a cheat code to live. All teens like cheat codes and like to win.” 


Parent B: “Yes but wondering why it is just for boy which, by the way, is so needed and a great 


focus age.” 


Parent C: “Yes, because I like the effect on my son.” 


Below find evaluation comments from Adolescents 


1. Explain how your thinking has changed for the better. 
Adolescent A: “My thinking has changed me for the better because now I assess situations better 


than I did before.” 


Adolescent B: “Doing the program with other kids I can relate to helps me think that I am not 


alone and we can face our problems together.” 
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Adolescent C: “I approach each situation differently with an open mind, and I am willing not to 


take offense to others’ opinions.” 


2. How did any of the activities help you see things differently in your life? 
Student A: “What helped me the most was the forgiveness class. Learning how holding things 


can alter your life, thoughts and drive.” 


Student B: “When doing the classes, it makes me a better person. For example, we learned to 
forgive because if you don’t, that could lead to a bad path. The next thing I learned was to 
believe in myself and keep going, which will make or help my future and last, always seek 


wisdom or help.” 


Student C: “The forgiveness activity helped me because it taught me that by not forgiving, we 
are only hurting ourselves. The ‘being a victim’ activity helped me to realize that in many 
conflicts or situations, I shouldn’t play the victim because that only affects me. The ‘I Am’ 


activity helped me gain confidence by writing positive words about myself.” 


3. Can you Breathe better? Explain your answer. 
Student A: “Yes, because learning new things and seeing other kids and teens my age face the 


same things as I help me more.” 


Student B: Yes, I can breathe because now I don’t worry about things that I used to worry 


about. 


Student C: “I can breathe better knowing I control my situation’s outcome based on how I 


narrate my emotions.” 


4. How has writing proven helpful in raising your way of thinking (consciousness)? 
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Student A: “It allows me to process my thoughts, being able to see them.” 


Student B: “Writing allows me to express myself without having to verbally explain it. Writing 


is a form of art that can help people through their issues.” 
Student C: “Writing helped me remember my goals and encouraged me to do better.” 


5. How do you feel now, compared to how you felt at the beginning of the project? 
Please explain. 
Student A: “Before, I felt like no one has the same pain as I do but being in a group that can 
helped me learn and face my problems. Now I feel like a better person, and I can now share the 


things I learned with other teens.” 


Student B: “I feel better about relationships that I have with people compared to before the 


program. I was unsure of how to deal with conflicts in different relationships.” 


Parent A: “Before, I felt a lot of people must pay for what they have done or contributed to my 


pain. I now feel that they have no power over my outcome, and their opinions are theirs.” 
In Appendix K -KS, find the writing of four adolescents and one parent of the final assignment: 


Write a poem, letter, or song to anyone you wish to heal through your words. 
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Conclusions and Next Steps 


This project made a dent in the lives of AAMA, as evident by the adolescents and their 
parents who wished the program could continue. The goal was to provide a safe space for 
AAMA where they could express their peace and rage and realize that God lives within them as 
stated in Luke 17:21 and Deuteronomy 30:14, “the word is very near to you; it is in your mouth 
and your heart for you to observe.” Serving as a mentor and facilitator were beneficial to both 
the adolescents and me. The research of this dissertation has shown that AAMA suffers from 
undue stress brought on mainly by the ecological settings surrounding them, of which they feel 
abandoned. The youth need the personal touch of caring individuals to hear them and see them. 
It may not be every teen that suffers from abandonment issues, but statistics of unhealthy 
behavior like ideation of suicide, depression, and drug use have reached pandemic proportions in 
the life of mand AAMA - enough the warrant intervention. The youth are wounded as though 
they were in a battle, except their war ground is home, school, community, and every other 


system they encounter in the United States of America. 


Seeming invisible, silencing their voice, and feeling disrespected is a common theme 
among AAMA. Programs such as “ I Can Breathe’ can allow their voice to be heard. Having 
their voice heard is essential for teens. As depicted in Katie G. Cannon in Mentoring edited by 
Dean Thompson and D. Cameron Murchison, concerning an oppressed community, I too must 
provide intellectual tools to AAMA, especially if they are willing to do the work their souls must 


have.?*! 


281 Dean K. Thompson & D. Cameron Murchison, ed., Mentoring — Biblical, Theological, and Practical Perspectives 
(Grand /rapids, Michigan: Wm. B. Eerdmans Publishing Co. 2018),134 
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This project and dissertation were not intended to reach hundreds or thousands of AAMA 
although it is possible. Transformation is possible for many Adolescents who are willing to 


search their souls and a place has been provided for AAMA to have ‘their voices heard.’ 
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Appendix B 
I CAN BREATHE! 
YOUTH LIVING IN THE SHOES OF GOD, EXERCISING THEIR TALENTS’ 


& BRINGING THEIR CONSCIOUSNESS TO A NEW LEVEL 


By 


CYNTHIA MARIE WHITLEY 


DEMONSTRATION PROJECT PROPOSAL 


New York Theological Seminary 


November 30, 2020 


Challenge Statement 


| am a New York State certified teacher, Certified Holistic Health Coach, have earned a Master in 
Youth Ministry and | am the owner’ of = an__ online educational platform 


(educationcreatesmasterminds) in New York for adolescents. | ascertain that the emotional and 
behavioral development of African American boys between the ages of 12-15 is adversely affected 
by undue anguish. A medical study of 58% African American youth (45.7% boys) with a mean age of 
8.3 and median age of 7:33 years, impacted by adverse childhood experiences, showed an increase 
in emotional and behavioral problems that last well into adulthood.”®° This demonstration project 
will create an online mentoring program for youth (12-15) with healing techniques that foster 
positive self-identities and feelings of worthiness. 


280 Burke, N.J., J.L. Hellman, B.G. Scott, C. F. Weems, V. G. Carrion (2011) The impact of adverse childhood 
experiences on an urban pediatric population. Child abuse & neglect, 35(6), 408-413. 
https://doi.org/j.chiabu.2001.02.006 
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CHAPTER 1 
INTRODUCTION TO THE SETTING 


Challenge Statement 


Iam a New York State certified teacher, Certified Holistic Health Coach, have earned a 
Master in Youth Ministry, and I am the owner of an online educational platform 
(educationcreatesmasterminds) in New York for adolescents. I ascertain that the emotional 
and behavioral development of African American boys between the ages of 12-15 is 
adversely affected by undue anguish. A medical study of 58% African American youth 
(45.7% boys) with a mean age of 8.3 and median age of 7:33 years, impacted by adverse 
childhood experiences, showed an increase in emotional and behavioral problems that last 
well into adulthood.**! This demonstration project will create an online mentoring program 
for youth (12-15) with healing techniques that foster positive self-identities and feelings of 


worthiness. 


Celebration Spiritual Center, located at 1368 Fulton Street in Restoration Plaza in 
Brooklyn, New York, is the name of my congregation. It is a Church whose goal is to bring 
the valid message of Jesus, our ancient Biblical characters, and modern and ancient men of 
wisdom to the Masses. Our motto is, "Celebrating the Magnificence of God in You and as 
You! It promises to bring topics that are inspiring, engaging, authentic, and 


transformational. 


The music is a mixture of old gospel and new gospel with a twist of what many have 
named new thought language. Lyrics are sung each week which lifts the congregants 


emotionally as it causes the congregants to positively reflect on current events and how they 


781 Burke, N.J., J.L. Hellman, B.G. Scott, C. F. Weems, V. G. Carrion (2011) The impact of adverse childhood 
experiences on an urban pediatric population. Child abuse & neglect, 35(6), 408-413. 
https://doi.org/j.chiabu.2001.02.006 
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are responding to them so that they are mentally and emotionally prepared to begin a new 
week in our sometimes-harsh society which has reached a point of overwhelming events 
almost daily, especial during this unprecedented time of the Covid-19 world pandemic of 
2020. Each Sunday begins with a song called "J Am Here Now,” to distinguish that we are 
in a safe place always in mind and at the moments we spend together in worship, and we are 
to leave all of our worries at the door.” We are present here at Celebration Spiritual Center 
to Celebrate our lives and the God that lives in us. Next, we listen to a prayer by one of the 
prayer ministers that support the same message of being present and with God inside and 
outside of ourselves. Following the prayer, we greet all newcomers as a guest, but when 


they return, they are family. 


Pastor Greg Stamper and Pastor Yolanda Batts are the founders of Celebration 
Spiritual Center, which began in March 2013. Pastor Greg Stamper is a fourth generation 
ordained interfaith minister who studied and graduated from New York Theological 
Seminary. It was after attending here that he began his new journey in search of the Truth. 
It is easier for me to quote our mission because it is a precise understanding of our purpose: 
" To awaken the world to the presence of God within and all around us, celebrate this Truth 
as one family, embody unconditional love, equip humanity to live our greatest lives, and 
serve all creation.” And our vision is: “Celebration Spiritual Center is a God Experience 
that turns on the heart, mind, and soul of the world. A God Experience is the realization of 


Oneness that transcends material sense.” 


Here I will bullet the beliefs of the Church. 


* God Is the All in All. 


¢ Weare one with God 
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* Love is the more excellent way 

¢ All scripture, both ancient and modern, has the power to awaken the heart and mind 
of any seeker of Truth 

¢ There is a great Vision and Purpose for every life. 

¢ Weare here to serve, and 


¢ Daily Spiritual Practice is not an option 


I have been asked to head the youth program at my church because of my degree in 


youth ministry from NYTS, which has been interrupted by Covid-19. What is missing from 


Celebration Spiritual Center is the youth. Occasionally we see a teenager, but rarely do we 
see them more than once. My concern is the well-being of African American youth and the 
undue anguish that they cannot escape easily due to the traumatic experiences which seem 
unavoidable as an ethnic group. The setting for my proposal will be an online project 
which will reach out to adolescents to uplift their spirit, energy, and feelings in what has 
been proven to be an often-nonresponding world to their need to be recognized as 
upstanding and growing citizens at a most crucial time in their lives. Erik Erikson, leading 
psychoanalysis, emphasizes that “The community molds and gives recognition to newly 


emerging individuals,”?°? 


and this study will reveal how members of the community play an 
important role in negatively affecting African American teens. Since I have participated in 
a wide range of leadership programs, stemming from being a New York State certified 


Teacher to leading Life coaching seminars, owning my own Holistic Certified Health 


Coaching business, owning two educational programs for adolescents 


282 Kim Gale Dolgin, The Adolescent — Development, Relationships, and Culture (Boston, MA: Allyn & Bacon, 
2011),18 
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(educationcreatesmasterminds.com) and Learningthrulyrics located online at 


https://fallilpgershonah. wixsite.com/learningthrulyrics and my Masters of Youth Ministry, 


I am more than prepared to offer positive alternatives and solutions to alter the stress factors 


that these youth have and continue to encounter. 
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CHAPTER2 ANALYSIS OF THE CHALLENGE 


Iam a New York State certified teacher, Certified Holistic Health Coach, have earned a 
Master in Youth Ministry, and I am the owner of an online educational platform 
(educationcreatesmasterminds) in New York for adolescents. J ascertain that the emotional 
and behavioral development of African American boys between the ages of 12-15 is 
adversely affected by undue anguish. A medical study of 58% African American youth 
(45.7% boys) with a mean age of 8.3 and median age of 7:33 years, impacted by adverse 
childhood experiences, showed an increase in emotional and behavioral problems that last 
well into adulthood.{1] This demonstration project will create an online mentoring program 
for youth (1416) with healing techniques that foster positive self-identities and feelings of 
worthiness. 


Studies have shown that African American youth are impacted by adverse childhood 
experiences such as physical, emotional abuse, neglect, caregiver mental illness, household 
violence, community violence, racism, and recurring societal trauma. The National Urban 
League Policy Institute, in its report on Youth Violence: Implications for Posttraumatic 
stress disorder in Urban Youth,’* suggests a link between psychological problems and 
exposure to community violence. These youth develop chronic adaptions to their 
surroundings leading to personality disorders. African American teen culture in this 20" 
century has not escaped this activation of toxic stress that existed since their forefather’s 
enslavement. These youth have been negatively affected by excessive exposure to violence, 
which has resulted in a disruption in their Brain Architecture, according to a leading 
scientist. Modern science maintains that a teen’s ability to reason logically or mature is 


because the part of the brain responsible for reasoning is not fully developed until the late 


283 Eboni Morris, Health Policy Fellow, “Youth Violence: Implications For Posttraumatic Stress Disorder In 
Urban Youth” National Urban League Policy Institute. 
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20s (Casey, Giedd, & Thomas,2000).7** Thus, affecting the health of children from early 
youth to their teen years and well into their adult lives. According to Giaconia (1995), 
14.5% Of African American teens experience “at least one traumatic event by the age of 18 
will develop PTSD.” African American boys are negatively influenced during ages where 
they are constructing their social identities in a culture that has persistently labeled them 
negatively - which has left them vulnerable to feelings of unworthiness®. This unhealthy 
strand of multiple stressors causes undue anguish on our youth well into adulthood, in turn 
leaving it up to Public Health officials to seek resolutions to intercept the reoccurring toxic 
stress in each generation. If effective strategies and solutions to reduce toxic stress and 
improve health are not found, health conditions, behavioral and emotional conditions will 
continue to impact our youth’s health and emotional stability. Community violence from 
multiple sources, including and especially police brutality, is most likely to have a negative 
impact on the youth. New studies suggest that exposure to race-related trauma associated 
with police brutality uniquely impacts people of color.*®° McCart (2007), using the 
National Survey of Adolescents, reported that 55% of African American youth are exposed 


to community violence. 


In a study that looked at race-related traumatic events online related to mental health 


Elsevier (2019)78° among adolescents of color noted a significant association between PTSD and 


284 Susan D. Calkins, “Psychobiological models of adolescent risk: Implications for prevention and 
intervention” Developmental Psychobiology (March 8, 2010). https://doi.org/10.1002/dev.20435. 

285 Bor J. Venkataramani AS, Williams DR, Tsai AC. “Police killings and their spillover effects on the mental 
health of black Americans: A population-based, quasi-experimental study.” Lance 2018:392:302-10 

286 Brenesha M. Tynes, Ph.D., Henry A. Willis, M.A., Ashley M. Stewart, M.A., and Matthew W. Hamilton, 
M.A.T., 

“Race-Related Traumatic Events Online and Mental Health Among Adolescents of Color,” Journal of 
Adolescent Health (March 14, 2019) 371-377. 
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depressive symptoms from witnessing traumatic events. In the same study, 302 African 
American adolescents were sampled and reported that witnessing traumatic events online led to 
high levels of depressive symptoms. Finally, this study extends the research to examine police 
killings and how they may relate to poor mental health issues as related to brutality witnessed 
and committed against one’s own racial-ethnic group. 

In another study on Black American Adolescent Boys and the effects of police abuse on 
mental health — findings showed that there was a belief that society viewed Black Americans less 
favorably than other nationalities.”*’ This study also showed that religion played a buffering role 
in alleviating the negative impact of police encounters. Using a sample of 71% African 
American and 29% Caribbean Black boys principally reported lower levels of depressive 


symptomatology and moderate levels of perceived stress than anticipated 
ymp gy p p 


6 Williams, David, “Social and Behavioral Determinants of Toxic Stress,” YouTube, Flash 
video, https://youtu.be/eCeAzhKobk8 (accessed June 27, 2020) 


287 Ashley N. Jackson, Sheretta T. Butler-Barnes, Jewel D. Stafford, Helen Robinson and Phylicia C. Allen, “Can 
| Live”: Black American Adolescent Boys’ Reports of Police Abuse and the Role of Religiosity on Mental 
Health, /nternational Journal of Environmental Research and Public Health, 17 (12), 4330. 
https://doi.org/10.3990/ijerph17124330. 
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CHAPTER 3 
PLAN OF IMPLEMENTATION 


Goals and Strategies 
Goal 1 — Develop awareness of PSTD and its effect from early childhood well past the teen 
years and point out how writing can have been and continues to be an effective tool used to 


rise above ill conditions using one’s imagination thereby lessening the trauma experienced. 


Strategy 1: Administer an emotional test for parents so that they can see how 
childhood experience still has a lasting effect on them as adults. (January 2021 


Whitley) 


Strategy 2: Analyze the results of the survey. (January 2021, Whitley) 
Evaluation of Goal 1: For teens to be a part of this project, I anticipate a 75% 


return of surveys. 


Goal 2: Recruit 4 members (including | to 2 parents and two teens) to help develop the 


curriculum of the mentoring program. 


Strategy 1: Determine Criteria for selection. (January 2021, Whitley) 
Strategy 2: Recruit 12 or more teens between the ages of (12 — 15) who agree to be 


part of the project with consent from the parents who took the survey. 


Strategy 3: Provide 7, 1-hour Zoom meetings that allow participants to discuss 


their emotions concerning stress factors they have encountered from early youth until now. 


(Beginning February 2021, Whitley) 


Evaluation of Goal 2: Allow a safe space for any participant who wishes to be 
heard. 
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Establish guidelines that we are just listening to and not commenting on anyone's sharing. If 
anybody wishes to speak of a similar incident, it is welcomed: again, without comment 


from each other including team members. 


Goal 3: Introduce a mentoring tool that I have found to be excellent at self-examining 
emotional experiences that allows the participant to reflect on the negative impact of 
stressful encounters they have experienced and how it has impacted them. (February 2021, 
Whitley) Strategy 1: Compile the tools that I have encountered in the many leadership 
programs I have been a part of and discuss it with team members to get their input and 


suggestions of tools they have used. (February 2021, Whitley) 


Strategy 2: Research and develop new techniques. (February 2021, Whitley) 
Strategy 3: Create a workbook of best strategies to heal emotional trauma for youth to 


refer to on their own. (February 2021, Whitley) 


Evaluation of Goal 3: Complete workbook and feedback from students indicating 


which strategy they found to be the most helpful. 


Goal 4: Use the workbook as a manual for parents and students to have a tool for constant 
reflection. Use the workbook as a tool in an ongoing mentoring program in the future 


(February 2021, Whitley) 


Strategy 1: Administer a survey to students about measuring emotional differences since 


the beginning of the program. (February 2021, Whitley) 


Strategy 2: Recruit participants to become a part of the mentoring program to younger 
African 


American boys ages 12-15. (February 2021) 
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Strategy 3: Invite participants to check in once a month on a designated day of the week to 


continue the workbook to promote emotional support. (February — May 1, 2021) 


Evaluation of Goal 4: Submit results of participants who volunteered to be mentors to the 
younger generation and who decided to keep in touch once a month until they decide to 


move on. 


CHAPTER 4 


RESEARCH QUESTIONS 


Biblical and Research Analysis 


How can a biblical theology of Imagination foster a positive effect on the self-esteem of 
African American adolescents? 


The world began with God’s creation stories. It is understood that to create, we 
must use our imagination. The creation story from Day | to Day 6 in Genesis:1-2 shows 
the author using the word creation and image (a word closely related to imagination). A 
theological investigation into imagination can be the beginning of discovering African 
American’s youth biblical heritage and the pathway for encouraging them to use their 
imagination to cause social transformation despite the imposed trauma that has taken first 


place in the lives of a large percentage of our youth for the last 400 years in America. 


I intend to research biblical imagination, African imagination, and prophetic 
imagination to support my belief that the proper and guided use of the imaginations of our 
youth can supersede the imposition of the dominating and misuse information that color our 


youth as negative elements in society. 
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HISTORICAL AND SOCIAL ANALYSIS AND RESEARCH 


What historical, sociological factors contribute to the feelings of low self-esteem, fear, 
and helplessness of African American adolescents between the ages of 12-15? 


An examination of the historical, sociological factors that contribute to feelings of 
depression can be instrumental in changing the outcast of the future. Examining the social 
culture of America and its embedded racism can show us how it has had a consequential 
effect on our teens' emotional and behavioral health. Finding the source can shed an 
understanding of why and how systemic demeaning thoughts have had a hand in shaping 
the conditions and temperaments of African American youth and its long-term effects on 
the trauma present today. A detailed look at the social factors that have been at play since 
our ancestors were brought to America can shed light on why the feelings of low self- 


esteem, fear, and hopelessness have not changed insurmountable ways. 


ANALYSIS OF SPIRITUAL LIFE AND PRACTICE 


How might a study of Jesus’ Life and parables have a positive influence on the Self- 
Esteem of African American youth in this era? 


Because about eight in ten (79%) African Americans self-identify as Christians,”** it 
is of benefit to examine and try to understand Jesus’ Life and Practice according to the 
sociological factors of his time. What was the historical setting of his time? Did similar 
problems exist during the time he was chronicled to have walked the earth? Were the 
parables presented in Jesus' teaching aligned with the situations we find our youth in today? 
How did Jesus’ insight apply to his time, and can it apply to the dilemma our teens are 


facing? Since a majority of African Americans rely on Jesus’s word, it is important to 


know the answers to these questions. Understanding the social factors and traumas of his 


288 According to Pew Research Center’s 2014 Religious Landscape Study. http://pewrsr.ch/2FW9nkKB. 
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time and comparing it to our times will allow an examination of his true teachings and 
crafting of his words as it applies to uplift the self-identities of our African American 


Youth. 


CHAPTER 5 
MINISTERIAL COMPETENCIES 


COMPETENCIES CHOSEN FOR DEVELOPMENT 


1) LEADER: Development in this area will empower me and others to realize their 
gifts and facilitate opportunities in which others can flourish. 


Strategies: 


A) Take a course: Team Facilitation: The Core Skill of Great Team Leader 
B) Fully accredited professional PTSD counseling course Evaluation: 


A) Both courses issues certificate of completion 


2) SPIRITUAL EDUCATOR: Bring spiritual and educational components together 
for me and others. 


Strategies: 


A) Take a course with Landmark Education — A 3-day program I will retake that 
brings clarity to my decision-making. 


B) (Course) Make peace with My Religious Past Spiritual Explorations 
Evaluation: 


A) Receive certificate from course B and letter of completion for Landmark Education 


3) TECHNOLOGY: Improve technological skills for online services 


Strategies: 


A) Maximize presentation software 


B) Create Facebook and Instagram pages for an online platform 


EVALUATION 
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A) Evidence is the creation and manifestation of Facebook and Instagram platforms 
CHAPTER 6 


EVALUATION PROCESS 


METHOD OF EVALUATION 1 


In looking at the overall goal of this project (This demonstration project will create an online 
mentoring program for youth (12-15) with healing techniques (including writing and 
publishing their emotional journeys from past events to imagined futures) that foster positive 
self-identities and feelings of worthiness.) In this project, we will constantly check in on 
differences in behavior the emotional atmosphere of the youth involved in the project as they 
journey through this process. This can be done through systematic surveys throughout the 
project. More precisely, by April 30, 2021- 75% of participants will experience a positive 
difference in their emotional responses (same survey as the beginning) to the immediate 
happenings of today, and 75% of the participants will know to use a tool to alter a once relied 
upon behavioral pattern. 

Members who have been chosen to mentor effectively using the tools devised during this 
program will be designated to evaluate the changes by going over the survey of the 
participant’s responses — relying on analysis — and becoming a listening agent to a specified 
participant. A second survey will also be given to the parent/guardian to measure the 
effectiveness of mood changes of their youth after the project ends. A designated member 
will go over the survey with the parent as they listen intently to note the difference the parent 


notices in their child. 
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METHOD OF EVALUATION 2 


Another specific, measurable criterion of both the Project and effectiveness of Ministerial 


Competencies will be analyzing a survey by the parents that testify to the effectiveness of 


the program. A 75% positive response to the questions: How likely are they to refer anyone 


to our program and to have their child return as mentors will be a measure of the success of 


the program. 


My ministerial competency of technology will be measured by the increase in enrollment 


of 70% due to effective advertising and adaptions of all forms of social media used to reach 


the youth in need. 


Appendix A: TIMELINE SAMPLE 


guidelines/or zoom 
Public Awareness 


childhood experiences and 
Analyze the survey at this 
meeting: Solicit which parents 
would like to be a team member 
but not present on a zoom call 
with participants. Collect Data. 


Date Task/Activity Tools to Complete Responsible 
Party 
Nov 30, Submit Draft of Copy of Draft submitted to Dr. Candidate 
2021 Proposal Lundy via Moodle 
Dec. 2021 | Draft Proposal) 2 Copies of the Proposal Candidate 
approved by Director | submitted to 
NYTS Faculty 
January Meet with Committee | Choose which personality test Candidate and 
1st, 2021 | members for best-fit parents and students designated team 
suggestions members 
January | Meet with parents Public Awareness: Have parents | Candidate and 
16th, 2021 | using social distancing | take a personality test about two designated 


team members 
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January Meet with Have students take the same Candidate and 

30, 2021 participants (teens) of | personality survey of their two designated 
parents who returned | emotional and behavioral status | team members 
the survey. from early childhood. Discuss 

with participants. 

February | Select students and Both surveys of parents and teens | Candidate and 

7th, 2021 | send out acceptance must be submitted for the teen to | two designated 
letters to participants | be selected team members 
who show a 
willingness to 
participate 

February | Make Wednesdays Complete handouts for each class | Designated 
zoom classes offering | and have a zoom demonstration. | team members 
proven techniques to | Use email and text to remind to send out texts 
raise self-esteem 2/17, | students of the online meeting. and emails 
02/24 03/03, 03/17, weekly. 
03/24, 04/07, 04/14 

May 1, Zoom celebration or Complete personality test to All team 

2021 brick and mortar measure the improvement of members, 
based on covid-19 emotional and behavioral parents, and 
guidelines participants 


APPENDIX B: BUDGET SAMPLE 


course on. 


Date Item Estimated Amount | Source of Funding 
December 15, 2020 | Enrollment in $29.00 Candidate 
Course: The Core 
Skill of Great Team 
Leader 
December 30", 2020 | Enrollment in $29.00 Candidate 
Course: PTSD 
counseling course 
Feb 26, 27, 28, & Enroll in Landmark | $825 Candidate 
March 2", 2021 Education: 3-day 
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March 15", 2021 


Enrollment in 

Course: Make 
Peace with My 
Religious Past 

Explorations 


$29.00 


Candidate 


January 2021 


Flyers for parents 
for awareness 


$40 


Candidate 


January -April 30% 
2021 


Zoom 


$80 


Candidate 
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APPENDIX E 


New York Theological Seminary Information Consent Form 


Introduction: My name is Cynthia Whitley, and | am a student at New 
York Theological Seminary conducting research for my Doctoral Studies. 
My phone number is 347-304-4098. My email is cwhitley@mail.nyts.com 


My research supervisor is Dr. Vernon C. Mason. His phone number is 
212-870-1211. His email is vmason@nyts.edu 


(Feel free to contact either of us at any time if you have any questions about this study.) 


The Purpose: The purpose of this research contributions to Adverse 
Childhood experiences and undue stress among African American 
males between the ages of 12-15 and the possible impact on their 
emotional and behavioral development. Additionally, the purpose is to 
design an online program offering positive spiritual techniques to 
reinforce positive emotional and behavioral experiences. 


Procedure: If you consent to your child participating in this study, your 
adolescent (youth) will be asked to participate in the following ways. 


e Attend a mandatory online zoom public awareness meeting with 
parent/guardian and youth together as a prerequisite for your 
youth to participate in program. 

e Your youth will be required to attend 7 online zoom meetings (in 
groups with other youth between the ages of 12-15), that will 
introduce 6 different positive techniques (tools) proven to be 
beneficial in fostering positive emotional outcomes. 

e Attend a final mandatory online zoom meeting to witness the 
positive results projected at the end of the program with parent. 

e Youth will be expected, but not forced to share in the group study 
by sharing their journey from beginning to end of the program. 
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| will also audiotape and or videotape certain sections of each session 
unless you expressly state that you do not wish your youth to be 
audiotaped or videotaped. 


Please express your unwillingness here: 


After the project is completed, | will destroy all audio and video tapes. 


Time required: The project will begin on February 17, 2021, and 
conclude on April 14, 2021. You child is being asked to commit to (7 
Wednesdays sessions/10 % hours in all). 


Voluntary participation: Your child’s participation in this study is 
completely voluntary. If they choose to participate, they may still 
decline to participate in any of the sessions or answer any questions 
that they do not wish to answer. They are completely free to withdraw 
from the study at any time. 


Risk: There are no risk anticipated. In any human subject research 
involving self-disclosure, there is always the possibility that someone 
may feel discomfort or distress during the research. If this happens, 
please inform me immediately. 


Benefits: While there are no guaranteed benefits, it is possible that 
your youth may enjoy participating in this research and/or sharing their 
response to research questions, or that they will find the project 
personally or spiritually meaningful. This study is intended to benefit 
the youth in the surrounding community by allowing the youth the 
opportunity to be seen and heard. 
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Confidentiality/Anonymity: Their name will be kept confidential in all 
the reporting and/or writing related to this study. | will be the only 
person during the project’s research. | will be the only person who 
sees/listens to any of the tape recordings. When | write the final paper, 


| will use pseudonyms-made-up-names- for all participants, unless they 
specify in writing that you wish to be identified by name. 


If they wish to choose their own pseudonym for the study, please have 
them indicate the first name they would like me to use for them here: 


Importance of Candor: It is essential to this kind of research that all 
responses from participants be open, candid, forthright, and honest. 


Sharing the results: Results of research may be shared through class 
presentation, in written form, or in other ways. | anticipate that the 
results of this research will be shared in the following ways: 


e | will share with my committee. 

e | will share with my advisor. 

e | will share with other parents and youth so that this project can 
have a positive influence on other youth with ACEs scores of more 
than 1. 


Publication: There is the possibility that | may publish this study or 
refer to it in published writing in the future. In this event, | will 
continue to use pseudonyms (as described above) and | may alter some 
identifying details to further protect your child’s anonymity. 
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Before you sign: By signing below, you are agreeing for your child to 
participate in this project with the possibility of being audiotaped, 
videotaped, and their words being written in a final paper. Be sure that 
any questions you may have are answered to your full satisfaction 
before signing this document. If you agree to participate in this study, a 
copy of this document will be given to you. 


Separated copies will be kept in a sealed envelope in a locked file 
cabinet in the New York Theological Seminary Dean’s office and by the 
researcher. 


Parent’s signature for child’s participation 
a ee 


Date 
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APPENDIX F: ACEs SURVEY 


What’s your Ace Score? 


Prior to your 18th birthday: 


1. 


Have you ever been bullied, Swore at, insulted, put down, or 
humiliated, or acted in a way that made you afraid that you might be 
physically hurt? 
No___If Yes, enterone___ 


. Are you negatively affected whenever you see a police shooting or 


killing have an African American teen, man, or woman? 
No If Yes, enterone__ 


. Did you ever have a negative conflict with a police officer? 


No If Yes, enterone__ 


. Did you often feel that no one in your family loved you or thought you 


were important or unique? or Your family did not look out for each 
other, feel close to each other, or support each other? 
No If Yes, enterone__ 


. Did you often feel that you did not have enough to eat, had to wear dirty 


clothes, and had no one to protect you? or Your parents were too drunk 
or high to take care of you or take you to the doctor if you needed it? 
No If Yes, enterone__ 
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6. Were your parents ever separated or divorced? 
No If Yes, enterone__ 


7. Have you ever been solicited by a gang member in your community? 
No If Yes, enterone__ 


8. Did you live with anyone who was a problem drinker or alcoholic or 
used street drugs? 
No____If Yes, enter ione___ 


9g. Was a household member depressed or mentally ill, or did a household 
member attempt suicide? 


No If Yes, enterone __ 
10. Did a household member go to prison? 
No If Yes, enterone___ 


Now add up your “Yes” answers: This is your ACE Score 
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Appendix G: EVALUATION FROM ADOLESCENTS AND PARENTS 


Parents Evaluation Form. — I can Breathe 


| could not have done this without you, and | so appreciate your 
cooperation in making sure that your child attended all seven 
sessions. 


Please answer the following questions to evaluate the project’s 
effectiveness. 


My goal was to raise your child's thinking (consciousness) and 
bring them to a new level of thinking by having them realize the 
potential or (power) of their minds because of their connection 
to God. 


1. Do you think that goal was accomplished? Please explain. 
Please be as specific as you can. Remember your child’s 
name will not be revealed at any time. 
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2. Would you allow your child to be a mentor for other teens 
as the program grow? 


3. Please 
Explain 


4. Can you please help your child by buying frames from Dollar 
Tree so that they can hang up their two pieces of artwork 
created in the program? They must use their creations to 
reference as their dreams come true. 


5. Can | have your email address for future classes or private 
classes that may be offered in my Health Coaching class? 


6. Would you recommend other teens? Why or why not? 
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7. Have you noticed any relief from stress? 
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Appendix H 
Student Evaluation Form — ‘| CAN BREATHE’ 


Hi. We have met for seven separate weeks; however, we have been 
together for 60 days. It is important that | know whether or not the 
topics we covered helped in relieving some of the stress that many of 
you admitted to experiencing, like; peer pressure, crime in the 
community, and feelings of not being appreciated. 


Please answer the following questions truthfully. 


Many of you admitted to experiencing at least one trauma when we took 
a survey at the beginning of the problem 


1. Did you find any of the lessons (TOOLS) below helpful in relieving any trauma 
you experienced? 


. Being a victim 

. Forgiveness/unforgiveness 

. Writing and drawing - Creating your future 

. Writing ‘| Am” statements Superhero 
Writing a healing song, poem, or artwork 


moOUOAW D> 
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2. Please explain how any 3 (OR ALL)of the activities above 
helped you see things differently in your life. (Please explain 
and be specific) 
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3. Explain how your thinking (consciousness) has changed for 
the better. 


4. Can you BREATHE better? EXPLAIN your answer. 
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5. How do you feel NOW, compared to how you felt at the 
beginning of the project? Please explain. 


Our first lesson and assignment had us look at African American 
authors’ past and present to identify how they have held their 
heads high, knew that they were meant to breathe freely, and 
followed their dreams to become authors. Writing is an art form 
and a way of expressing ourselves and helping others. 


We have written our answers in the chat on several occasions, 
and our final piece was to write a healing piece that involved 
writing as a form of expression. 
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6. How has writing during this project proven helpful in raising 
your way of thinking (consciousness)? 
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Appendix-| CERTIFICATE FOR COMPETENCY COURSES 


Introduction to 


Adverse Childhood Experiences 


CERTIFICATE 


of Achievement 


Has successfully completed the 


Introduction to 
Adverse Childhood Experiences (ACEs) 


and Early Trauma 
Online Training Course 


Date: 30/07/2021 
Ge O 


West Midlands 
Combined Authority 


west midlands 
a = police and crime 
Public Health sielaiaaisel 


England 


YY 4 Sige fg) [Barnardos 


Home Office Oar” BELIEVE IN CHILDREN 
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Appendix J 


Additional Slides and Videos 


Research on Social Work Practice 


http://rsw.sagepub.com 
The African American Adolescent Respect Scale: A Measure of a Prosocial Attitude 


Joy D. Leary, Eileen M. Brennan and Harold E. Briggs Research on Social Work Practice 2005; 15; 462 
DOI: 10.1177/1049731505277717 


The online version of this article can be found at: 
http://rsw.sagepub.com/cgi/content/abstract/15/6/462 
Published by: 

http:/www.sagepublications.com 


Additional services and information for Research on Social Work Practice can be found at Email Alerts: 
http://rsw.sagepub.com/cgi/alerts 


Subscriptions: http://rsw.sagepub.com/subscriptions Reprints: http://www.sagepub.com/journalsReprints.nav 


Permissions: http:/Awww.sagepub.com/journalsPermissions.nav Citations 
http://rsw.sagepub.com/cgi/content/refs/15/6/462https://youtu.be/AMyDFYSkZSU 


This video illustrates how a child’s brain develops through early experiences. This is an excellent overall 
view on brain development for children, the ideals, and where it can go wrong with exposure to the toxic 
stress experienced during early trauma. 


https://youtu.be/VMpli-4CZKO 


https://youtu. be/rj3b8cSTYw4 
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APPENDIX K1 


Student A 


I wrote a poem or words of encouragement to people that find themselves resenting a lot of other 


people. 


If I was to heal one person and only one 


It will be my close friends. 


They have so much resentment to the world 


And it is holding them back. 


Stopping them from achieving greatness 


They have so much potential 


Yet it is wasted, 


on silly things such as resentment and holding grudges against people. 


This is holding them back 


from doing so much more in life 


and 


because of this, I want to see them do better. 


And that is why I would heal them. 


I learned that resentment and having grudges can hold you back from doing so much. 


And forgiveness - if you stop yourself from forgiving, a lot of things won’t be possible. A lot of your 


time and energy that you are wasting on holding somebody accountable for something that you did, - not 
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you did, but holding somebody accountable can be used on something else that is going help you do 
better in life instead of watching them do bad. It is very similar to the video with the bee. That’s what I 


got a lot of inspiration from in this class. 
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APPENDIX K2 


Student B 


Poem 


To help my friend. 


When my friend is sad when life is hard for him 


I always tell him that he must face it. 


If he don’t face it — it can really hurt you in many ways. 


I always tell him to stay strong because in order to be happy 


You must believe that you can achieve. 


You can achieve and face the mentality that you are going through. 


STUDENT B: “I learned that forgiving people can lead you to have a good life because holding grudges 


can hold you back. If you stay strong, that can keep you happy and make you smile.” 
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APPENDIX K3 


Student C 


Letter/Poem to a family member 


I am writing this letter in hopes of healing you and give giving you a better feeling. 


You have helped me in the past before and now I would like to help you a little bit more. 


I am sorry to hear that you are in pain but getting better day by day. 


Never give up hope we need you to cope, 


With this issue that is weighing you down 


And when people come around 


May you never have a frown and soon you will be walking all over town. 


I hear things are getting good with you 


And I hope things will get better. 


And without further ado, that is the end of this letter. 


STUDENT C: “During this program we were talking about mental health a lot, I guess. So I feel like this 
person was going through some mental issues. It kind of inspired me because these days a lot of people 


go through some stuff or mental issues. That’s it.” 


266 


APPENDIX K4 


Student D 


Poem 


One person I would heal is my mom because she wakes me up early in the morning and I was at 


first born of her in this world. 


And she makes me always happy even when I am sick 


And make me feel not alone. 


Student D: 


“And I typed it also. I made a mistake though. 


I learned a song by ear and played it for my mom.” 


This student also played the piano for the class: He is talented; He played River Flow- a song that 


will never give up. He said the river flows in you. 


When asked, why did you choose that song? He said, “A river is always going up and down. Never 
give up because you can heal them. Somebody gets hurt and then they heal, hurt and then they 


heal.” 


Next, he played Beethoven. 


When asked why did you play that song? He said, “J played it because it is difficult and I could play 


it. I learned it in one day. It made me feel good and inspired.” 
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APPENDIX K5 


Parent A contribution 


As a Teenager from a grown man point of view: 


Letter from my heart to my mind 


My words are speaking from my adult age, but my actions as a youth 


I am sorry 


I am sorry for thinking negative and doubting us 


You are phenomenal 


And capable of anything 


I have made every excuse possible to avoid what we both truly wanted 


I really am your biggest fan 


We have learned a lot these few weeks 


About not being held down 


Feelings, how to control them, and how we see ourselves 


And how to see ourselves in a different light 


I want to encourage you to not be afraid 


Be fearless, you are not a victim 


You have me and together we can achieve 


I can breathe 


I want to encourage 


268 


269 


